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2. 
ABSTRP,CT. 
A study was m.ade of the transition from school to 
work of intending apprentices and current apprentices. Thirty 
male and five female secondary school pupils, 153 male Joiners 
and Carpenters, and 129 female Hairdressers comprised the 
final group from whom COmlJleted questionnaires vvere obtained 
at school and at a Technical Institute. 
Ivlajor categories of topics covered in the questionnaires 
included school, reasons for career choice, influence of 
others in career choice, the apIJrenticeship, current employ-
ment, and Tec~~ical Institute courses. 
Most subjects expected (or found) vvork to be better 
than school, felt a real interest in the actual vvork was the 
most important reason for choosing a career, made an 
occupational choice through interest in tbe job, and felt 
themselves to have been the greatest influence in making the 
choice, thus sU1JPorting Tenen (1947),Jahoda (1949),Morse 
and Weiss (1955), Carter (1966), Maizels (1970), Keys (1926), 
rowel and Bloom (1962), and It.'1cEwan (1972). 
Career choice for most vvas made over a year before 
leaving school. The school had little influence in career 
choice, although female apprentices had relied on careers and 
guidance cOUJ.'1.sellors as their prime information source. 
Females tended to enter. the apprenticeship through their ovm 
initiative while males did so through their parents' help. 
A need was evident for more frequent, comprehensive, 
and relevant pre-alJprenticeship information, covering both 
posi tive and negs.tive aspects of apprenticeships inclucLing 
such basic points as vvorking conditions, study requirements, 
length of ap?renticeship. 
:More frequent checks on employeTs was also requested, 
particularly by h2cirdre ssers, to ensure corre ct and adequate 
training is being given and observance made of regulations 
governing meal and tea breaks. 
Finally, a comparison with other studies vms followed 
by suggested improvements to the apprenticeship system. 
3. 
CHAPTER I 
INTRODUCTION. 
The tr2~nsi tion from school to vvork has been the subject 
of much overseas research this century. Although New Zealand 
studies in this field date from as early as Keys (1926), 
very little related research has been accomplished over the 
intervening years. 
The Vocational Guidance Service and the Nevv Labour 
Department are aware of the urgent need to further investi,-
gate 0 ccupational trends here, in the fswe of the increasing 
absolute numbers of young people, the increasing length and 
specialisation of education, and the changing and fluct-
uating state of both the economy and the labour market 
(Newby, 1976). 
The rationale for choosing female Hairdressers 811.d 
male Carpenters was simply that hairdressing is the occupa-
tion in 1;'IJhich the greatest nUYl..lbers of females are 
apprenticed, and carpentry is one of the areas in which the 
largest nurnbers of male apprentices are found. Both 
occupations have suffered drops in intake over recent years, 
carpentry being particularly affected by the economic 
climate. 
The intention of this study was to indicate some of 
the areas in which ~ootential and current apprentices had 
inadequate Imovvledge and unrealistic expectations of their 
proposed occupations prior to starting work, what influenced 
them in unclertaking an apprenticeship, and suggestions for 
improvements in the apprenticeship system. 
The literature revie"w opens (in chapter tvvo) with 
a general overview of theories of career development, 
encompassing such 1Nri ters as Ginzberg, Roe, Super, rfl:usgrave, 
and Roberts. Chapter three covers material relating more 
specifically to the transition from school to work, in 
particular the influence of fanlily, peers and teachers, 
sex differences and reasons for leaving school. 
Turning to New Zealand, chapter four examines 
occupational research from 1926, while chapter five reviews 
apprenticeship systems both here and overseas. 
Chapter six examines the New Zealand situation, 
women in apprenticeships, and changes in training, 
apprenticeship intakes, &'1.d findings of the 1977 National 
Apprenticeship Conference. 
The review closes with chapter seven in which 
sugg'estions for pre-apprenticeship training are made from 
New Zealand abroad. A summary of the review follows. 
Chapter eight outlines the method used in the study, 
covering such facets as questionnaire design, rationale 
for selection of questions, principles and implementation 
of pilot studies~ and bias. Following a flow diagram of 
procedures is a full explanation of these. 
Chapter nine covers the results and discussion 
combined. Part one indicates the specific statistical 
analyses used for treatment of the results. Part two conc-
erns the apprenticeship study and systematically summarises 
thevariables investigated. Relevant tables are included, 
and a discussion of results. The school study is covered 
similarly in part three. In part four (General Discussion), 
a comparison is made between the alJprenticeship and school 
studies, and betvveen these and other studies. Part five 
comprises the conclusions ~nd recomnendations for specific 
areas of attention in careers guidance, pre-employment 
programriles, and on-the-job practices. 
References ~nd the Appendix conclude the thesis. 
CI-IAPTER II 
THEORIES OF CAREER DEVELOH:ISlTT - A GENKfLliL O'II"-ERVIEW. 
ResecTch on career development has provided only 
fragmented information on the means by vvhich Yol-mg people 
enter occUlJations. From the -resultant theories liVe obtain 
an incomplete, som.etimes conflicting account of the lJ:l8":"'1.r:l,er 
in lNhich occupational positions and roles are taken up. 
Osipow (1968) classified existing theories of career develop 
-ment into four categories: trait-factor, sociological, 
self-concept, ancL personality~in-career, each with its 
O\"ffi contribution to make. All need to be combined in order 
to provicle a base for practically-orientated guic18.l'lce work. 
In contrast, Ginzberg, Ginsburg, Axelrad and Henna 
(1951) concluded that occul'Jational choice is essentially a 
developmental phenomenon', an irreversible process occurring 
in clear13T marked stages throughout a IJerSOn' slife. 
Through a series of compromises between desire and reality 
of the situation, an individual progresses from the,fantasy 
stage of occupational choice, through the tentative, to the 
realistic stage. The prime emlJhasis \vas on the individual v s 
growing awareness of his OVffi interests and capacities. This 
theory has the merit of IJroviding a plausible fr211'levmrk of 
information about v2rious aspects of entry into &'1.. 
occupation. 
Roberts (1968) noted that the utility of this theory 
lay in sug§:~e::3ting relationships betwe~n ambitions and their 
determinants, jobs entered, and people's feelings about 
their vvork. Along similar lines were several studies by 
o 'Bara and Tiedeman (1959) • Although mixed, findings 
indicated that some com}Jromise does occur between OCCUT'2,tion 
- al wishes 8,~1.d reality. IdentificCl,tion of the stages, their 
nature, order, 8l1.cL tiEle of occurance VIere not confirmed. 
Tiede1l1an and 0 'Rara (1963) indicateCL that there is no smooth 
orderly progression between stages in occupational o_ecision-
making, and tl1a,t progress can be uIJSet, rever,sed, or 
backtracked. 
Roe (1957) maintcdned ti~at early childhood experience 
influences occulJational choice. Based on :Maslmv's hierarchy 
of neecls, her theory claimed the degree of motivation for 
6. 
attainment of vocational goals is determ.ined by the 
strength of the needs structure, influenced by factors 
governing early experiences. Roe's work, while highlighting 
some factors which may influence vocational choice, is seen 
to lack validity and again offers no suggestions of tech-
niques or procedures that could be used in vocational 
counselling. 
Research similar to Roe's was carried out by Grigg 
(1959), Hagen (1960) and Crites (1962), highlighting the 
problem of adequate instrumentation to measure and identify 
the personality factors. Carter (1966) cites Veness (1962) 
who adopted Riesman's 1950 terminology of people who are 
~ltradi tidm directed," "inner-dire cted, I' and "other-dire cted" 
in job choice. Amongst the tradition-directed, choice is 
predetermined by family or neighbour-hood tradition, a process 
more likely to occur in traditional than in modern indus 
trial societies. Job choice of inner-directed people is 
related to their ovvn talents and interests, vhile other-
directed make their choice through reference to outside 
sources such as teachers or careers advisors. Again, this 
division into distinct groups seems artificial, over 
simplifying the nature and process of job choice. 
Super (1963) advanced the idea of an individual 
striving to implement his selfconcept by entering the occup 
-ation most likely to allow him to achieve self-expression. 
Super, as did Ginzberg, worked from the premises of develop-
mental psychology. However, he did not consider that 
ambitions are firmly crystallised at the point of initial 
entry to employment, or that career development always inv-
olves merely implementing a previously conceived ambition. 
Rather, he hypothesised that early in employment, young 
people'sammtions are both directing and being modified 
by their own work experience, until the two finally come 
into harmony with each other. A sense of achievement B-nd 
self-fulfillment would thus result from the individual 
settling down in this "satisfying" occupation. SuperiYis 
prime emphasis seemed to be the role of the individual's 
social environment in structuring the conception of one's 
ovvn interests, abilities, and capacities. However, he 
7. 
tended to avoid considering factors such as lack of informat 
-ion, the state of the job market, etc., which later writers 
suggest accounts for a good deal of occupational choice. 
Holland (1966) developed the theory that career 
choices are an extension of personality resulting in behav-
iour styles expected in one's work. A developmental 
hierarchy of occupational choice was proposed,encompassing 
adjustment to work environment, lifestyles, and relationships 
within one's environment. Like Roe's work, Holland's theory 
provided some material on the use of occupational classifi-
cations for orientation to work. A wea1mess lies in its 
failure to ackDowledge that both individuals and environ 
ments can change, or to explain the role of personality 
development in vocational choice. 
The sociological theory of occupational choice, 
proposed by Musgrave (1967), drew fire from various quarters, 
His thesis, based on socialisation of the child, claimed 
that a child must build up a role map of his society in 
order to locate occupational names on it and 1mow the role 
prescriptions associated with those names. During child-
hood, roles available to the child (and hence choice of 
occupation) are narrowed by his experiences with family, 
school, and peer group. Gradually realising the roles 
available to him, the child's preference becomes choice at 
the time of entry to the labour force, although this choice 
is constrained by local job opportunities. 
Coulson, Keil, Riddell, ffi~d Struthers (1967) were 
critical of Musgrave's approach, claiming that he assumed 
an overall culture applied to everyone, influencing life 
paths in a predetermined pattern. musgrave, they argued, 
gave an inadequate analysis of existing research, and comp-
ounded his failure to provide a theoretical basis for a 
sociology of occupational choise. In reply, Musgrave 
contended that his analysis of the way in TNhich people 
learn economic roles and occupational preferences as they 
are socialised, and an examination of the manner in V'vhich 
preference becomes choice, was "the most worthwhile method 
of seeking a sociological explanation of occupational 
choice. n (p.96) 
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Blau, Gustad, and Jessor (1968) noted that the 
process of occupational choice was restricted by the ind-
ividual's lack of knowledge about existing opportunities, 
and that job entry did not necessarily result from delibe-
rate comparison of alternatives. Various factors determine 
occupational entry, such as the number of vacancies existing 
at anyone time, required technical qualifications, non-
functional requirements (e. g: appearance), rewards and 
employment conditions, attractiveness of rewards, etc. 
Building on the framework of developmental theories 
offered by Ginzberg and Super, researchers and theorists 
have been gradually developing more complex models of 
occupational choice, in a grow"ing recognition of the 
divergence of choice processes. Robert's model is an 
example of this latter development. Writing in 1968, he 
described a 1965 study in wbj_ch he was unable to confirm 
any of his hypotheses based on Ginzberg's and Super's theor 
-ies. He proposed an alternative theory of the opportQnity-
structure model, in which occupational opportunities open 
to any school-leaver are structured by many factors, the 
most important being educational attainment and the sub-
sequent freedom of occupational choice. Of importance, too, 
is the type of home and its contacts within various areas of 
employment, and the limits of one's access to job information. 
Ambitions, said Roberts, readily adapt to available occup-
ations. 
Evolving from previous developmental theories,careers 
guidance took the role of nondirective support in deepening 
clients' selfawareness and knowledge of the world. Roberts 
(1977) strongly criticised such trends, claiming that 
developmental theories are both false and inconsistent vd th 
knovm facts, and that careers prescriptions based upon them 
may be harmful. Varga (1973) had expressed a similar view, 
noting that occupational floundering may be aggravated by 
overemphasising the factor of job interest and avoiding 
such factors as basic skill requirements, nature of the 
labour market, and required personal and social character-
istics. 
In countries where the relative desirability of 
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different occupations is socially structured, trying to 
solve the problem of an individual's occupational choice 
"only mystifies the blunt facts of the situation." 
(Roberts, 1977, p.3). Social class differences can and do 
inhibit scope for occupational choice, and thus limit the 
influence that careers guidance might exert. Guidance, 
according to Roberts, must become a matter of assisting 
individuals within the opportunity structures to which they 
have access, no amount of guidance being able to change 
the current realities of work in an industrial society. 
Personal enric~~ent at work is not available for all, and 
should not be presented as though it were. 
His solution is for guidance to concentrate upon 
helping people to face the practical problems of working 
life, specifically by providing information on the jobs 
actually open to them, and where they may be found. 
Roberts concludes that developmental theories tend to over-
estimate the importance and scope of the individual's 
range of occupational choices, consequently encouraging the 
adoption of unrealistic aims and resl..,u ting in failure to 
direct guidance resources to areas of greatest need. Overall, 
Roberts' approach has a practicality that appeals, although 
one might be wary of his assumption that 8IDbi tions "readily" 
adapt to available occupations. A further criticism is 
that Roberts' statements may be misconstrued as an attempt 
at socially engineering manual and white-collar workers 
into predetermined positions. 
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CHAPTER III 
. TRANSITION FRO 11,,1 SCEOOL TO 1VORlC. 
maizels (1970) wTote of the "transitional years", 
in which yOl..Lng people proceed through a series of stages and 
decisions each entailing implications for the next, from 
the full time formal education system to full time emlJloyment. 
Mihalka (1974), Jepsen (1975), a.nd 0 sipow (1976) agree with 
the suggestion that transition occurs over a period of 
years. 
liThe transition from school to work, although it 
occurs at an identifiable point in time, is best looked 
upon not so much as a chronologically limited event, but 
rather as one aspect of a continuing process of coming to 
terms with reality that precedes by many years the act of 
leaving school and probably continues for many years when 
school days are over." 
(Hill, 1969, p. 76.) 
Overseas research on the transition from school to 
work is extensive, but has concentrated almost exclusively 
on male subjects, females tending to be excluded on the 
suppo si tion that their emplo;yment will be merely a temp 
orary interluo_e before marriage. (Psathas, 1968). 
Al though writers generally agree that the aIlproaching 
entry to the world of vlJork gradually becomes more emotion -
ally tinged, some disagreement exists on v;lhether or not the 
transi tion from school to vl'ork is a stressful period. 
(Keys, 1926; Hill, 1969; Maizels, 1970; ],~ihalka, 1974; 
Noble, 1975; Saunders, 1976.) Much of the conflict derives 
from definitions and degrees of what is "stressful li • 
Hill (1969) noted that from about fourteen years onwards, 
school IJupils are faced vvi th increasing pressure to make a 
career choice, and to decic1e vvhether or not to stay on at 
school. The imrDinence of work becomes increasingly real, 
while the consciousness of having to make a choice leads to 
more anxiety. 
rvIaizels (1970) agreed, noting that each stage of 
tr81'lsi tion has its IJroblems, compounded to some extent by 
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the coincidence of the change from school to work with 
the adolescent grovvth and adjustment period. Similarly, 
Saunders (1976) called for greater support for youth to 
smooth the transition. Nrihalka (1974) referred to the 
stress of "work shock" through lack of previous work 
experience, echoing Harris's (1928) claims that stress could 
be eliminated if youngsters "vere helped to find the work 
they like, after undergoing some vwrk experience during 
school hours. 
I FAMILY, PEEHS, TEACHERS, AND OTHER INFLUENCES. 
Although disagreeing on the extent to which one 
group has more influence than 8nother over entry into the 
working world, studies generally indicate that the immediate 
family has a greater influence than peers or teachers. 
(Jahoda, 1949; Caplow, 1954; Keeling, 1962; Carter, 1966; 
Hill, 1969: Baldock, 1971; Swift, 1973; Glass, 1975; 
lleade, 1975; Esslinger, 1976.) While Swift (1973) found 
that for secondary modern school boys the father's job was 
a major influence on the type of v'lork a youngster entered, 
Esslinger (1976) observed that for girls, mothers vvere the 
most influential concerning educational preferences ru~d 
choices, and subsequent occupational entry, with friends . 
being more influential than siblings, and teachers having 
greater influence than counsellors. As well as noting the 
prime influence of the mother, Esslinger's subjects consid-
ered that the four most helpful sources of occupational 
information were workers, father, mother, and friends. In 
contrast, Sykes (1953) found relatives E.nd friends forming 
only two percent of subjects'information sources. 
Hereford (1957) found the influence of only the father 
to be important, a finding supported by r·JIaizels (1970). 
Both agreed that the schools and teachers had very little 
influence on their subjects' occupational choices. 60percent 
of Maizel's subjects stated they themselves were most 
influential in making up their minds about occupational 
entry. Similarly Powel and Bloom's (1962) study found most 
high school pupils did not acknowledge the influence of 
others in occupational entry. Further corroborative 
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evidence is provided by Harris (1928), Mihalka (1974), 
Meade (1975), and Saunders (1976). Saunders noted that 
younger, less,-ad11Cated~_males tend to rely on informal 
channels (friends, relatives, class teachers) for 
occupational information;vvi th increasing education, there 
tended to be a rise in the use of formal tec~niques of 
gaining information, especially school employment services. 
The assumption that successful job seekers have friends or 
relatives who direct them to 'good'jobs, he said, does not 
accurately describe what seems to occur. Rather, these 
people are not totally dependent on informal challi~els, but 
make use of a wider range of influences and information 
seeking techniques; in contrast, the less educated tend to 
use relatives and friends by default. 
II SEX DIFFERENCES. 
Sex differences are seen to influence occupational 
entry and the transition from school to work. However, as 
stUdies involving females are relatively few, it is unwise 
to draw many firm conclusions from the data. Because of 
historical emphases in socialisation, many jobs have been 
and still are - seen in terms of sex roles. (Tully, 1976, 
defines a sextyped occupation as one in which 60 percent 
or more of the role encurnbents are of one sex.) Vlhile 
males have traditionally entered more challenging and 
physically demanding jobs, females have been concentrated 
in a small group of occupations, usually connected with 
children, health, house, shop work, and clerical duties. 
(Briggs, 1974; Tully 1976.) 
Butcher and Pont (1962-) noted marked sex differences 
in liking for careers, evident as early as thirteen years of 
age. Their male subjects showed a strong inclination toward 
scientific careers, especially engineering, while the females 
were more interested in careers concerned with people. This 
was supported by Esslinger (1976) who found a high prop 
ortion of females enrolled in traditionally female-oriented 
business, health, and home economics courses, although 
Tully (1976) found the aspirations of males were more 
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sextyped than those of females. 
In choice of job, girls are more likely than boys 
to have decided on 811. occupation without help, (Maizels, 
1970) using parents as the chief information source and 
relying on their o\'m ini tiati ve to get jo bs. Maizels also 
found that reasons for changes of employment ar.o.ongst girls 
were more frequently influenced by their reactions to people 
and to the atmosphere of the work environment, than by 
considerations of payor the job itself. In contrast, boys 
left through dislike of the job, pay, employers, coworkers, 
and the wish to try for a better job. 
Females tend to have low job aspirations and expect-
ations of job entry, according to several studies, though 
once again findings vary. In Australia, Ogilvy (1975) and 
:Meade (1975) noted that the norms in society relating to 
the role of females were reflected in the relatively low 
educational aspirations and subsequent achievement of girls. 
Similarly, Esslinger (1976) found 52 percent of his North 
American subjects planned to marry within three years of 
leaving school; Tulley (1976) also noted that females l 
aspirations to 10\iverpaid, lower prestige occupations than 
males is probably related to the adolescent female's per -
ceived option to marry and not work. 
New Zealand research indicates similar trends to 
tho se noted above and vvill be dealt with in a later section. 
III REASONS FOR LEAVING SCHOOL. 
Although some students leave school to enter jobs 
which represent their considered choice (Keys, 1926; Hill, 
1969; Maizels, 1970; Jepsen, 1975) evidence suggests most 
occupational entry is a matter of chance, accident, or lack 
of alternatives, with a further lack of long or short-term 
planning. Harris (1928), Mihalka (1974), and Ashton (1973) 
found most subjects vvho left school early did so for social, 
emotional, and economic freedoms. 
Some writers suggest that extended education delays 
entry into the world of vvork, and may lead to immature 
attitudes to work and responsibility, vvith subsequent 
problems of adjustment. (Hill, 1969; Mihalka, 1974; 
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Osipow, 1976.) Hill added that some pupils may voluntarily 
stay at school to postpone the crisis of entering work, 
through an inability to integrate the fantasies and realities 
of work. Osipow notes Kelso's (1975) finding that there 
seems to be more realism about work inthose intending to 
leave early. 
Other writers suggest that too many students leave 
school without any orientation or preparation, or with inad-
equate knovvledge of job demands. Wl1.ile some students assume 
that only an interest in an occupation is essential for 
success, others may take a job as they don't Y>llOVV 'Nhat else 
to do, while having little idea of the skills required and 
tasks involved. Varga (1973) attacked the role of vocation 
-al education, claiming that counsellors may overemphasise 
the factor of interest. Sherlock and Cohen (1968) 'suggested 
entry to un - or semi-skilled occupations may result from 
an adventitious (non-rational, spontaneous,situational) 
approach to occupational entry, while a purposive approach 
characterises entry to skilled and professional occupations. 
Perhaps oversimplified, this theory fails to acknowledge 
local conditions such as the job market. 
The lack or job goals Bmongst many young people may 
lead to high rates of job turnover. This view vms expressed 
by Keys (1926) Harris (1928), Blau et al (1956), Carter 
(1962), Powel and Bloom (1962), Hill (1969), Maizels (1970), 
Hayes (1970), Varga (1973), Nlihalka (1974), Ashton and 
Field (1975), Lunneborg (1975), Noble (1975), and Saunders 
(1976). Like Esslinger (1976), most of these writers agreed 
that fantasies about work, B.nd unrealistically high expect -
ations, seem to be major factors in disillusionment with work, 
subsequent failure or boredom, and departure. 
Perhaps contributing to the phenomenon of Qnrealist-
ically high expectations is the general eagerness in pupils 
ending their schooling, to be free from the strictures of 
rules and teachers. Despite some uncertainty, work, it is 
hoped, will be better, than school, especially as one will 
gain the status of 'adult' (Tenen, 1947; Je.hoda,1949; 
Morse and Weiss, 1955; Carter, 1962; 1',laizels 1970.) 
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CHAPTER IV 
OCCUPA.TIONAL RESEl..,RCH IN Nmi! ZE.AlAND 
Despite widespread overseas study of occuIlational 
choice and the trculsi tion from school to work, little such 
investigation has been carried out in Neili Zealand. Local 
studies date from 1926 (Keys), with further research 
scattered over the intervening years. 
Keys echoed the prevalent view that a career was for 
life, employees having but to find the niche for vvhich they 
were "naturally best fitted" (p.16.). Lack of correct guid 
- ance would result in a boy (no mention of girls here) 
drifting aimlessly through school and into the industrial 
world, igl1.orant of its demands and of his ovm. ability to 
grasp opport"Lmi ties which might arise • Despite design 
faul ts in this study it is 'North noting the general trend 
of Keys' findings. In 1926, three out of four Nevv Zealand 
children aged between fourteen to sixteen years (males only, 
presumably) were "Lmder no educational care, but were enter-
ing industries which i'vere increasingly in need of specialised 
education. Even at this early stage it 1Nas acknowledged 
that transition is a time of stress, and that unemployment, 
blind alley occupations, 2.J:1d failure to find work adapted 
to one's abilities, VIas likely to result in a ra}Jid increase 
1n delinquency. Keys' research indicated a serious lack in 
the preparation of young Hevv Zealand males for working life. 
The greatest proportion of school boys studied gave as the 
reason for their chosen future occU1Jation simply that they 
had taken a fcmcy to the work. Very few shovved evidence of 
having clear and definite vocational plans based on }mow 
lege of the required training or job prospects. 
Keys' work is perhaps more interesting for its colour 
and its attempt to break ne1l'1 ground in Nevv Zealand research 
than as a soundly-based survey. Keys acknowledged arranging 
the questions in his s@nples of 632 ill1d 400 boys respect 
ively, so that much of the information could be obtained by 
"read.ing between the lines". (p.74) 
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Harris (1928) concluded that if youngsters are 
helped to find the work they like, the transition from school 
to 1:vork is not stressf1)~. Similar to Keys and later writers, 
Harris fOlli~d unrealistically high expectations in boys about 
to leave school, many children being inadequately prepared 
for, or informed of, the type of job they were to enter. 
Social, emotional, and economic freedom were frequent 
reasons for leaving school early, with school playing a minor 
ro le in job BIilbi t ions. Sixiy" perc en t 0 f Harri s 's II Sample 
Hundreo." of primary schoo1.leavers wished to follow' their 
father's occupation, compared with only 16 percent of Keys' 
sample. Baldock (1971) found 25 percent of her subjects in 
the same job type as their fathers. 
Harris also eXBIilined employers ' attitudes toward 
employing apprentices, discovering complaints which may still 
be heard today. Employers, he found, did not like the 
responsibility for training apprentices. The trainers' wages 
being expensive B-nd with so much of their time being spent 
in training rather than in completing the job,employers 
f01.,md the exercise too co stly. If business vvas slack, it 
was difficult to find work for their apprentices, or to 
train them properly. It was deemed preferable not to train 
boys who might become unemployed at the end of such training. 
Apl)rentices also eXllressed dissatisfaction vvi th the 
apprenticeship system, and ma.ny left before completing their 
training, citing employer disinterest as the reason. 
La Trobe, Keys and Kirk (1939) investigated apprent 
iceships in the electrical and plumbing trades in ifiellington 
and Christchurch. Although the Apprentices Act of 1923 
allowed an Apprenticeship Co~mittee to order attendance of 
apprentices~.,: in a given trade and locality at classes 
~orovided by a tech.nical school or by the employers, 
attendance at classes Vias usually voluntary. La Trobe et al 
fOlli~d the power of this act remained virtually dormant, 
primarily as employer-ovmers of small industrie s, generally 
employing apprentices for ir~~ediate business reasons, coulfrn't 
afford to allow time for technical classes. Block courses 
lasting between tV'TO weeks to six months existed, but were 
s2:.id to resv.l t in apprentices failing to settle properly to 
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work or to study, the sources of this disruption being loss 
of wages, lack of continuity in training at both work and 
classes, continual abrupt ch2~ges from work to class and 
vice versa. Consequently the authors proposed a modificat 
ion to existing apprenticeship schemes, a ch8~ge which is 
still mooted today. An apprentice, they suggested, should 
be apprenticed to a trade (or to the Apprenticeship 
Com:.rnittee) and not to a single emlJloyer. Apprentices could 
then move amongst employers in different branches of the 
trade, while the Registrar of Apprentices vlOuld be responsi 
ble for their training during slack periods. Several 
problems would need to be resolved, nar.o.ely the need to draw 
up a training .scheme, to investigate types of work provided 
by each firm, to estimate the number of apprentices required 
year by year, and to org8~ise a satisfactory system of 
circulating the ap[Jrentice s. The employers were neither 
impressed nor enthusiastic and the proposal lapsed. 
A rare instance of research on attitudes and incent-
i ve s to work amongst New ZealELYld "vornen was LLnclertaken by 
Ruben in 1949. Four small groulJs of vvomen vrere studied: 
Teachers' Training College students (23) Nurses (20), 
Cardboard Box Factory il'iorkers (20) and Clothing Factory 
'vvorkers (30). Ruben found financial motives the strongest 
single factor inducing the women to seek empl03lment. This 
motivation encompassed: working to eat, to be financially 
independent, and to feel secure. Social motives were of 
the next greatest importance, and three main groups were 
identified: t~ose who wished to do as others do, those 
wanting social recognition and esteem, and those younger 
married women or older married vvomen vIi th grown-up children, 
who desired activity, social cont2,cts, and prevention of 
boredom. Younger, unmarried Vi'omen were reputedly preo ccupied 
with the idea of marriage. Similar to overseas findings, 
home enviromnent and the amo"LL'lt of schooling did influence 
job choice, intentions, and ambitions, and feelings of 
confidence on lmdertaking certain types of work. It 
influenced subjects t knowledge of the types of vilork that 
existed and for vvhich they could apply. 
Keeling (1962) tested Ginzbergts theory of stages of 
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occupational decision-making, on a sample of Nevv Zealand 
adolescents, finding that they passed through the various 
stages quicker than Ginzberg's American sample. From 
Keeling's findings it appearecl that New Zealand children 
reach the realistic stage of occupational choice at approx 
imately fourteen years of age. Environmental pressures were 
though to be of influence here, in that students with low 
ability (and therefore most likely to leave school early), 
were found to be the first to reach the realistic stage of 
vocational choice. 
Baldock (1971, and 1977) conducted a large survey 
of vocational choice amongst 3,773 New Zealand male High 
School students in 1967, just before the effects of an 
economic depression were felt. She noted that students 
expressed unrealistically high occupational aspirations, in 
line with overseas findings, but that aspirations were 
modified and reduced by the realities of educational pre 
requisites ffi~d availability of employment. Occu~ational 
choices made before leaving school showed little cOrreSIJond-
ence with the vocational structure in New Zealand, or with 
the level of educational attaiYlJnent reached by New Zealand 
school leavers. r',~ost students, she fo "Lmd , left school with 
low educational attainments, to enter low-status occupations. 
It vvas suggested that the New Zealand education system, in 
which most pupils attend schools with strong egalitarian 
tendencies, may explain the high aspirations of the sample. 
Like Groy (1968), Baldock fOlli~d that occupational 
aspirations of High School students were affected by their 
fathers' occupations, as measured by job type and prestige. 
The association betvveen occupational aspirations and father's 
job type was stronger for boys than for girls. Convergence 
of background and aspirations was high for girls only amongst 
those with parents from professional and administrative 
backgrounds. A possible reason for this was that many of 
the limited job choices open to females were termed 
professional. 
McEwan (1972) studied job satisfaction in adolescent 
male first-year trade apprentices, also examining some 
factors in the transition from school to work. Most boys 
19. 
fel t they had made up their ovm minds on vvhat job they vvould 
take on leaving school, Bnd had gained employment through 
their ovm efforts. Although most found their jobs different 
to what they had expected, only 15 percent felt unfavourably 
towards their jobs. Eight-nine percent stated they were 
working in their most preferred occupation, and that they 
had decided on their jobs more than six months before leav-
ing school. Sixty percent had the job arr~nged before 
leaving school. Responses generally indicated a favourable 
impression of the boss, the job, and hours worked, etc., but 
were critical of the help given by the school in finding out 
about and obtaining employment. The prime source of job 
information was the employer, with friends, teachers, and 
parents following. Perhaps of some concern, in the interests 
of job safety, i~ the fact that over 25 percent reported 
having recei veo_ very little training on starting vYork. 
Overall, McEwan's apprentices indicated enthusiasm 
for their occupation, vvi th 75 percent planning to make til-is 
work their career or with no plans to change at present. To 
some extent this confirms Swift's (1973) findings that 
British apprentices from secondary modern schools persisted 
in their careers, having begun them because of the interest 
and training offered. However, IvIcEwan contradicted Maizel' s 
1970 findings that the school was the chief information 
source for apprentices. 
In different vein, Prenter ~nd Stewart (1972) studied 
educational and vocational aspirations of Nevv Zealand 
adolescent girls, in relation to achievement and motivation. 
They fo~md that high intelligence and superior classroom 
performance related positively to high vocational aspirations, 
as did high socioeconomic status, confirming Croy (1968) and 
Baldock (1971). Amongst those of average to below average 
intelligence, the mother's occupational status particularly 
affected the girls' vocational plans. 
The 1975 RelJOrt of the Select Committee on vVomen I s 
Rights on the role of vvomen in New Zealand society, took a 
detailed look at women in employment. As in other Western 
countries, New Zealand has experienced an increase in the 
nurnbers of women in the vvork force, a result of national 
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economic trends and social changes such as a declining 
birth rate, 18"ter age of marriage and of first birth, etc. 
However, most of these women are employed in a narrow range 
of occupations, namely those considered "women's work" and 
employing a preponderance of females. Disproportionate 
numbers of vvomen are in unskilled jobs, while fev'! ever reach 
senior positions in any field. Vv'omen hold the greatest 
proportion of clerical and service jobs in New Zealand. Less 
than five percent of all apprenticeships in the private 
sector are held by women, 8..c'1.d the OVerwhelming majority of 
these are in hairdressing. Large numbers of women are in jobs 
well below their capacities. Baldock (1977) also noted this 
clustering of females in a narrow range of occupations. 
The Select Committee identified five groups of 
factors influencing the narrow scope of work entry amongst 
Nevi Zealand 'Nomen, namely women's educational and training 
qualifications, their past and potential service, employers' 
atti tudes, women I s ovvn motivation and formal restrictions. 
They found girls begin restricting their future job possib-
ili ties at second_ary school, taking courses with little 
vocational content, or deliberately avoiding subjects such 
as r,,'Iathematics. 
Career advancement usually depends heavily on length 
of service, and with relatively little provision for job 
protection or p aid m~derni ty leave in New Zealand, there is 
little or no incentive for women to enter permanent career 
occupations. Loss of seniority and fringe benefits such as 
superannuation schemes are further disincentives. 
Many employers, the Report noted, advance biassed 
argurnents to re ject potential female vvorkers in certain areas, 
echoing the unsubstantiated claims in Briggs' 1974 study. 
The Select Comrr-li ttee refuted such claims, noting for instance 
that the turnover rate in jobs is a function of age as vvell 
as sex differences 8..c'1.d that high turnover amongst females 
can very often be attributed to the lesser job incentives, 
rewards, and responsi bili ty offereo., and husbands' transfer 
from the district. 
However, not only employers are at fault. NeVi Zealand 
women themselves tend toward sex-role stereotyping, and fail 
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to consider the possibilities of entering the so-called 'male' 
areas. Anon., (1976a) reiterates the view that it is a 
matter of changing attitudes towards employment of women, 
attitudes of women themselves, of parents, careers guidance, 
and of employers and unions. 
CHAPTER V. 
APPRENTICESHIPS 
The essential elements of modern apprenticeship 
remain much the same today as they were over 100 years 
ago. Simply put, these are as follows (adapted from 
Grabe, 1973.) 
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(1) Productive skills are learnt most effectively 
in a productive situation. Hence most practical technical 
learning should take place on the job. 
(2) Each industry and trade has its own set of 
training requirements - thus there should be different 
systems of training and different career structures in 
each. 
(3) Learning a trade or the skills of an occupation 
should be seen as a part of the educational process of the 
adolescent. 
(4) Learning on the job is not enough. The practical 
and social skills and understanding acquired at the \lvork 
place should be complemented by general instruction and 
continuing education. 
(5) The traditional career structure of the trades 
should be reinforced by continued education also after 
initial training. 
(6) Theoretical general and technical instruction 
should be interwoven with practical instruction, such as 
part-time education in a technical college. 
II "Cinders" should have been enshrined as the patron 
saint of apprentices. The fairy tale of old tells of the 
drabness of that poor girl's life. Her release vms dramatic 
and tearfully happy and her indentures were magically 
transformed to riches." 
(Sim,G., 1976,p.35). 
Apprenticeship has generally proved a flexible system 
of manpovver supply. When there is much umenployment, few 
new apprentices are taken on; when the economy expands, 
the nUL1ber of apprentices increases. This relative insecurity 
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of finding the apprenticeship market open at the time one 
is ready to enter, with the likelihood of difficulty in 
obtaining continuing employment once trained, may deter 
young people from committing themselves to such a prospect. 
Coupled vd th low rates of pay, job acti vi ties which require 
skills sometimes below the expectations derived from the 
higher education often deemed necessary for entry~ and 
subsequent loss of interest in the job, then the insecurity, 
length of training, and potential for boredom combine to make 
apprenticeships the poor cousins of higher paid jobs. (Grabe, 
1973; Farber, 1975; I'/IcIntyre, 1975; Farr, 1976; Sim, 1976.) 
Not only may youngsters be reluctant to enter apprent 
inceships, employers too complain thc"t there are few incent-
ives to take them on. Training apprentices costs time, money, 
and manpovver, which are seldom made up, at least in the 
initial stages; if the apprentice leaves without completing 
the training, the employer has lost out completely. 
(Farber, 1975; Farr, 1976.) Such a situation has forced 
governments a.'1.d employers' organisations in Western countries 
to reexamine apprenticeship schemes, seeking alternatives 
to traditional methods of training and flmding. 
Several new schemes have been ad~d overseas, not 
only to boo st apprentice numbers, but also -to provide 
technical training and find more jobs for those untrained 
in schools. A U.S. study of recent reforms in apprentice-
shiJJS in Britain, France, Germany, Italy, SVli tzerland, 
Canada, Australia, and the Scandinavian countries (Anon-, 
1974) found three general areas of change. 
(a) National governments, through legislation, have 
increased their control over apprenticeship and other types 
of vocational training; 
(b) Employers nov'.! get help in meeting the costs of 
training and related instruction; 
(c) Training-by-stages rather than one continuous 
progrB.Jmne is 1Jvinning acceptance. This method allows tho se 
unable to make the full distance in their apprenticeship to 
receive credit for skills mastered, and lets them function 
as semi-skilled tradesmen. At a later date, they could 
pick up training where they left off. Farber (1975) noted 
that increased completions vvolJ.ld also result in lower D.:.r'li t 
labour costs for apprenticeship. 
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The U.S. studies~ cited above, investigated employers' 
reactions to the types of reform proposed. Most popular was 
the need for improved high school education and pre-employment 
training, with new apprentices having the equivalent of second 
year skills before joining the firm. Not so,_]?Opular with either 
unions or employers, were proposals of training-by-stages,or 
government-introduced schemes to introduce new teaching methods 
and so shorten training program~es. In particular, the former 
was seen by some unions as encol,lraging employers to substitute 
semiskilled for skilled labour; overall, goverrunent inter 
vention was not welcomed by either unions or employers. 
Brennan (1974), the then U.S. Secretary of Labour, was mean-
while lamenting the complacency of some employers, which had 
tended to limit the type and nurnber of people that apprentice 
- ship systems accepted and trained. While the occupations 
which apprenticeships could serve expanded as industry and 
science developed, apprenticeships were in fact narrowing. 
Supporting a plan for apprenticeship preparatory courses in 
high school, Bre~~an emphasised its importance in bringing 
to the attention of students the requirements of apprentice-
ships and trades at a time in their life when they could do 
something about it. 
The Pldead hand of tradition" (Roomkin and Hansen, 1975) 
weighing heavily upon ap-prenticeship systems, has teno_ed to 
exclude women from all but a few apprenticeships, notably those 
related to 'womanly' roles. Briggs (1974) examined attitudes 
of various groups, asking their explanations for the near 
absence of women from apprenticeship and skilled trades in 
the U. S .A. iNhile many thought vvomen YJere not trained for 
the skilled trades as a matter of tradition, others gave 
reasons based on cow~only-held asslli~ptions:-
'women are not serious about work; they work only to 
earn a little spending money; 
mo st women vvill marry a.nd never use the skills they 
have learnt, hence training women is a waste of time; 
YI/omen workers have a high absenteeism rate. 
Over half the 78 eml'Jloyers surveyed contended' they would 
hesitate to consider a vvoman for some apprEriticeable trades as 
the jobs were unsuitable for women, being too dirty, too 
heavy, or involving long hours. The same survey revealed that 
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Vi/omen vvere 2,lres riy ',"orking at all kinds of jobs under these 
lIunsuitablel! conditions, but in Unskilled capacities. 
(see also Ogilvy, 1975, for a similar situation in Australia) 
Briggs .. also found that many school systems channelled 
students into vocations by sex. In most schools surveyed, 
girls were either forbidden or discouraged from seriously 
experimenting with shop courses that lay the foundation for 
work in the skilled trades. Similarly·, employment service 
offices tended to steer vvomen into 'women's jobs' where 
they 1!i'ere l.mlikely to be informal.1y exposed to apprenticeship 
information. (Ogil vy (1975) confirmed these trends in 
Australia. ) 
Women represent a scarcely-tapped source of manpovver 
in mo st Viestern cOl.Ll'ltries. Despite the fact that many women 
leave the work force during childbearing, skills learnt are 
not lost forever as some employers might suppose. A refresher 
course or period of retraining may be sufficient to restore a 
worker to the level of skill attained prior to leaving a 
job. It must be recognised that even if ,"wmen do depart 
temporarily from a job, previous training is not a waste of 
time or money but "is a valuable factor of production which 
can be utilised in the long term." (Ogilvy, 1975) 
rii th traditional barriers to women's employment in 
apprenticeships removed, it is hoped that I'lore women will 
enter a wider range of apIJrenticeships. To achieve this, 
both employers and women may require changes in attitude to 
end the concept of viOrk being di vic1ed into male 8..1'1d female 
sphere s. It is not enough to incres,se the nWl1bers of ViOmen 
entering apprenticeships; jobs must be available once train-
ing is comlJleted, with appointment to these IJosi tions on the 
basis of skill, not sex. As industrialised society expands, 
so too will requirements for trained, qualified people to _ 
meet the demands of industry. 
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CHAPTER VI 
THE NEW ZEALMm SITUArrION 
A straight-line interpolation of New Zealand labour 
force participation rates for 15-19 year olds was carried 
out on data obtained from the 1971 census and the ten percent 
sample comprising the provisional national statistics from 
the 1976 census, to obtain participation rates also for 
1972 - 75 inclusive. (Dept. of Labour handout, "Participation 
Rates."; & Dept. of Statistics, 1976.) This interpolation 
indicates a gradual decline in laboLJ_r force participation 
for 15 - 19 year old males from 57.07_ percent in 1971, to 
55.19 percent in 1976; for females the rates are 56.86 percent 
an.d 52.83 percent respectively. Although these figures 
include those \lvho are unemployed but seeking work, they reflect 
trends toward increasing length of education and increasing 
tightness of the labour market. 
Many young New Zealanders have difficulties in making 
realistic choices of occupation. Factors contributing to 
this situation may include sex bias in school courses, 
parental attitucles, and the decisions of class mates. 
(Keeling, 1962; Hill. 1969; Glass, 1975; Ano~ 1976a.) 
Irrnnature attitudes to work, and unrealistically high 
expectations Hmy result from the extended period of education 
delaying entry into the world of work. (lInon., 1976a) 
New Zealand employers are increasingly demanding 
higher qualifications fo r lower-level 1Nork (Anon-, 1976a; ~~.non., 
1973b) yet are becoming dissatisfied with the type of person 
coming forward for apprenticeship training. The extended 
period of education may in fact mean that more Yo1"mgsters 
are entering jobs unsuited to their high qualifications or 
interests and with insufficient opport~Ulities for development. 
Economic recessions also result in periods of longer 
education, through lack of jobs', faced. with several potential 
employees, the employer tends to select those with the high-
est qualifications. (_~non, 1976a). 
Although formal qualification requirements for entry 
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into some jobs may have been raised, there seems little 
evidence that job opportunities have been modified accordingly. 
Indeed, Anon. (1973a), and "L"Ylon. (1977c) suggest that the 
main reasons for terminations of apprenticeships seem to be 
lack of interest and inadequacy at the job, the latter 
indicating a deficiency in selection of apprentices ( a view 
echoed by Anon., 1977b) and a lack of appreciation of what 
the job entails. Ap:Lorentice wages are very low, often lower 
than those paid to unskilled labourers, and are another source 
of dissatisfaction. 
A 1971 Dept. of Labour survey revealed that the appren.-
ticeship system evoked much criticism from employers, in such 
areas as lengthy period of training, unattractive pay, and 
the overall inflexibility and outdated nature of the system. 
Again, both employers and school leavers ("Ch.Ch. Star,1! 
19.7.77) were reported as showing increasing disenchantment 
with four-year apprenticeships as the traditional method of 
trade training. Of further concern, apprenticeship dropouts 
(leaving before training is completed) coupled 1:vi th emigration 
could adversely affect New Zealand's economic growth. 
Similarly with their overseas cOlmterparts, Nevv Zealand 
employers have repeatedly complc:dned about the cost and lack 
of sufficient incentives in training apprentices. (Harris, 
1928; Anon, 1973a, 1976c & 1977c.) The present system of 
, 
extended trade training courses has meant that employers 
lose apprentices for weeks at a time, a fact which has deterred 
some employers from employing them. 
I. WOMEN IN j'J?PRENTICESHIPS 
The 1971 survey, cited above, indicates that entry of 
females into apprenticeships is low. In 1971 over 25,800 
apprenticeships were held by males, compared. vvi th just over 
1,200 held by females, all l':Jut 32 of these being in hairdressing. 
Current trends are little different. Vlhile females form 
approximately 32 percent of the labour force, only about seven 
percent of all apprentices are 1Nomen, with only about 
two percent of female school leavers taking up apIJrenticeships. 
(knon., 1977c) Employers have been reluctant to accept 
females, citing as unsuitable the physical nature of the VJork, 
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length of training, end likely departure after marriage. 
As overseas, most apprenticeships do exist in old, estab 
lished trades which have held traditional attitudes to sex 
roles, and females themselves have tended to accept these 
stereotyped designations of various jobs as 'male' or 
'female' • This may account for the disproportionately large 
numbers of apprenticed females in hairdressing. 
II. CHANGES IN TRAINING 
Some changes have been made in the form of a pilot 
scheme of extended technical training for the engineering 
and carpentry trades. Initial evaluations indicated that 
apprentices, employers, and tutors approved this 1972 pilot 
scheme. The long block courses had succeeded in their basic 
aim of providing tecD..nical education and training for groups 
of first-year apprentices in one year to the level normally 
attained by apprentices after two years. (see Dept. of 
Education, 1974, "Extended Courses in Apprentice Training, 
1972.n) 
Now, carpentry apprentices have their training at a 
Technical Institute spread over three years, with nine weeks 
in the first, six in the second, and three in the third year. 
Earlier qualification and wage increases at an earlier stage 
of the contract are some of the claimed benefits of the 
scheme. Evening classes md the al terllative of enrolment in 
a correspondence course are now voluntary, the apprentice 
being responsible for his/her own progress. As a restut, the 
employer has apprentices productive much earlier and at a 
reduced cost, with the Government subsidising the apprentice's 
wages for the first fifteen weeks of this extended training. 
However, a relJOrt in the "Christchurch Star" (19.7.77) 
indicated that the extended trade training scheme was running 
into problems, some employers arguing that the Government 
subsidy is insufficient to compensate for time off the job. 
11.1 though authorities ackl1.owledged that ap~Jroval of 
the 1972 pilot scheme could have been the result of a 
'Hawthorne' effect, preliminary analysis of questionnaires 
on the 1973 courses indicated results were similar to the 
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1972 evaluation. (See Dept. of Education, 1974, lIApprentice 
Training.") Conclusions for carpentry apprentices had to 
remain tent2tive. PelPformance of Ililot carpentry apprentices 
in the Trades Certification Board Second Qualifying Exam was 
worse than that of the matched traditional apprentices, 
although tutors felt this would be remedied when the pilot 
apprentices had more job experience. 
III APFRENTICESHIP INTAKES 
Nevv apprentices in the year ending 31 ]\11arch, 1976, 
totalled the lowest since 1969, a drop of 13.6 percent over 
the previous yeo"r. (Dept. of Labour, 1976b;.Anon., 1976c.) 
Major factors cited in this drop were the depressed economic 
situation, current regulations in employing apprentices, 
inability to cope with study obligations, and the attitudes 
of both young people and emIlloyers tovvards apprenticeshi}Js. 
_!inon. (1977b) noted that the surveyed labour force declined 
significantly from April-October 1976. Employment in the 
Christchurch area's construction industry fell by nearly 
six percent between October 1975 and October 1976. Over 
the whole industry there V'l8.S a reduction of almost five perc-
ent in employment of Carpenters and Joiners. For the year 
ended r·iIarch 31, 1977, total new apprenticeships were almost 
800 more than for the previous year, but were still 500 
below the 1974-75 years, and belO1lv the to tals for 1971 and 
1970. Total contracts in force on March 31, 1977, were up 
on 1976, but still below the levels of 1973 and 1974. 
e!inon., 1977a; See also Table 1 a) • 
Table 1a 
N.Z. Apprenticeship Totals for the year ending 11arch 31, 1977. 
APPRENTICESHIPS 
Year ended New Total at Lapsed Completed 
March 31 Contracts March 31 In Year In Year 
1977 8;699 29,838 2;306 5,895 
1976 7,931 29;420 2,609 6,619 
1975 9,263 29,725 3,402 6,118 
1974 10,052 29,982 2,848 5; 174 
1973 8,596 27,952 2,633 4,704 
1972 8,083 26,693 2,717 4,699 
1971 9,126 26,026 2,861 5,356 
1970 9,223 25,720 2,322 5,488 
1969 7,912 24,782 1,681 4,812 
1968 6,223 23,847 1,609 5,432 
1967 7,322 25,129 1,974 4,599 
_!inon. , 1977a. 
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Carpentry in the year to march 31, 1977, showed an 
increase in new apprenticeship numbers, but a total which was 
the lowest in four years. The economic situation was cited 
as only partially responsible for this decrease in new contr 
-acts. The "decrease reflects a consolidation and stabilis 
ation period following the abnormally high intakes of the 
preceding years. IV (Anon., 1977a,p.2) This high intake 
resul ted from the then Government's policy of exp~Ylsion and 
increased productivity leading to a larger work force. 
IV FINDINGS OF THE NATIONAL APPRENTICESHIP 
CONFERENCE, 1977. 
Anon. (1977c) summarised findings of the New Zealand 
Employers' Federation questionnaire presented to the 1977 
National Apprenticeship Conference. Details of the nUJ11bers 
and types of respondent employers were not given, so the 
data must be considered as tentative. Essentially, the find-
ings were: (pp 4-6):-
- Most employers were satisfied with the apprenticeship 
system as the main means of producing skilled tradesmen ~Yld 
with the numbers of young people seeking apprenticeship; (Note 
that this seems to contradict opinions expressed by employers, 
as cited earlier.) 
Approximately 40 percent of employers were not sat-
isfied with the educational standards of school leavers seek-
ing apprenticeships; 
Insufficient employers were taking on apprentices; 
Aptitude tests should be given before a contract 
is illldertakeni 
- The term of apprenticeship should be maintained 
and based on an employer rather than an industry; 
Industry-based apprenticeships might be an advantage 
in slack times; 
AplJrentices ' difficulty VIi th Technical Institute 
instruction was ascribed to lack of interest, insufficient 
educational background, and "illldue emphasis" on theoretical 
m2vterial; 
80 percent of surveyed employers did not think 
apprentice wage scales should be higher; 
Credit for School Certificate (or higher) should 
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take the form of increased \iv-ages i 
A "significant number Vl (unspecified) of employers 
favoured industry levies to subsidise employers willing to 
train apprentices. 
During the Conference, further warnings vvere given on 
the prospect of a future shortage of tradesmen, resulting from 
emigration; the fact that few of the tradesmen and supervisors 
instructing apprentices have lEen trained in instructional 
skills; and that unless the training system is adjusted to 
accommodate the shifting age distribution, and allow entry 
of 'older' people to apprenticeships, there could be within 
nine years, a "large proportion of 25 - 34 year olds relativ-
ely lLnskilled, l.mtrained, and not very productive. II 
(Ibid, p. 5.) 
The point was also made that trade training can no 
longer be seen as a "once and for all" exercise, but that 
rapidly charlging teclLnology may require retraining of workers 
several times during their vvorking lives. 
CHAPTER VII 
SUGGESTIONS FOR PRE-ET-:1J?LOYMENT l:lIm APPRENTICESHIP 
TRAINING - AT HOWIE AND ABROAD. 
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Of concern in NeVi! Zealand is the fact that the numbers 
of young people preparing for entry into a specific trade/ 
occupation exceed the demand. (ft~on, 1976a & Anon., 1973b). 
During economic recession, there is less demand for apprent-
ices. An employer, LLnsure of the work available, is reluctant 
to commit himself for several years w_ead. ("Christchurch star, II 
19.7.77; ~~on., 1977c.) Having to enter a 'second choice' 
occupation means youngsters are likely to lack motivation 
and knowledge of job requirements and demands, increasing the 
level of dissatisfaction and the rate of turnover. 
Suggestions have been made that secondary school pupils 
should receive more work experience (many receive none) as a 
part of their formal schoo 1 programrne, not only to broaden 
their occupational horizons, but also to illl@inate the 
negative as well as positive aspects of various jobs.(Harris, 
1928; Varga, 1973; Anon., 1976a; Looney 1976; Scharf & 
Wilson, 1976.) Such work experience could be in situations 
related to students' occupational interests (Noble, 1973) to 
be followed up with cIassroom work integrating this work 
experience with the curriculum. 
Various socialist countries provide many contacts 
between school and factory, the latter supplying schools 
wi th equipment ancl sending engineers and technicians to 
teach certain lessons. Pupils then work for several hours 
a week in these factories. Again, in the U.S.A., it is 
comrnon for industrial enterprises to present secondary schools 
wi th teaching material. (Flandre, 1973.) Some work experience 
is given in New Zealand, though more usually this is directed 
at less academically able students. 
The Organisation for Economic and Cultural Development 
CAnon., 1976a) has suggested that there be a tra..nsi tion 
period between school and vvork in which young people receive 
vocational orientation and training as a bridge between 
general education 8J."ld vvorking life. 
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Australia has been operating a "transition" workshop 
for secondary students from Special Education classes, since 
1974. (Hopgood, 1976.) Students attending are mentally 
retarded, but educable, and are introduced to workshop 
practices and safety, learning various skills of use in the 
working world. Training is given in use of workshop machin-
ery and tools in occupational areas vvhich the students may 
enter after completion of the course. This type of transition 
training need not be limited to retarded students, but could 
be introduced more widely. 
Britain has instituted several training schemes. 
Designed to beat school-leaver unemployment, they are of two 
types: those to prepare young people for work, and those to 
provide opportunities for on-the-job experience. Aware that 
the need for "lL.'1.skilled and unqualified workers will decline, 
the Government is attempting to give everyone under 18 a 
chance to learn a skill. While 1.mdergoing training, the 
yOLLi1.g people 1tvill receive a token salary to provide an 
incentive to continue the course, but not large enough to 
make the training schemes more financially attr8_ctive than 
full-time work. ("Christchurch Star" 23.5.77.) 
Similar proposals for m8~ing apprenticeship schemes 
more attractive to employers and potential apprentices have 
been put forvvard in several cOUl1.tries. Australia has been 
investigating pre-apprenticeship training. 
Anon. (1976b,p44) notes: 
"In general terms, the objective of pre-apprenticeship 
courses is to provide effective initial training so that 
successful trainees have improved prospects of becoming 
apprentices and completing a form of apprenticeship that 
is a viable alternative to the normal form .•• " 
J?reapprenticeship is a training system in which 
trainees, usually scl'lool-leavers, study full time at technical 
training institutes for varying periods before formally 
entering an apprenticeship. A 'warning vvas expressed, namely 
that such courses may become an l-illofficial prerequisite for 
apprenticeship, which might discourage potential and suitable 
applicants. Adequate lJrovision must also be made for placing 
in industry trainees who cOI'lplete the course. Some pre -
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apprenticeship courses in Nev" South 1;Vales embrace more 
than one trade, providing an introd_uction to associated 
trades. This should assist yo~mg people in their subsequent 
choice of apprenticeship, 'Nidening their occupational' horizons 
and extending their field of potential employment. 
Several criteria were recomrIlended for the establis:h.Jnent 
and operation of pre-apprentice training courses, the main one 
being provision for monitoring new courses to ests,blish 
vvastage, its causes, and the number of successful trainees 
f.s~iling to enter or Ul1.able to obtain entry to apprenticeshilJs. 
Pre-apprenticeship schemes might also be used in times of low 
manpower demand to absorb some potential apprentices unable 
to obtain vacancies, while during high manpower demand they 
might be suitable for pretraining in areas experiencing 
skill shortage. 
A system of "module" training for apprenticeships 
has been operating in Australia for about six years. (Sim, 1976). 
This scheme has many wealmesses and, in its present form, may 
not be suitable for New Zealand. The module system is a 
series of "mini-subjects" or mini learning units which students 
may master 2....l'ld for which they may gain credit. Some alleged 
benefits have been: 
(1 ) "Students with entr2....l'lce qualifications above the 
minimum can be readily fitted into the course and given 
appropriate exemptions; 
(2) More coherent and better instruction; 
(3) Better study habits; 
(4) Progressive testing and examining; 
(5) More able students can complete more modules and 
become better traclesmen." 
(Ibid,p.37.) 
Despite initial enthusiasm and some extravagent 
claims, the scheme has apparently been introduced_ too rapidly 
wi th insufficient plannin~: or instruction of those expected 
to implement the scheme. Backup resources and funds, texts, 
assessment, record-keelJing, etc., have been inadequate, and 
the alleged benefits have failed to materialise. 
As in New Zeala..Yld, various overseas sources recommend 
subsidising employers of apJJrentices. (HcIntyre, 1975; 
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Brennan, 1974; Briggs, 1974 .. ) Farber, 1975, suggested a more 
useful approach vmuld be to weigh the cost of subsidies 
against the benefits of training workers whose skills are 
needed an(l who will eventually repay some of the subsidy 
through higher taxes on increasingly higher incomes. 
Bren~an (1974) made other recollunendations including 
apprenticeship preparatory courses in high schools to en -
courage trade training, with credit toward journeyman status 
if students complete the progr&~~e and enter apprenticeships; 
union a.nd management, he suggested, could each contribute 
financially to individuaL apprenticeship programr.o.es under a 
partnership agreement. As an alternative, Governr.o.ents might 
operate skills training centres in which apprentices are given 
one year of general vocational education before joining their 
employers on a fulltime basis. (Anon., 1974.) 
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Overseas literature on research into career 
development and the transition from school to work lS 
comprehensive. The main areas covered here were general 
theories of career development followed by the influence of 
family, peers, teachers, 2nd significant others on career 
choice and occupational entry, sex differences in educational 
ancL occupational preference, and reasons for leaving school. 
There is a growing concern that vocational guidance has 
in the past stressed the importance of &~ individual's 
strengths and occupational interests, while ignoring manpower 
demands. 1,,1ore recent developments are attempting to counter-
act this omission. 
New Zealand research has, as overseas, concentrated 
largely on males. The small amount of data on females 
confirms overseas findings that entry of females into the 
workforce is generally based on, and limited by, sex- stereo-
typing of occupations. 
The apprenticeship system in New Zealand and abroad is 
faCing increasing dema~ds for change, from both employers and 
employees. Some overseas recommendations for change were 
considered, and the literature review concluded with docum-
entation of some preapprenticeship training and work 
experience schemes in practice.overseas. 
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CHAPTER VIII 
TilETHOD. 
This chapter briefly covers principles of 
questionnaire design relevant to the current study, rationale 
for selection of question types, principles and implementation 
of pilot studies, and bias. Following this is a flow diagram 
of the procedures used with a full explanation of these. 
I. QUESTIONNAIRE DESIGN. 
Because of the relative smallness of the intended 
samples, and the consequent greater potential for experimental 
error, it seemed advisable to use a number of question types 
which had been successfully used and tested in earlier, large 
scale studies. Such a practice was adopted by maizels (1970) 
and some of the questions in the present study were adapted 
from her own. 
A combination of structured and open-ended questlons 
was used, some based on those of NcEwan, 1972. It was 
thought that 'closed I questions. would help to clarify the 
alternatives for the respondents, vvhile reducing coding 
errors. Several disadvantages exist in this type of question, 
noted by Sinclair (1975), amongst them: 
!lIt is difficult to make the alternatives mutually 
exclusive; 
They must cover the total response range; 
They create a forced-choice situation which rules 
out marginal or unexpected answers; 
All the alternative ~nswers must seem equally 
logical or attractive; 
In complex or difficult questions, subjects may 
(elect) ••• the safety and ease of the 'don't know v 
alternative." 
(Sinclair, 1975,p.76.) 
To help overcome some of the likelihood of restricting 
or }Jreventing ansvvers not covered by the structured 
alternatives, open-ended questions were included. In some 
cases these led directly from the 'closed' questions, 
enabling further explor8,tion of these earlier responses. 
II JOB DESCRIPTION INDEX (J.D. I. ) 
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A variation of the J.Il.I. was included in the apprent-
ices' questiolLnaire. The advantages of this type of 
question are expounded by Smith, Kendall, and Hulin (1969), 
pp 69 - 71. 
(i) The J.D. I. is "directed tovmrds specific areas 
of satisfaction rather than global or general satisfaction"; 
(ii) Its "low verbal level" means that subjects must 
understand "only the general meaning of single words or 
short phrases. lI ; 
(iii) It does not ask the subject directly how satis-
fied he is with work, but asks him to describe his 1[vork. 
"Thus the responses have a ,job-referent, II vvhile "providing 
information which may be used to infer his satisfaction." 
III THE 'HOPcKBR OPINION SURVEY (Vi.O. S. ) 
The \",1.0. S. (Cro ss, 1973) vvas examined with an eye to 
adapting it for use in the current study. It was thought that 
the verbal content was too high, and that the use of three 
C01UJlrrlS of blank spaces along-side each description, wherein 
the subject must tick the appropriate column (I1Yes ll , "No", 
"Not Sure".) was too open to subject error. 
The W.O.S. is ordered so that subjects begin with a 
descrij:Jtion of items least personal to themselves 8.J."'1.cL end with 
the most personal. I.e.: firm as a vvhole; pay; opportunities 
for promotion; the job itself; the imL~ediate supervisor; 
co- workers. 
Consequently, the present study incorporates some of 
the descriptive terms and basic form of the J.D.I., with 
the category headings and ordering of the lV.O.S., with the 
exception of liThe Job Itself" being placed first. 
IV ?ILOT STUDY 
Sinclair suggested the adoption of several steps in 
piloting a questionaire. These were adhered to as much as 
possible. 
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(1) Individual Criticism. 
The writer's thesis supervisors independently 
examined and criticised the proposed pilot questioyu~aires, 
then met with the writer for a joint discussion and suggest-
ion session. Several questions in both the school and appr-
entice questionnaires were consequently modified, added, or 
discarded. A Vocational Guidance Centre staff member and 
the Guidance Counsellor of the school where the final study 
was to be carried out, also contributed suggestions. 
(2) Depth Interviewing. 
(a) Small Sample. Use was nade of a small group 
(see over) in piloting the school questionnaire, to enable 
indi vidual discussion of que stions. From this it IllaS po ssi ble 
to ascertain whether or not questions were understood. It 
was not possible to interview such a small group for the 
apprentices' questionnaire, but individual discussion 
occurred where possible. 
(b) Larger Sample. The quesj;ionnaires were 
given to a larger sample of subjects to determine the general 
trends of the open-ended questions, to investigate the 
implications of the proposed analysis, and to detect obvious 
weaknesses in the questionn2_ire desig.o. or wording. 
Open-ended questions from the pilot studies were coded 
and tested according to suggestions by Oppenheim (1966). 
Answers were copie d onto sheets of paper, one sheet per 
question. It was then possible to locate clusters of ansvvers, 
to isolate specific categories, and to code these according 
-lYe Some weakness does exist in this method, in that some 
ansvvers may overlap more than one category and require 
subjective judgement as to which category is most appropriate. 
V. BLllS 
( 1 ) Coding 
As briefly referred -to above, experimenter bias and 
subjective judgement may influence the coding of open-ended 
que stions. Al though care was given to the coding IJro cess, 
it is inevitable that errors of judgement may have occurred. 
40. 
(2) Absenteeism. 
Baldock (1971) noted. that bias in questionnaire 
responses may occur through absenteeism. She found, for 
instance, that sons of manual worl-rers were over-represented 
amongst school absentees during her study. No control for 
absenteeism was made in the present study. 
(3) Attitudes. 
The attitude of subjects to the particular class 
tutor ffiLd to particular courses at the time of completing the 
questionnaire may have influenced the tone of responses to 
some of the open-ended questions. 
(4) Self-Report of Past Events. 
As mB-i1.y of the questions for apprentices relied on 
self-report of past events, subjective error may have been 
introduced, e.g;- eJ:1_h.ancement of the positive aspects of 
school life or early days of the apprenticeship, compared 
with the current lesser freedoms of working life. 
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Figure 1. Flowchart of Procedure in Apprenticeship 
and School Studies. 
I. QUESTIONNAIRE DESIGN 
- t 
devise individual criticism modify type pilot 
questions-'>-by supervisors, etc. --> qUestions~uestiOrLYlairel 
t 
II. SPJiO?LE SELECTION, 
PILOT STUDY. 
vocational
l Guidance Officer _____ _~_tutor selects ___ 
selects school, contacts tutor. class 
I 
Vlri ter contacts tutor, tutor gains tutor selects 
General Studies, ~ permission -----Jo)P- class. -
Technical Institute. for pilot & 
final study. 
y 
III. PILOT STUDIES 
CARRIED OUT. 
+ 
IV. ANALYSIS OF PILOT 
QUESTIONNAIRES. 
t 
-
Modification of questions ~ type final qUestionnaires", 
+ 
V. S.A1'CPLE SELECTION, 
FINAL STUDY. 
I 
Vocational Guidance writer & Counsellor written per-
Officer selects --+- discuss proposed ----~- mission given--
school, contacts study. by Head. 
Counsellor. 
INri ter cOl1~tacts tutor, Tutor arranges timetable 
Liberal Studies, ------~~- for administering quest - ----
Tecn~ical Institute. ionnaires. 
t 
VI. FINAL STUDIES 
CARRIED OUT. 
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VI. SCHOOL PILOT STUDY. 
(1) The Questio~naire. 
This comprised tVIJO sectj_ons, the first for everyone 
to complete and the second only for those who had decided 
what kind of job they hoped to get on leaving school. 
The sections were printed on differen~ coloured paper for 
easier identification. 
(2) The Sampling Procedure. 
A coeducational state high school representing a 
cross-section of the cOIm:.fmni ty vms selected for the pilot 
study by a staff member of the Vocational Guidance Centre. 
As this school has adult students in its fifth form classes 
it was thought a fourth form class would be more suitable 
for the study. 
Another Vocational Guidance Centre staff member, 
already in liaison with the school, arranged with the 
fourth form tutor for the vvri ter to administer the· question-
naire. 
(3) The Sample. 
During the second term of 1977, the questionnaire 
was administered to ten male and twelve female midcUe-streBIll 
fourth formers as a class group. Answering at their own 
pace, subjects were given the opportunity to ask for clarific-
a tion of spe cific po int s 8,S they were encountered. The 
average time taken to complete the que stiorL.'1.aire was twenty 
minutes. Six fifth form students (two males, four 
females) of ability ranging from below average to above 
average, were also released from class to answer the 
questionrlaire as a small group. They ansvvered at their OvV-il 
pace with both individual and group discussion of SlJecific 
questions. 
All ansvvers were then analysed and modified and a 
coding system was devised for the open-ended questions 
see earlier references to Sinclair (1975) and Oppenheim 
(1966) 
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VII FINAL SCHOOL STUDY. 
(1) The Sampling Procedure. 
A coeducational State high school (not that used for 
the pilot study) was selected by the Vocational Guidance 
Centre as being representative of a cross-section of 
socioeconomic groups, abilities, &~d interests. A 
Counselling anQ Guidance service had been operating at the 
school for several years, and it was thought both staff 
and pupils vvolJld accE3pt the IJresence of a research student 
whQ would also make the collected data available to the 
school. 
A Vocational Guiclance Centre staff member arranged with 
the school's Guidance Counsellor for the writer to visit 
and discuss the proposed study. Having gained her consent 
and with the backing of the thesis supervisors, the writer 
sent a formal application for permission to the school 
Principal. 
(2) The Sample. 
It was thought that fifth formers wo~ud have a clearer 
idea than fourth formers of their proposed future occup -
ation, hence their selection as the sample group. Although 
the entire fifth form was surveyed during the second term 
of 1977, it was intended to use for analysis only question 
naires from those stating an intention to enter carpentry, 
joinery, or hairdressing apprenticeships, the remainder 
to be given to the school for counselling and guidance 
purposes. 
Subjects were informed of the proposed lack of 
confidentiality of the responses and given the option of 
including or omitting their names from the questionnaire. 
They were not informed that only some of the questionnaires 
would be extracted for analysis, as it was felt that 
drawing attention to the occupations of interest to the 
experimenter might bias the responses. 
(3) Administration of the Questionnaire, 
The questionnaires were administered by the 
experimenter to one class at a time during subjects' 
'free' periods normally supervised by the class tutor. 
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In most cases the tutor remained in the room. Examination 
of completed question..naires revealed very few subjects 
intended entering the apprenticeships relevant to this 
study. Consequently, it was decided to include all 
intending apprentices in the data analysis, namely thirty 
males and five females. 
VIII APPRENTICE PILOT STL~Y. 
(1) The Questionnaire. 
This comprised three topics, covering school, the 
apprenticeship, and job. Each section was printed on 
different -coloured paper for easier identification. 
(2) The Sampling Procedure. 
Contact was made with a tutor in the General Studies 
Dept. of the Christchurch Technical Institute, through one 
of the thesis supervisors. After discussion of the pro-
posed study, this tutor gained the consent of the super -
visors of the hairdressing, carpentry, and joinery apprentices 
to perform the survey at the Technical Institute. 
(3) The Sample. 
Fifteen first year fitting and turning apprentices 
(fourteen males, one female) were selected as the pilot 
subjects by virtue of being available at the time. The 
questionnaires were administered during a Liberal Studies 
period in the second term of 1977, following a brief intro-
duction by the tutor on the purposes of surveys, problems 
involved in selecting subjects and constructing question -
naires, etc. 
(4) Administration of the Questiolli~aire. 
Subjects completed the questio~naire at their ovvn 
pace, but were free to ask questions or discuss specific 
points as the need arose. The experimenter circulated 
amongst the subjects, encouraging both individual and 
group discussion of specific questions. Average time for 
completion of the questionnaire was thirty five minutes. 
Analysis and modification of questions 'iNaS carried out. 
IX FII'Li\.L APPRENTI CE STUDY. 
(1) Sampling Procedure. 
A Liberal Studies tutor at the Technical Institute 
arranged with fellow tutors suitable times, through-out 
the third term of 1977, when the experimenter could 
administer the questionnaires to carpentry and joinery 
apJJrentices. 
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The experimenter's initial contact in the General 
Studies Dept. arr2~ged for the hairdressing .class tutors to 
administer the questionnaires to their OWD classes at a 
convenient time during each classes' two week block course 
also in the third term of 1977. 
(2) The Samples. 
Third year carpentry apprentices were unavailable for 
study, having completed their block courses in the first 
term. Only one group of second year apIJrentices was 
available, Em.Q these Viere surveyed in place of the third 
years. As carpenters and joiners were combined in the 
Liberal Studies periods, both groups completed the 
questionnaires. 
Although first, second 8.:.ild third year hairdressers were 
to be studied, it vvas found after administr8"tion that some 
of the questionnaires from each group had become mixed vvi th 
those of other groups, a process over which the experimenter 
had no control. Some apprentices 1ivho hacl been in their 
apprenticeships for the srune length of time had been labelled 
as first years in some cases, Bnd as second years in others. 
As some of the subjects had omitted to record which qual 
ifying exams they had passed, if any, the problem was 
compounded. 
To overcome the resul tcmt confusion, the vvriter 
regrouped the hairdressers according to the amount of time 
that had elapsed since each apprenticeship had begun, 
irrespective of the qualifying exams passed. 
Final sample numbers were 2.S follov'is: 
Joiners (all male) :47 
First Year Carpenters (all male) :87 
Second Year Carpenters( Ii 
Hairdressers (all female) 
Ii ) :19 
First Years : 22 
Second Years 59 
Third Years 36 
Fourth Years: 12 
(3) Administration of the Questionnaires. 
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The experimenter administered the questiorLnaires to the 
carpenters and joiners during Liberal Studies classes over 
a two month period. Several tutors mentioned the negative 
attitude held by some apprentices toward Liberal Studies, 
in particular that these class periods tend to be seen as a 
joke and a waste of time. The experimenter noted that such 
attitudes might influence the tone of answers to the open -
ended questions. With a small number of subjects this was 
later seen to be the case; these inappropriate 2,nswers were 
thus recorded as "No il11. svv e r " in the final analysis. 
During the ad~inistration, the experimenter answered 
any queries as they arose. 
As the hairdressers vvere given the questionnaires by 
their tutors, it is not known how ansvvers to "my queries 
may have influenced the final responses. Very fey\! inapl.'Jro-
priate responses were made by the hairdressers. 
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CHAPTER IX 
RESULTS P,ND DISCUSSION. 
I STATISTICAL ANALYSIS 
Answers to all questions V'jere coded and grouped into 
appropriate categories. Frequencies in each category were 
converted to percentages. As the data were all nominal, 
one of tvvo tests of analysis vvas carried out where approp-
riate. Use was made either of the Chi-Square Contingency 
T8.ble (Guilford, 1956) vvi th the Yates Correction for cont-
inui ty v·There recjuired, or the t Test of Departure of two 
frequencies from equality. (Guildford, 1956,p.238) 
The study generated a mass of dat2., not all of which 
could be conveniently analysed, interpreted and discussed 
within the parameters of this thesis. Thus for statistical 
analysis and testing, only those data which on inspection 
seemed likely to yield statistical significance vvere so 
treated. 
As the school s8_mple is small 8.-1'1d comprises hetero-
geneous groups of varied size, significance tests vvere not 
carried out. Instead, data were converted to percentages. 
In instances where questions permitted or required 
multi-answers, percenti3-ges responding to each category were 
noted. Hence, total percentages of responses to such quest-
ions exceed 100 percent. 
For all questions, data were used for comparisons 
between males and females, oetween occulJational groUlJS, 
and between the different levels (e.g. first year, second 
year) of each occupation. 
Tables reproduced in this section include most of 
those in vvhich significance tests were carried out with 
positive resl)~ ts, or vvhich were from open-ended questions, 
or which ",;ere thought needy of inclusion in the text. The 
remaining tables may be found in the Appendix. 
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In the Tables, the following abbreviations apply: 
H1 = First Year Hairdressers. 
H2 = Second Year Hairdressers. 
H3 = Third Year Hairdressers. 
H4 = Fourth Year Hairdressers. 
T Joiners cJ = 
C1 First Year Carpenters. 
C2 Second Year Carpenters. 
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II APPRENTICESEIP ST1JDY. 
Each item in the Apprenticeship Questionnaire vms 
analysed either by use of the various techniques referred 
to above or, where such treatment ~vas inappropriate, by tab-
ulation of frequencies and percentages. The following is 
a SW11I!.lary of the variables surveyed, the results obtained, 
the relevant tables, an assessment of the significance 
(if any) and a discussion of resv~ts. 
Lnalysis of subjects' ages (Table 40, Appendix) 
revealed that most female subjects (37.98 percent) were 
aged 18-19 years, com~Jared tothe greatest nWIlber of males 
(45.75 percent) falling in the 17-18 age group. Males were 
clustered t01Nard the lower end of the age range, vvi th 
68.63 percent aged 16-18 years, compared to 42.62 percent 
of females. Aged 18 and. u}lwards were 31.37 percent of males 
and 57.35 percent of females. 
(2) Parents' Occupation. 
\"lhether or not subjects tended to enter the same 
occupation as their same-sex parent was investigated. In 
addi tion the data were exa111ined to 'see whether the results 
(see Tables 41,42, Appendix) vvould vary according to sex 
or occupation. 
N[ost subjects vvere in an occupation different to that 
of their smne-sex parent (86.04 percent of females, 69.93 
percent of males) , although more males thal'l females vvere in 
. 
12 8 the same occupation as thelr same-sex parent ~x = 9.5 '7, 
two-tailed; p<.010), 11.76 ~(Jercent of males compared vvith 
1.55 percent of females. No females and 6.54 percent of 
males were in a related occupation. 
A higher percentage of C2TjJenters than joiners had a 
father in the same occupation ( 15.09 percent carpenters, 
4.25 percent joiners), while more joiners than carpenters 
had a father in a related occupation. 
4.60 percent) 
(12.76 percent: 
The low reported number of females entering the same 
occupe_tion as their mother may have partly been a flLnction 
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of the number of mothers who were currently occupied at 
home as housewives. It appears, however, that more males 
than females vvere likely to have followed their parents' 
occupations. Results failed to confirm those of Keys (1926), 
Harris (1928), or Baldock (1971). 
(3) Age on Leaving School. 
~~.analysis of the age of subjects leaving school 
indicated (Table I) differences bet'lveen males and females. 
Females v.,rere more likely than males to have left school at 
15 - 16 years of age (J~ = 16.16, tvvo tailed, p < .005,) 
54.26 percent compared to 18.95 percent of males. 
Again, more males than females left school at 16 - 17 
years of age ( r = 12.22, two tailed, p «'005) 56.21 percent 
compared with 34.88 percent of females, and at 17 - 18 years 
(X2 = 6.25, tvvo tailed, p<.050.) More first than second 
year carpenters also left Ed that age (:if = 9.39, two -
tailed, p < .010) perhaps reflecting the trend and necessity 
to stay at school longer in times of econo[nic recession and 
in the face of increasing demand for qualifications. 
(4) Form on Leaving School. 
Analysis of the last form attended at second 
ary school confirms results in sections 1 and 3 above 
(see Table 43, Appendix) and accounts for the weighting of 
female subjects in the higher aGe group£. 
Leaving from the fourth form were 17.82 percent of the 
females and 6.64 percent of the males. The greatest nurnber 
of subjects left from form five, 72.86 percent of females and 
64.71 percent of males. From form six vvere 8.52 IJercent of 
females and 26.14 percent of males. 
(5) High Schools Attended. 
From Table 44 (Appendix) it can be seen that 
ne2,rly all subjects had attended only one secondary school. 
(96.12 percent of females and 91.50 percent of males.) It 
can be seen that most subjects came from a stable educational 
background vvi th few changes of school. 
(6) School Subjects in Final Year. 
Relevance of final year school subjects to the 
apprenticeship was investigated (see Table 2), to ascertain 
whether or not respondents took courses related to their jobs. 
TABLE I Age of Apprentices on leaving school. 
Age left School (Years) 
14 - 15 15 - 16 16 - 17 17 - 18 18+ No I Answer I 
No. % No. % No. % No. % NO. d No. d I Groups /0 !" , 
H:1 0 0 11 50.00 9 40.90 2 9.09 0 0 0 0 
H2 ·2 3.38 32 54.23 20 33 .. 89 4 6.77 0 0 1 1.69 
H3 0 0 19 52.77 13 36.11 3 8.33 0 0 1 2.77 
H4 0 0 8 66.66 3 25.00 1 8.33 0 0 0 0 
J 0 0 10 21.27 27 57.44 8 17.02 0 0 2 4.25 
C1 1 1 .15 13 14.94 49 56.32 16 18.39 7 8.05 1 1 • 1 5 
C2 0 0 6 31.57 10 52.63 2 10.52 1 5.26 0 0 
-- -
Females 2 1.55 70 54.26 45 34.88 10 7.75 0 0 2 1.55 
Males 1 0 .. 65 29 18.95 86 56.21 26 16.99 8 5.23 3 1.96 
~. ------
1. __ ... _-- ___ _ .. __ .•.. 
--.... --- ---_._--_._- ---_ ... _-
-
IJl 
-" 
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At least some subjects taken in the final year of 
school were directly related to the ap~renticeship, for 71.31 
percent of females and 94.12 percent of males. There was a 
slight tendency for more third and fourth year hairdressers 
than other females to have taken subjects not directly 
related (33.33 percent for both) and for more second than 
first year carpenters; (10.52 percent and 5.75percent 
res~oectively.) No joiners appear to have taken subjects 
not directly related to their apprenticeship. 
TABLE 2. Relevance of final year school subjects to 
apprenticeship. 
Relationship of Subjects to Job. 
Directly Not No 
Related Related imsvver ,-
Groups No. 0:', No. 4 No. crt /'"' ?~ I'" 
H1 18 81 .81 4 I 18.18 I 0 0 
I 
H2 44 74.57 13 22.03 I 2 3.38 I 
H3 22 61 .11 12 33.33 I 2 5.55 I H4 8 66.66 4 I 33.33 0 I 0 
46 97.87 
I 
J 0 I 0 1 2.12 
01 82 94.25 5 5.75 
I 
0 
I 
0 
02 16 84.21 2 10.52 1 5.26 
Females 92 71.31 33 25.58 4 3.10 
Males 144 94.12 7 4.58 2 1.31 
Ii/lore males than females took subjects directly related to 
their job ( ~ = 24.40, two tailed, p(.005.) indicating a 
more deliberately career-orientated education amongst male 
apprentices. 
(7) Useful School Subjects. 
vVhich specific school subjects were of use in the 
job were investigated. (Tables 3 and 4). 
English vms seen by females to be the school subject 
most useful to their job, 61.24 percent indicating this. 
Following this were Biola gy (20. 93 ~oercent), Science 
(20.16 percent), Maths (19.38 percent), and Art. (17.83 lJer 
~ 
f-3
 
U
) 
fd
 
1--
1) 
0 
TI
\B
LE
 
3.
 
Sc
ho
ol
 S
ub
je
ct
s 
u
s
e
fu
l 
to
 
th
e 
jo
b.
 C
F'
em
al
es
.) 
([)
 
([)
 
~ 
([)
 
~ 
([)
 
U
) 
0 
a
' 
~ 
I-
' 
::>
 
fd
 
8" 
~-
0 
c+
 
([)
 
([)
 
([)
 
.
.
.
.
.
.
.
.
.
.
 
0 
1-'
-
0 
::>
 
R
es
po
nd
en
ts
. 
c+
 
0 
c+
 
c+
 
::2i
 
1-"
 
p:l
 
~
 
U
) 
.
.
.
.
.
.
.
.
.
.
 
0 
~
 
<l 
I-
' 
0 
.
.
.
 
0 
p:l
 
([)
 
~ 
<
; 
p..
 
c+
 
~
,
 
I-
' 
t:J
 
([)
 
(j)
 
:s 
:s 
p-
' 
"<
: 
~ 
I~
 
1-"
 
0 
U
) 
p:l
 
1--
1) 
([)
 
c+
 
~ 
.
.
.
.
 
:s 
1-'
-
p-
' 
P'I
' 
Sc
ho
ol
 
S
ub
je
ct
s 
H1
 
H2
 
H3
 
H4
 
fro
 t
a
l 
N
o.
 
~~ 
N
o.
 
%
 
N
o.
 
%
 
N
o.
 
%
 
N
o.
 
%
 
1-"
 
~ 
c+
 
,~
 
,
-
.
.
.
.
 
::>
 
U
) 
p
~
 
p:l
 
PJ 
0 
Oq
 
c+
 
0 
::>
 
~ 
_
. 
_
_
 
.
 
E
ng
li
sh
 
1 1
 
50
.0
 
33
 
55
.9
3 
24
 
66
.6
7 
11
 
91
.6
7 
79
 
61
.2
4 
.
.
.
.
.
.
 
~ 
I-
' 
p.
. 
't
<.
~ 
c+
 
o~
 
p:l
 
-
.
.
l 
U
) 
p-
' 
~ 
f-3
 
-
-
>
. 
A
rt
 
3 
13
.6
4 
12
 
20
.3
4 
7 
19
.4
4 
1 
8.
33
 
23
 
17
.8
3 
If
 
([)
 
§ 
c+
 
Oq
 
([)
 
•
 
1--
1) 
([)
 
0 
1'
0 
V
J 
~ 
~ 
5 
~
 
~
 
I-
' 
U
) 
U
) 
p.
, 
..
 
.
.
.
 
(j)
 
([)
 
~ 
1-"
 
fd
 
B
io
lo
gy
 
4 
18
.1
8 
13
 
22
.0
3 
8 
22
.2
2 
2 
16
.6
7 
27
 
20
.9
3 
Sc
ie
nc
e 
5 
22
.7
3 
16
 
27
 .. 
12
 
5 
13
.8
9 
0 
0 
26
 
20
.1
6 
0
\ 
0
\ 
0 
1--
1) 
0 
0 
([)
 
I.D
 
1'
0 
0 
~ 
fd
 
p:l
 
~ 
~
 
::>
 
I....
..J 
I-
' 
0 
c+
 
0 
p..
 
c+
 
([)
 
<
; 
-
.
.
l 
a
' 
0 
tj
 
::>
 
-
"
-
0 
M
at
hs
 
4 
18
 .. 
18
 
10
 
16
.9
5 
9 
25
.0
 
2 
16
.6
7 
25
 
19
.3
8 
o
th
er
 
4 
18
. H
3 
11
 
18
.6
4 
8 
22
.2
2 
1 
8.
33
 
24
 
18
.6
0 
0 
"<
1 
"<
: 
I~
 
c+
 
fd
 
([)
 
~ 
p:l
 
c+
 
([)
 
Pl 
\J
l 
::.8 
0 
p:l
 
~ 
~ 
•
 
oq
 
1-"
 
1--
1) 
1-"
 
0 
co
 
I-
' 
::>
 
I-
' 
([)
 
0 
co
 
1-"
 
oq
 
i3 
([)
 
::>
 
Pl 
U
) 
p:l
 
p.
, 
d-
~ 
fd
 
p-
' 
:2! 
I-
' 
I-
d 
(I)
 
([)
 
([)
 
Pl 
([)
 
l-
j 
,
-
.
.
.
.
 
~ 
U
) 
fd
 
::>
 
::>
 
0 
-
'
 
([)
 
'"
 
'"
 
p.
, 
c+
 
([)
 
-
'
 
([)
 
::>
 
•
 
::>
 
:s 
N
on
e 
3 
13
.6
4 
4 
6.
78
 
5 
13
.8
9 
0 
0 
12
 
I 9
.3
0 
A
ll
 
0 
0 
0 
0 
0 
0 
0 
0 
0 
0 
No
 
13
1~
 
A
ns
w
er
 
3 
13
.6
3 
9 
15
.2
5 
1 
2.
77
 
0 
0 
-
-
-
-
-
-
-
-
-
-
-
-
~
 .. -
-
-
-
-
.
-
-
.
-
~
-
-
-
-
-
-
.
 
-
.
.
 -
-
-
~
 •. 
-
-
-
V
J 
~ 
c+
 
-
l.
 
([)
 
p:l
 
0 
0
\ 
(D
 
X
 
U
) 
0 
•
 
0 
c+
 
\J
l 
co
 
1--
1) 
1--
1) 
I'd
 
c+
 
~
 
0 
([)
 
,
-
.
.
.
.
 
p
~
 
§ 
i3 
~ 
a
' 
([)
 
I-
d 
Pl 
0 
0 
([)
 
p.J
 
I-
' 
([)
 
c+
 
i3 
1-;: 
([)
 
::>
 
p
~
 
0 
0 
U
) 
U
) 
c+
 
U
) 
([)
 
0 
.
.
.
.
.
.
.
.
.
.
 
0
\ 
c+
 
:=>
 
p-
' 
0 
c+
 
0 
•
 
~ 
0 
~
 
-
-
>
. 
U
) 
\J
l 
I-
' 
0 
V
J 
([)
 
V
J 
I 
54. 
T"~BL:8 4. School Subjects useful to the job (Males.) 
Respondents. 
J C1 C2 Total 
--School 
Subjects No. of No. 5~~ No. 7~ No. c1, /0 r 
l\faths 34 72.34 61 70.11 14 73.68 109 71.24 
llVoodwork 36 76. 6 47 54.02 9 47.37 92 60.13 
Technical 
Drawing 31 65.96 54 62.07 7 36.84 92 60 .. 13 
English 4 8.51 12 13.79 1 5.26 17 11. 11 
Science 1 2.13 4 4. 6 0 0 5 3.27 
Physics 0 0 5 5.75 0 0 5 3.27 
Other 4 8.51 12 13.79 1 5.26 17 11. 11 
None 1 2.13 5 5.75 3 15.79 9 5.88 
All 2 4.26 1 1.15 0 0 3 1.96 
No 
Answer 1 2.12 1 1 .. 1 5 1 5.26 3 1.96 
These results indicate that for females contemplating 
entering hairdressing, English is seen ctS the most useful 
subject tot ake at school, necessary not only for effective 
interpersonal cormnvnication, but also for coping with study 
requirements. rilaths and science subjects (exCelJt for Biolog-Yl 
all being traditionally avoided by females) are of next 
greatest importlli~ce. 
( 8 ) Scho 01 Examinat ions. 
l.l.Jl attempt was made to deterllline the formal educat-
ional qualifications of respondents prior to starting the 
apprenticeship. Formal requirements for hairdressing do 
not include School Certificate, although School Certificate 
passes in one or more specific subjects may be required in 
carpentry and joinery. It was anticipated that in the light 
of worsening economic conditions and competition for jobs, 
resul ts may have indicated t}:.?,t respondents' qualifications 
were in fact higher than the basic requirements. 
Unfortunately fevy females answered this question 
(only 34.88 percent) possibly because of an administration 
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56. 
males 5.23 percent) and "not at all" (females 1.55 percent, 
males 1.31 percent.) 
Differences appear on exw~ination of the subgroups. 
vVhereas 45.46 percent of first year hairdressers "very much" 
wanted to leave, mo st fourth years said they "didn't mind. !I 
most joiners wanted "quite a lot" (36.17 percent)to leave. 
Combining the tvvo categories of "very much" a....nd 'tiui te a 
lot", there becomes evident a trend for decreased strength 
of response from first to fourth year hairdressers, perhaps 
indicating a vveakening of remembered strength of feeling 
with the passing of time. Percentages for these combined 
categories for first to fourth year hairdressers are, 
67.79 perceut 
respectively: 81.81 percem:;,;b3.l;5b percent, and 58.33 percent. 
The supposed time artifsct did not apply for carpenters, 
viz. 67.81 percent for first year carpenters and 84.21 percent 
for second years. Of joiners, 65.95 percent fell into the 
two categories described. 
(10) Parents' Feelings. 
The possible influence of parents on subjects' 
decisions to leave school was considered. (See Table 5.) 
TABLE 5. Apprentices' estimates of parents' feelings 
when subject left school. 
Parents' Feelin,p--:s. 
Wanted Dicln
'
t Wanted Don't No 
me to T'.'lind r'iIe to Know Answer 
Leave Stay 
GroUlJS No. "'1~ No. ~1:; No. % No. 01: No. d :10 Iv p) 
H1 1 4.54 12 , 54.54 7 31 .81 2 9.09 0 0 
H2 7111.861 44 74.57 7 11 .86 1 1.69 0 0 
H3 1 2.77 I 34 94.44 1 2.77 0 0 0 0 
H4 2 16.66 6 
I 
50.00 4 33.33 0 0 0 0 
J I 10 21.77 34 72.34 2 4.25 1 2.12 0 0 
C1 13 14.94 58 66.67 6 6.9 8 9. 2 2 2.3 
C2 2 10.52 17 I 89.47 0 0 0 0 0 0 
Females 11 8.52 96 I 74.41 19 14.72 3 2.32 0 0 
r'iIales 25 16.34 1091 71.24 8 5.23 9 5.88 2 1 .31 
57. 
Most subjects took the neutral stance, t hcct they 
felt their parents "dian't mind!! t~'lem leaving school, a 
total of 74.41 percent of females and 71.24 percent of males. 
However, more females than males tl10ught their parents vvanted 
them to stay at school longer (females 14.72 percent, males 
5.23 percent) v,rhile more male s felt their parents had vvanted 
them to leave (males 16.34 percent, femgles 8.52 percent ), 
r = 2,.28, two tailed p< .010. Very few did not kl'lOW their 
parents' feelings. (females 2.32 percent, males 5.88 percent.) 
(11) Teachers' Feelin~ 
Awareness of teachers' feeling on subjects' decisions 
to leave school was also investiggted. (See Table 6.) 
TABLE 6 Apprentices' estim2vtes of teachers' feelings when 
subject left school. 
Teachers' Feelings. 
Vlanted Didn't Wanted Don't No 
Me to Mind 1V1e to YillOW Ansvver 
Leave Stay 
Groups No. 0" /0 No. ;G No. 7:; No. ~~ 1<To. d 5'0 
.. -
H1 2 9.09 3 13.63 7 31 .81 10 45.45 0 0 
H2 10 16.94 I 18 I 30.50 13 22.03 18 30. 5 0 0 I 
H3 0 01 11 30.55 7 19.44 17 47.22 1 2.77 
H4 1 8.33 I 5 41.66 3 25.0 3 25. 0 0 0 
J 9 19.141 15 I 31.91 3 6.12 20 42.55 0 0 
C1 11 12.64 I 18 20.69 21 24.14 35 40.23 2 2. 3 I C2 3 15.78 10 52.63 2 10.52 4 21 .05 0 0 
Females 13 10.07 37 28.68 30 23.25 48 37. 2 1 0.77 
Males 23 15.03 43 28. 1 26 16.99 59 38.56 2 1. 31 
Fen121es and males overall said they did not };:now what 
their teachers felt. (37.2 percent females, 38.56 percent 
males) the next largest group opting for the neutral 
"didn't mind. t1 (females 28.68 percent, males 28.1 percent) 
more females th8.Jl males felt their teachers had wanted them 
to stay (23.25 percent : 16.99 percent) which is perhaps 
not surprising considering the females tended to leave 
school e8~rlier than the males. 
58. 
The large nwnber u.L''laWare of their teachers' fee,lings 
seems to SUlilJort the contention that the school has little 
influence on the process of occupational choice and leaving 
school. 
More first year hairdressers than any other group 
fel t their teachers had i'mnted them to stay at school 
(31.81 percent), while more Joiners than any other group 
felt their teachers had wanted them to leave. (19.14 percent). 
(12) Desire To Stay/Not Stay Longer At Schoo~. 
Subjects' reasons for wishing they had stayed longer 
at school (or for not having vvanted to stay longer) were 
analysed, end results tabulated in Tables 7,8, and 9. It 
was hoped that responses vvould provide information on how 
ready subjects were to leave school and begin work. 
Overwhelmingly, most subjects did not regret having 
left school when they did, a total of 86.82 percent of 
females and 86.93 percent of males. 1:'he prime reason for 
not wanting to have spent longer at school vvas, for most 
females (24.03 percent), the feeling that they 'Nou~d gain no 
benefit from so doing. e.g. 1I •• for the job I wl¥J-ted to do, 
nothing I -was learning at school vvas hellJing me. II (First 
year. ) 
TABLE 7. NillDber of subjects who wished they had stayed/ 
not stayed longer at school. 
Wish they had stayed lon,a:er. 
Yes No No 
A..nswer 
"Groups No. A No. d No. % I ~b i~ 
H1 2 
I 
9.09 20 90.09 0 0 
H2 8 13.55 51 84.44 0 0 I 
H3 4 I 1 1 .11 32 88.88 0 0 
H4 3 25.0 I 9 75.0 0 0 
J 6 12.76 41 87.23 0 0 I 
C1 8 9.2 76 87.36 3 3.44 I I I 
C2 3 15.78 16 84.21 0 I 0 
Females 17 13.17 112 86.82 0 0 
males 17 11. 11 133 86.93 3 1.96 
TABLE 8 Subjects' reasons for wishing they had stayed 
longer at school. 
Reasons for wanting to Stay. 
More Other No 
Education P..ns'Ner 
Groups No. of /0 No. J~ No. C',. /0 
-
H1 2 9.09 0 0 0 0 
H2 6 10.16 2 3.39 0 0 
H3 4 11. 11 0 0 0 0 
H4 I 3 25.0 0 
1 0 0 0 , I 
J 5 10.63 1 2.13 0 0 
C1 4 4. 6 2 2. 3 2 2.3 
C2 2 10.52 1 
I 5.26 0 0 
Females 15 11.63 2 1. 55 0 0 
males 11 7.19 2 1. 31 2 1. 31 
59. 
TABLE 9. Subjects' reasons for not having wantGi!d to stay longer at school. 
Reasons for not staying. 
Dissatisfied Qualified J'ob No use. r!Ioney Other 
Available 
Groups No. 00 I' No. IS No. 7~ No. ~:.~ No. ~f, No. 
-
H1 3 13.63 0 0 0 0 8 36.36 1 4.54 7 
H2 9 15.25 3 5.08 7 11 .8 15 25·42 0 0 16 
H3 7 19.44 3 8.33 1 2.77 8 22.22 0 0 1 1 
H4 2 16.66 2 I 16.66 3 25.0 0 0 0 0 2 
J' 11 23.4 0 0 5 10.63 7 14.89 1 2.12 1 1 
01 20 22.99 4 4.6 3 3.44 18 20.69 5 5.75 19 
02 6 31.57 0 0 2 10.52 3 15.78 1 5.26 3 
.,,--~--
Females 21 16.28 8 6.2 1 1 8.53 31 24.03 1 0.76 36 
Males 37 24.18 4 2.61 10 6.54 28 18.3 7 4.513 33 
1 i·\) 
31.81 
27.12 
30.55 
16.66 
23.4 
21.83 
15.78 
27.91 
21.57 
... -~-'-, 
No 
Answer 
No. G~ I 
1 4.54 
1 1. 6 
2 5.55 
0 0 
6 12.76 
5 5.75 
1 5.26 
4 3.1 
12 7.84 
---
0\ 
o 
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Dissatisf=:,ction and boredom with school and teachers 
was given by most males (24.18 percent) as their reason 
for not wanting to have stayed longer.e.g." •• I was not 
very good and the teachers were all blockheads." (Joiner) 
Such dissatisfaction wc.s the next major reason 
for females (16.28 percent) not staying longer. 
e.g~ " I hated it." (Third year) 
For males, the second major reason (18.3 percent) 
was the view that school would be of no further benefit. 
e.g. " Wouldn't have gained anything more." (Second 
year Carpenter.) 
Females and males alike made reference to the fact that 
as they liked their jobs they did not regret having left 
school. This group (females 14.72 percent, males 7.84 percent) 
comprised the third major reason, and was a subgroup of 
responses labelled !'other" 
e.g. HI have a good job now that I enjoy." (Fourth 
year Hairdresser.) 
Further reasons in order of frequency included : 
because the job was available at the time of leaving (females 
8.53 percent, males 6.54 percent) and wanting to complete the 
apprenticeship as soon as possible (subgroup of "other": 
6.97 percent of females, 5.23 percent of males). Next, 
6.2 percent of females (2.61 percent of males) felt they 
had been sufficiently qualified to leave, \iv-hile 4.58 percent 
of males (0.76 percent of females) enjoyed the money they 
were receiving. 
Examples of responses labelled "other", which could 
not be reclassified : (females, 3.88 percent, males 3.92 per-
cent) • 
nJobs are getting harder to come by all the time". 
(Joiner). 
" I didn 't W&~t to stay in educational institutions. 11 
(Second year Carpenter.) 
No fourth year hairdressers felt that school would 
have been of no further benefit, the main reason (25.0 per-
cent) for not regretting leaving being that the job was 
available. Dissatisfaction, qualified to leave, B-YJ.d liking 
the job all ranked second equal, with 16.66 percent 
mentioning these. 
Of those wishing they had stayed longer at school 
(13.17 percent of all females and 11.11 percent of all 
males) the prime reason was a desire for more education, 
cited by 11.63 percent of all females and 7.19 percent of 
all males (Table S .) 
e.g.: "I wish I'd sat School Cert.I! (Second year 
female) 
Ii I would like to be more In life than a joiner -
high qualifications are needed." (Joiner) 
Remaining re sponse s vvere all classed as "other. Ii 
(1.55 percent of all females, 1.31 percent of all males.) 
e.g. " I didn't really want to leave but most of 
my friends had left." (Second year female.) 
(13) Wished to Leave School Earlier. 
62. 
Although most subjects had not wanted to stay longer 
at school, most did not 1,Nant to leave earlier, either. 
(90.7 percent females, 77.12 percent males.) Note however 
(Table 10) that a high proportion of males (20.26 percent) 
did wish they had left earlier, compared with only 7.75 
percent of females. This may reflect the fact that males had 
tended to sta,y longer than females (See Tables 10,11,12.) 
TABLE 10. Number of subjects vvho wished/did not wish 
they had left school earlier. 
Wished The' Had Left Earlier. 
Yes No No 
Ai'1svver. 
GroU1JS No. % No. % No. % 
Hi 
I 
2 9.09 20 90.9 0 0 
H2 7 11 .8 51 86.44 1 1.6 
H3 1 2.77 34 94.44 1 2.77 
H4 
I 
0 0 12 100.0 0 0 
I 
J 11 23.4 36 76.59 0 0 
C1 
I 
15 17. 24 l 68 l 78.16 4 4.6 : I I 
I 
C2 5 26.31 14 73.68 0 0 
Females 10 7.75 117 90.7 2 1. 55 
rvIales 31 20.26 118 77.12 4 2.61 
I 
I 
TABLE 11. Subjects' reasons for wishing they had left 
school earlier. 
Reasons Wanted to Leave Earlier. 
Dissatisfied No use Other No 
63. 
Sta ring Answer. 
Groups No. 10 No. ~0 No. % No. 10 
H1 1 4.54 0 0 1 4.54 0 0 
H2 0 0 4 6.77- 3 5.08 0 0 
I 
I 
H3 0 0 I 1 2.77 0 0 1 0 0 I 
H4 0 0 
, 0 oj 0 0 0 0 I I I 
J 4 8.51 0 ! 01 6 12.76 1 2. 12 01 2 2.3 3 ! 3.4~ I 9 10.34 1 1 .15 02 2 10.52 0 3 15.7 0 0 ! 
I , 
Females 1 0.78 I 5 3.88 4 3.1 0 0 
Males 8 5.23 I 3 1.96 18 11.76 
2 1 .31 
TABLE 12. Subjects' reasons for not wishing they had left school earlier. 
Reasons for Not Leaving Earlier. 
-
Gain Nothing ~Tot Qualified . Too Young) No Job Other 
, . Imrhature . 
Groups No. of, No. c1 ~'1 ~o. of, No. 1~ No. ~0 
H1 0 0 8 36.36 5 22.72 0 0 5 22.72 
H2 2 3.39 19 32.2 15 25.42 5 8.47 11 18.64 
H3 0 0 12 33.33 13 36.11 3 8.33 3 8.33 
H4 2 16.67 3 25.0 2 16.67 2 16.67 1 8.33 
J 2 4.25 23 48.93 1 2.12 3 6. 12 3 6.12 
C1 1 1 • 1 5 30 34.48 2 2.3 5 5.75 23 26.44 
C2 0 0 8 42.1 1 5.26 11 10.52 1 5.26 
Females 4 3.1 42 32.56 ~5 27.13 10 7.75 20 15.5 
lVlales 3 1.96 61 39.87 4 2.61 19 12.42 27 17.65 
-
No 
Answer. 
No. of, 
2 9.09 
0 0 
4 11.11 
1 8.33 
4 8.51 
1 1 12.64 
2 10.52 
7 5.43 
17 11.11
1 
0\ 
..p,. 
For both sexes the prime reason for not w8.J..'1.ting to 
leave earlier vms that they vvould not have been sufficiently 
qualified (females 32.56 percent, males 39.87 percent). 
e.g. "It's important that I had 212 years education. 1I 
(Fourth year female) 
Third year hairdressers differed from all other groups, 
stating as their main reason that they vlOl)~d have been too 
young or immature to leave earlier. (36.11 percent.) This 
was the second reason for all other groups. 
e. g. "1J\Thile staying on that little bit longer you get 
a more mature outlook. 1I 
The third frequent statement for both ferD-ales 
(7.75 percent) and males (12.42percent) was that they viOuld 
have had no job to go to. 
e.g. "The job never cameup until the time Ileft.VI 
A further 7.75 percent (subgroup of "others") of 
females mentioned the relative freedom of school and the 
company of friends as a reason for not vvanting to leave 
earlier. 
e.g. "I loved my school. I vvas very happy. !I 
The fourth reason for males (subgroup of "others vv ) 
was their gaining in Y...l1owledge 8...n.d maturity through not 
leaving earlier. (5.88 percent) 
e. g. "I got what I vvanted and found out more about 
people." (first year Carpenter.) 
Of the 7.75 percent of females who wished they had left 
earlier, most (3.88 percent of all females) did so as they 
felt they had gained nothing by staying. 
e.g. ill wasn't learning anything at school that 1Nas 
of use.1! (Third year) 
3.1 percent of all females said they would have been 
further through their apprenticeship had they left earlier. 
(Subgroup of "others") This was also the main reason cited 
by males who wished they had left earlier. (8.5 percent of 
all males. 
e.g. iiI could have more hours in my apprenticeship.n 
(Joiner.) 
The second major reason (5.23 percent of all males) 
was dissatisfaction or boredom with school. 
e. g; 111Naste of time. Ii (Second year Car~oenter.) 
(14) Reasons for Leaving School 
In time s of increasing unemployment, reasons for leavinlf?: school may differ from tho se 
in a more favourable economic climate. Responses were analysed to ascertain why subjects left 
school at the time they did. (See Table 13.) 
TI'IBLE13. Subjects' reasons for leaving school. 
- .. ----------" -Reasons for Leaving School. 
- -
])eers ~Parental Job Dissatisfied Age Money ~no re JEduc. Other No 
Left Pressure IJined up Too I-lard Answer. 
Groups No. ~) No. ro No. , .. No. # No. A No. el No. -1 ~To • {/1, No (~~ 70 10 J~l 1° 'I" I'" ,0 
H1 1 4.54 0 0 1 1 50.0 4 18.18 0 0 0 0 1 4.54 5 22.72 0 0 
H2 1 1.69 0 0 32 54.23 10 16.94 0 0 0 0 3 5.08 12 20.33 1 1.69 
H3 0 0 0 0 18 50.0 6 16.66 2 5.55 0 0 1 2.77 8 22.22 1 2.77 
H4 0 0 1 8.33 7 58.33 3 25.0 1 8.33 0 0 0 0 0 0 0 0 
J 0 0 1 2.12 26 55.31 7 14.09 0 0 1 2.12 0 0 12 25.53 0 0 
C1 0 0 3 3.45 31 35.63 13 13.79 0 0 5 5.75 2 2.3 29 I 33. 33 4 4.6 
C2 1 5.26 0 0 6 31.57 7 36.84 0 0 0 0 0 0 2 10.52 3 15.78 
-
Females 2 1".55 1 0.78 68 
. 
52.71 23 17.83 3 2.33 0 0 5 3.88 25 19.38 2 1. 55 
Males 1 0.65 4 2.61 63 41.18 _ 27 17.65 0 0 6 3.92 2 1.31 44 28.76 6 3.92 
---- ,---.~---.-.-~-
-------------------
----
--_. __ ... _- -----.~--- ------- --~---~-- --
0\ 
0\ 
• 
I 
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For all groups, except second year carpenters who 
chose dissatisfaction or boredom with school (36.84 percent), 
the main reason for subjects leaving school was that they 
had a job lined up. (females 52.71 percent, males 41.18 per-
cent) • 
e.g. "I had a job I could st2.rt at ... II (first year 
female) 
II I was offered a job that I liked." (Joiner) 
The second most frequent reason for all groups except 
second year carpenters, was dissatisfaction or boredon with 
school. 
e.g.: HI was sick of it and \ivasn't really interested 
in the vvork.1I {fourth year female) 
'I ( Females (6.97 percent;' and males 9.8 percent) both 
stated as tl1eir third reason that they felt further school 
education was of no use. (subgroup of 11I 0 ther".) 
e.g.: nThere Vi/as no point in staying." (second year 
car]Jenter. ) 
While the next reason for females was in doubting 
their ability to COjJe with higher edllCation (J. 813 percent), 
males (7.134 percent) left because they wonted to vvark • 
(subgroup of "other".) 
e.g.: II I found the S.C. work too hard and confusing." 
(second year female.) 
"I wanted to earn my own keelJ. II (second year carp-
enter) 
Examples of responses labelled "other" vvhich could 
not be reclassified: 
"I coulan It take the IJressures 8.l1.y longer. I had 
an emotional breakc10vm. VI (second year female.) 
"Tradi tion usually 8.sks you to leave at the end of 
the fifth form. II (Joiner.) 
Al though eagerrless to le5.ve school was reflected in 
responses to earlier questions, it is noteworthy that a 
high proportion in fact had a job lined up before leaving. 
That is, they did not leave school on vvhim. Support is 
given to Tenen (1947), Jahoda (1949), l'Iorse and Yileiss 
(1955,~ Carter (1966) and Maizels (1970), in that dissatis-
faction or boredom with school was a major reason in the 
decision to leave school. 
68. 
(15) Feelings About School. 
Further to investigating reasons for leaving school, 
it vms thought that 8l'lalysis of subjects' feelings about sch-
ool (see tables 14, 15, a:.t'ld 16) 'ivould add further information 
to the nature of tr81'lsi tion from school to work. 
T"~BLE 14. Subjects' feelings about school - an overvievv. 
Felt About School 
Positive Negative Balance No 
Answer 
Groups No. 50 No. o;'! No. .-r.i No. 7~~ ;0 >'0 
H1 14 63.64 7 31.81 1 4.55 0 0 
H2 35 I 59.32 19 32.2 5 8.47 0 0 , 
8.33 H3 24 
I 
66.67 9 25.0 3 0 0 
H4 8 66.67 I 2 16.67 2 16.67 0 0 1 I 
J I 29 61.7 j 13 27.65 I 5 10.63 0 0 C1 43 49.43 30 34.49 J 9 10.34 5 5.74 
I 
I 
I ! 68.42 6 J C2 13 31.57 0 I 0 0 0 1 I 
iFemales 81 62.8 37 28.68 11 8.53 0 0 
~'!Iale s 85 55.56 49 I 32.03 14 9.15 5 3.271 
Tl~BLE 15. Number of subjects indicating posi ti ve descriptions of their feelings about their last school. 
-
-~-
S~s~~ive 
-a ments H1 H2 
No. ~s No. 
Friendly 4 18.18 22 
Up to date 3 I 13.63 9 
Good 
Reputation 3 13.63 8 
Accepts 
Views. 3 13.63 I 9 
Good Clubs, . I 
Teams 8 36.36 \26 
Helps 
Everyone 4 18. 18 1 6 
Easy going 4 18.18
1 
8 
Good 
45.451 27 Education. 10 
1 
Efficient 2 9.09 I 9 
other o I 01 1 
~--------
~ ~-~oup~--'-~~' -. ----.-.. -~~ .. -------. ---.--
H3 H4 J C1 C2 Females 
~~ No. 01 No. .; No. % No. o·~~ No. ~~ No. :~~ I') ~.(") /0 
37.28 16 34.44 3 25.0 16 34.04 24 27.59 6 31.57 45 34.88 
15.25 5 13.89 2 16.67 13 27.65 11 12.54 6 31.57 19 14.73 
13.56 4 11 • 11 1 8.33 18 38.29 19 21.84 6 31.57 16 12.4 
15.25 5 13.89 3 25.0 8 17.02 8 9.2 3 15.78 20 15.5 
44.06 14 38.89 4 33.33 19 40.42 29 33.33 9 47.36 52 40.31 
10.16 5 13.89 4 33.33 11 23.4 14 16.09 5 26.31 19 14.73 
13.56 5 13.89 3 25.0 10 21.27 11 12.64 5 26.31 20 15.5 
45. 7~ 14 38.89 5 41.67 18 38.29 29 33.33 10 52.63 56 43.41 
15.25 3 8.33 2 16.67 3 6.12 12 13.79 4 21.05 16 12.4 
1.69 0 L 0 0 0 3 6.12 1 1.15 0 0 1 0.78 
Males 
No. 
46 
30 
43 
19 
57 
30 
26 
57 
19 
4 
% 
30.07 
19.61 
28.1 
12.42 
37.25 
19.61 
16.99 
37.25 
12.421 
2061
1 
m 
U) 
TABLE 16. Number of subjects ind.icating negative descriptions of their feelings about their last school 
-
-~--~ 
--
-
Negative H1 H2 H3 H4 
Statements 
No. (t1 /0 No. % No. d I') No. ~!,) 
Too Strict 3 13.63 8 13.56 3 8.33 1 8.33 
Not Enough I 
Training 3 13.63 12 20.33 9 25.0 2 16.67 
Too Many 
Rules 2 9.09 9 15.25 4 11 • 11 0 0 
(roo Set in 
Ideas. 2 9.09 11 18.64 7 19.44 o· 0 
Bad 
3 1 13.63 Reputation 9 15.25 6 16.67 2 16.67 
Interested 
in Brainy 
Ones 3 13.63 11 18.64 5 13.89 0 0 
Not Enough 
Discipline 1 4.54 8 13.56 6 16.67 3 25.0 
].!;xpected 
Too Much 2 9.09 1 1.69 2 5.65 0 0 
Other 0 0 4 6.77 2 5.56 0 0 
--
-
J 01 02 
No. 'I~, No. f! ~/I) No. 
10 21.27 15 17.24 3 
17 36.17 26 29.89 5 
10 21.27 14 16.09 5 
7 14.49 13 14.94 4 
3 6.12 5 5.75 0 
15 31.91 11 12.64 3 
3 6.12 2 2.3 0 
6 12.76 4 4.6 2 
3 6.12 9 10.34 1 
Females 
01 No. (~ P I 
-
15.78 15 11.63 
26.31 26 20.16 
26.31 15 11. 63 
21.05 20 15.5 
0 20 15.5 
15.78 19 14.73 
0 18 13.95 
10.52 5 3.88 
5.26 6 4.65 
-
Males 
No. 
28 
48 
29 
24 
8 
29 
5 
12 
13 
. ;$ 
18.3 
31.37 
18.95 
15.69 
5.23 
18.95 
3.27 
7.84 
8.5 
---J 
o 
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Most subjects expressed overall positive feelings 
about their last school (females 62.79 percent, males 55.56 
percent) 1Nith 28.68 percent of females and 32.03 percent of 
males feeling negative overall. 
The most frequent positive descriptions of tlleir 
school were) for females, °offers a good st8.lldELrd of education~~ 
.and "fri endl:.v" ( 34. 88 lJ~r8 el~ t. J --(43.41 percent), "good cll;lbs enG sports "Geamsfl-"\4 .31 IJercent)/ 
[\'1ale s re sponded similarly, with the tvvo former descriptions 
first equal (37.25 percent) the latter next with 30.07 per-
cent. 
Negative descriptions mDongst females put "not enough 
IJractical training provided" in first place (20.16 percent) 
followed by "too set in its ideas" and "bad reputation," 
both with 15.5 percent. Again males responded similarly, 
vvi th 31.37 percent mentioning the former, but vvi th "too 
many rules" and '10nly interested in the brainy ones'! next 
equal at 18.95 percent. 
For females, then the four mo st frequent ds3criptions 
of their school!, in order, vvere: offers a good standard of 
education; good clubs and sports teams; friendly; and not 
enough practical training provided. ~:Iales chose the same 
descriptions, in the order: good clubs and sports teams and 
offers a good standard of education)first equal; not enough 
practical training provided; friendly; and good reputation. 
Differences between groups shovved that more males than 
females thought not enough practical training was provided 
(Table 16, r = 5.959, tV'w tailed, p< .050.) There was alsc 
a trend for more females than males to feel there was not 
enough discipline (Table 16 r = 6.263, two tailed, p< .050.), 
while more males than females felt their school had a goocL 
reputation (Table 15, 1,...2 = 11. 458, two tailed, p < .005. ) 
Comments labelled lIother" includecl largely negative 
references to teachers (4.58 percent of all males, 1.55 
percent of all females.) 
e.g. "Let its discilJline fallon everyone eXCelJt those 
who needed it." 
Generally then, despite eagerness to leave school, 
the overall atti tucle towards school VIaS of a posi ti ve nature 
for most subjects. 
(16) !i.E?iasons,.,Lor Choosing Careers. 
Reasons for career choice, in general terms, were investigated. (See Table 17.) This was not 
intended as an inquiry into 'Ivhy subjects chose their particular OCCulJation but to find what, for them, 
were the most important considerations in career choice. 
TABLE 17. Apprentices' reasons for choosing a career. (Total times mentioned.) 
Grou"ps. 
Reasons 
For Career 
Choice r£-I1 H2 _H3 H4 J C1 C2 Females Males 
. 
-----~To • ~s No. (f/' .. /U No. " I'" No. is No. ).f, No. ~.,<~ No. 91, No. % No. ., If> 
,Admired & 
Respected 0 0 1 1.69 0 0 2 16.67 1 2.13 6 6.9 0 0 3 2.33 7 4.58 
Special 
Abilities 6 27.27 18 30.51 7 31.72 4 33.33 5 10.64 12 1J.79 5 26.32 35 27.13 22 14.38 
Interest 
in Job 17 77. 27 39 66.1 27 75.0 6 50.0 27 57.45 50 57.47 10 52.63 89 68.99 87 56.86 
Earn Money 1 4.55 6 10.17 2 5.56 2 16.67 18 38.3 38 43.68 11 57.89 11 8.53 57 37.25 
Help Others 2 9.09 5 8.47 7 31.72 0 0 3 6.38 4 4.6 1 5.26 14 10.85 8 5.23 
Meet People 10 45.45 30 50.85 18 50.0 4 33.33 1 2.13 3 3.45 0 0 62 48.06 4 2.61 
Sport, 
Leisure 0 0 1 1.69 0 0 0 0 0 0 4 4.6 0 0 1 0.78 4 2.61 
Contribute 
to Cormmmi ty 2 4.55 1 1.69 0 0 0 0 3 6.38 7 8.05 0 0 3 2.33 10 6.54 
Secure & 
Stable 0 0 17 28.81 13 36.11 4 33.33 19 40.43 35 40.23 7 36.84 34 26.36 61 39.87 
Promotion 1 4.55 1 1.69 0 0 0 0 2 4.26 6 6.9 0 0 2 1.55 8 5.23 
Other 2 9.09 2 3.39 2 5.56 0 0 5 10.64 8 9.2 1 5.26 6 4.65 14 9.15 
-
-- _._----------
-------
-_._._. __ ._--_. __ ............ -
-"---
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Several subjects indicated reasons for career choice 
but forgot to rank them. For that reason each item has been 
ranked according to the nUI.G.ber of times mentioned irrespect 
ive of vvhether it W2.S chosen but unranked, a first choice, 
or a second choice. 
For females the three most frequently chosen items 
were: a real interest in the actual work (68.99 percent); 
chance to meet interesting people (48.06 percent); chance 
to use special abilities (27.13 percent). Close behind was 
sec'ure end stable employment (26. 36 ~oercent) although no 
first year hairdressers chose this reason. 
r;;~ale s also cho se a real interest in the actu2.1 work mo st 
often (56.86 percent) , with se-cure and stable emplo;sn.l1ent 
(39.87 percent) and a chance to earn money close behind. 
(37.25 percent). A ch8.nce to use special abilities ranked 
fourth at 14.38 IJercent. COYDTlcTing females and males, more 
males felt tho.t a chance to earn money was one of the 
most imI)Ortant reasons for chao sing a career Or = 29 .. 780, 
two tailed, pl.... 005), as vms se cure and stalJle employment. 
(J~ = 7.116. two tailed, p< .025). There iNas also a trend 
for more carpenters than joiners to find the ch&~ce to use 
special abili tie s important (r = 5.50, tvvo tailed, p < .050), 
while more females than [18.1es felt that a chal'lce to meet 
interesting people was importB-nt. Or = 49.227, two tailed, 
p<.005). 
Examples of reasons classed as "other" 
17 Something. I !'\Te always v.ranted to do. II 
" Ambitious, futuristic job." 
Overall it appears that for fernales, interest, social 
aspects, 8.l'1cl security took precedence over financial re~ard. 
Although males also vo.lued interest and security, money 
featured prominently as a major consideration in career 
choice. Some sU]JPort is given here to Keys (1926) and Harris 
(1928). 
(17) Full-Time and Part-Time Jobs Prior to 
Starting the Ap-orenticeship. 
The nUlnbers of subjects 'Nho had held employ.ment prior 
to their apl~renticeshilo were tabulated,. tho se in full time 
jobs represented in Table 47 (Appendix), and part-time 
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workers represented in Table 48. (Appendix.) 
Several subjects had held one or more full time jobs 
between leaving school and beginning their apprenticeship, 
most of these holding just one. (16.28 percent of all 
females, 12.42 percent of all males.) The greatest nUIllber 
(females 72.09 percent, males 71.9 percent) had not held 
any full time job. 
55.81 percent of females and 52.94 percent of males 
had not worked part-time betvveen leaving school and starting 
their apIJrenticeship, while those who had held one job 
comprised 24.03 percent of all females and 20.92 percent 
of all males. Two part-time jobs had been held by 
8.53 percent of females and 11.76 of males. 
Of all females, 10.85 percent had held two to three 
such jobs (none had held more than three), compared with 
21.57 percent of males who had held from two to five part-
time jobs before cOITlinencing the apprentices~ip. 
More first than second year hairdressers held one 
or more P!?rt-time jobs (Table 48, r = 7.577 two tailed, 
p < .025), 59.09 percent of first years and 32.20 percent 
of second years. Again, more first than third year hair-
dressers held one or more part-time jobs (X2 = 11.118, 
t\TIjO tailed, p < .005), 59.09 percent of first years, and 
27.78 percent of third years. 
It seems then that most apprentices had not worked 
before starting the apprenticeship , although a}J1JroKimately 
one third had held at least one part-time job between leaving 
school and starting the alJprenticeship. Thus, most have 
entered their apIJrenticeship straight from school vvi thout 
direct experience of other full-time jobs. 
(18) Decision To Start the AunrenticeshiE. 
HOltl soon before leaving school prospective apprent-
ices decided to take an apprenticeship was investigated. 
As seen in Table 49 (Appendix), the decision vms, 
for most subjects, made over a year before leaving school. 
(Females 30.23 percent, nlales 33.33 percent) The next 
most frequent period vvas one to six months before leaving. 
(Females 24.81 percent, males 26.8 percent). The results 
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are thus similar to those of McEwan (1972.) 
Variations between groups indicate that most first 
year Hairdressers (31.81 percent) made their decision one 
to six months before leaving, with most fourth year Hair-
dressers (58.33 percent) deciding at the time of leaving 
school. 
14.73 percent of females and 16.34 percent, of males 
decided after leaving school. 
As the decision to take an apprenticeship seems to 
be made early for most subjects, there should be ample time 
for schools to implement a careers information progr81l1..me to 
assist potential apprentices in gaining the information so 
many lack. 
(19) Reasons For Starting The Apprenticeship. 
It was hOl)ed to ascertain reasons prompting young 
people to enter an apl)renticeship and to determine, for 
instsnce, whether it is the result of parental pressure 
or an interest in the type of work. From Table 50 (Appendix), 
it can be seen that a liking for the job was the major 
reason for starting the apprenticeship for all groups 
(females 48.84 percent, males 49.67 percent), supporting 
Keys (19Q6) & Harris (1928). Second, was the op]Jortuni ty to 
have a trade or skill behind one, with an eye to future 
security. (females 32.56 percent, males 20.92 percent.) 
e.g: "lVlainly because I was interested and fascin-
ated by it.1I (First year female) 
"I was interested in working with wood and it was 
a chance to have a trade, save money for when I get 
married.!! (Joiner) 
Joiners were equally divided between this and because 
the job was available (17.02 percent) as their second major 
reason. Availability of the job vms the third major reason 
for females (3.1 percent) and males (7.84 percent), with 
some variation between groups. 
Reasons classed as "other" included statements to 
the effect that it was the first job available, it was a 
means to an end (e.g: self-employment), the subject had 
held part-time or holiday work in other positions within 
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the company, other apprenticeships \/llere unavailable, or it 
was a good opening. 
Overall, it appears that decisions to enter an 
apprenticeship vvere based not so much on knov'lledge or 
understanding of what the job may entail, but rather on 
appeal and indications of security. 
(20) Help In Deciding To Take .An ApIJrenticeship. 
VVith decisions based on an apparent lack of detailed 
knowledge of specific job demands, subjects were asked who 
gave the most help during their decision-making. (See 
Table 51, Appendix.) 
Most subJects felt they themselves had played the 
major role in deciding to take the apprenticeship, 45.74 
percent of females and 58.17 percent of males, supporting 
Maizels (1970), Powel & Bloom (1962), and McEwan (1972). 
Parents were the next major force for 38.76 percent of females 
and 28.76 percent of males, supporting various writers incl-
uding Baldock (1971), Meade (1975) and Esslinger (1976). 
Fourth year Hairdressers were an exception, seeing their 
parents as the major force (50.00 percent) with self next 
(33.33 percent.) 
For females, careers and guidance counsellors cruDe 
next (3.1 percent), followed closely by friends (2.33 per-
cent) and other relatives (1.55 IJercent) Friends were the 
third influence for males (3.27 percent), with teachers 
(1.96 percent), other relatives and com~sellors (both 1.31 
percent) close behind. 
Influences labelled !lother" include the boss and 
other workers. 
Wi th subjects themselves and IJarents being the two 
major influences in decision-making, it is important that 
not only prOS1Jective apprentices but also their parents 
should be involved in basic careers instruction on apprentice 
-ships. Such is seldom the case. 
(21) Adequacy of Pre-Entry Information. 
iNhether or not subjects felt they had enough pre-
entry information about the apprenticeship, was queried 
( See Ta bl e 18.) 
TABLE 18 
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Subjects' estimcition of sufficiency of 
information prior to starting apprenticeshilJ. 
Subject had sufficient information. 
Yes No No 
Anm'i!er 
Groups No. ~1 No. d/ No. 01 ;0 /0 p 
H1 18 81.82 4 18.18 0 0 
H2 45 76.27 13 22.03 1 1 .69 
H3 20 55.56 16 44.44 0 0 
H4 9 75.0 3 25.0 0 0 
J 35 74.46 12 25.53 0 0 
C1 58 66.67 29 33.33 I 0 0 02 1 1 57.89 7 36.84 I 1 5.26 
I 
Females 92 71.32 36 27.91 1 0.78 
TVlale s 94 61.44 48 31.37 1 0.65 
Although most subjects felt they did have enough 
information about the apprenticeship prior to starting it 
(female s 71.32 percent, male s 61.44 IJercent), a large pro-
portion felt they did not (females 27.91 percent, males 
31.37 per-cent), the largest group being third year hair-
dressers. (44.44 percent.) 
Overall, more females felt they had enough information 
compared with those females who thought they did not, 
and males sdJ.milarly. (T = 23.65, p < .005; r = 10.828, 
p < .005. Both two-tailed.) Joiners expressed similar 
sentiments. (r = 10.299, two-tailed, p ( .010). 
It is evident, then)that subjects generally felt 
sufficiently well informed about their alJprenticeship prior 
to entry. However, the nwnbers who felt they vvere not 
(approximately one quarter of the females and one third of 
the males) again high-light the need for more comprehensive 
pre-entry information. 
(22) Sources of Information. 
Information about alJprenticeships and the job 
requirements of specific occups,tions are available from var-
ious sources. :.i'lhich sources Vlere in fs,ct used by aPIJrentices 
prior to starting the apprenticeship were investigated 
and tabulated in Table 19. 
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],T1.,ll tiple answers '1vere obtained from this question. 
Careers guidance counsellors were the major source for 
females (29.46 percent) of further inforInation about the 
apprenticeship, followed equally (17.05 percent) by parents, 
friends, and a combination of employers and other vwrkers. 
(subgroup of Pothers. II) 12.04 l:lercent gained further infor-
mation through a holiday job, 6.98 percent from work 
experience or after-school work (subgroup of i!others") and 
6.2 percent from teachers. 4.5 percent cited other relatives. 
The results fail to confirm those of Maizels (1970). 
For males, the pattern was very different. Parents 
were the major source of information (25.49 percent), 
followed by friends (20.92 percent), teachers and careers/ 
guidance counsellors (both 16.34 percent), and employees or 
other workers. (14.38 percent). Holiday jobs provided 
information for a further 13.07 percent, and other relatives 
for 8.5 percent. 
For both sexes, sources labelled as "other~l apart 
from those seen above, included the Labour Department, 
books, Building Council of New Zealand, and Institute of 
Hairdressing. 
Vvhile males were more likely than females to have 
teachers as a reference source (~= 7.759, two-tailed, 
p< .025) more females used careers or guidance counsellors. 
(r = 9.891, tvvo-tailed, p < .010.) 
Variations betvveen groups shmved that third year 
hairdressers used parents as the major source (27.78 percent), 
then counsellors (25.0 percent), while fourth year hair-
dressers used mostly friends (41.66 percent), then employ-
ers and other vvorkers. (33.33 percent). First year carp-
enters also broke the pattern for males, using friends first 
(24.14 percent) and counsellors second (19.54 percent). 
The reliance of males on their parents for informat-
ion, with teachers and guidance counsellors playing a 
relatively minor role, again emphasises the need for greater 
coverage of occupational information within schools before 
apIJrentices have entered employment. As very few aplJrentices 
TABLE 19. 
Groups 
H1 
H2 
H3 
H4 
J 
01 
02 
F1emales 
VIales 
Sources of information used by apprentices in finding out more about their apprenticeship 
before-starting work. 
--- -Sources of Information. 
Parents Friends Relatives Teachers Holiday Oounsellors Other No I 
No. l' No. r;;, No. o'i' No. (r/ ~Q /0 P 
3 13.64 3 13.64 0 0 3 13.64 
6 10.16 10 16.94 4 6.77 2 3.38 
10 27.78 4 11. 11 2 5.56 3 8.33 
3 25.0 5 41.66 0 0 0 0 
17 36.17 6 12.76 1 2.12 12 25.53 
16 18.39 21 24.14 11 12.64 12 13.8 
6 31.57 5 26.31 1 5.26 1 5.26 
22 17.05 22 17.05 6 4.65 8 6.2 
39 25.49 32 20.92 13 8.5 25 16.34 
-
Job 
No. 0 1 I') No. 71, 
1 4.55 11 50.0 
11 18.64 18 30.5 
3 8.33 9 25.0 
1 8.33 0 0 
6 12.76 6 12.76 
13 14.94 17 19.54 
1 5.26 2 10.52 
16 12.4 38 29.46 
20 13.07 25 16.34 
No. crt /0 
7 31.82 
18 30.5 
11 30.56 
4 33.33 
10 21.27 
19 21.84 
5 26.31 
40 31.0 
34 22.22 
.L.....-__ 
Answer. 
No. % 
1 4.55 
1 1.69 
2 5.56 
1 8.331 
1 2.12 
6 6.9 
1 5.26 
5 3.88 
__ ~ 5.23 
--.] 
~ 
• 
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were fortunate enough to have parents in the same (or 
rele,ted) field of employment as themselves, it is highly 
likely that information gained from parents is lacking iOn 
accuracy or adequate detail •• 
(23) Getting Into The Apprenticeship. 
How apprentices finally entered their apprenticeship 
is tabulated in Table 20. 
In line with Maizels' (1970) findings, answering an 
advertisement was the means by which most females (34.11 
percent) entered their apIJrenticeship; in contrast, most 
males (31.37 percent) entered through the help of their 
parents, failing to confirm McEvmn's 1972 results. 
For females, making one IS OV'TD enquiries was the next 
most frequent means of entry (18.6 percent), follovved by 
the help of parents (15.5 percent), calling at the firm 
(9.3 percent), having the job offered to them ( subgroup 
of "other", at 7.75 percent), through the help of other 
relatives (5.43 percent), help of friends (3.88 percent), 
and tl1.rough c01.L..'1.sellors or through acquaintances wi thin the 
firm. (both 1.551Jercent.) 
lJIaking one IS ovvn enquirie s w"as the second major means 
for males (24.18 percent), followed by ElIl8VVering an advertise 
-ment (20.26 percent), calling at the firm (7.84 percent), 
through help of other relatives or having the job offered 
to them (both at 3.27 percent)J with teachers, friends "md 
connections within the firm each accounting for 2.61 percent. 
No males entered the apprenticeship through the help of a 
careers or guidance counsellor. Males were more likely 
than females to have entereo_ through parents v help, vli th 
females more likely to have answered an advertisement. 
(X2 = 12.344, two-tailed, p < .005). 
Fevver first year than other haircLressers made use 
of their parents' help to enter the apprenticeship, only 
9.09 percent. 
The pattern for males again illustrates the influence 
of parents and emphasises points made earlier. 
TABLE 20 Means by which subjects entered their apprenticeships. 
means of Entry. 
Parents Teachers Friends Counsell- Advert. Called Own Relative Other No 
ors. at Firm Enquiries Al1.swer 
Groups " No. % No. % No. % No. % No. ~b No. % No. % No. % No. % No. of /' 
H1 2 9.09 1 4.55 0 0 0 0 7 31.82 4 H3.18 4 18.18 1 4.55 3 13.64 0 0 
H2 11 18.64 0 0 2 3.38 1 1.69 17 28.81 6 10.16 11 18.64 1 1.69 9 15.25 0 0 
H3 5 13.88 0 0 2 5.55 1 2.77 17 47.22 1 , 2.77 7 19.44 2 5.55 1 2.77 0 0 
H4 2 16.66 0 0 1 8.33 0 0 3 25.0 1 8.33 2 16.66 3 25.0 0 0 0 0 
J 18 38.29 2 4.25 0 0 0 0 8 17 .02 6 12.76 7 14.89 1 2.12 5 10.,63 0 0 
C1 24 27.59 2 2.3 3 3.45 0 0 21 24.14 4 4.6 25 28.74 3 3.45 4 4.6 1 1.15 
C2 6 31.57 0 0 1 5.26 0 0 2 10.52 2 10.52 5 26.31 1 5.26 0 0 2 10.52 
Females 20 15.5 1 0.78 5 3.88 2 1. 55 44 34.11 12 9.3 24 18.6 7 5.43 13 10.08 0 0 
males 48 31.37 4 2.61 4 2.61 0 0 , 31 20.16 12 7.84 37 24.18 5 3.27 11 7.19 3 1.96 
co 
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(24) Feelings on Start.iY1£the A~oprent iceship. 
Most subjects 'Nere eS.ger to leave school, but cUd 
they feel as positive on starting work? (See Table 21). 
Table 21. Feelings of subjects on starting the aplJrenticeship. 
Feelings. 
Positive Negative Neutral mixture No 
Answer 
Groups No. % No. ;;G No. % I\~o • ;:~~-. ITo. of .. /1..1 
H1 14 63.64 2 9.09 0 , 0 5 22.73 1 4.55 
H2 37 62.71 14 23.72 1 1 .69 6 10.16 1 1.69 
I 
H3 19 52.77 7 19.44 I 2 5.55 8 22.22 0 0 
I 
I 
I , 
I 
I I , I I 01 H4 5 41.66 3 25.0 0 0 4 33.33 0 I I ! J 25 53.19 10 21.27 
I 
2 I 4.25 6 12.76 4 14.811 I 
1 • 1 5j C1 63 72.41 6 6.9 11 I 12.64 6 6.9 1 
I C2 15 78.94 1 5.26 0 0 1 5.26 2 10. 521 
Females 75 58.14 26120.16 3 2.33 23 17.83 2 1.551 
Males 103 67.32 17111.11 13 8.5 13 8.5 3 1.96 
Positive feelings were eXIJerienced by most subjects 
on starting their apprenticeship (females 58.14 percent, 
males 67.32 percent} 20.16 percent of females mid 11.11 perc-
ent of m8.1es felt negEltive, 17.83 percent of females and 
8.5 percent of males eXIJerienced a mixture of feelings, while 
neutral expressions of feeling were made by 2.33 percent of 
females and 8.5 percent of males. 
Fewer fourth ye8.r hairdressers than 2w:l.y other subjects 
reported positive feelings, but this may be an artifact of 
time. 
r,.'Iore joiners than carpenters expressed negative feel -
ings on starting the apprenticeship (X2 = 6.840, two tailed, 
p < .025) and there was also a trend for more joiners to 
have eXIJressed neutral or mixed feelings. (r = 6.332, two-
tailed, p < .050.) 
e. g: Po si ti ve 
Negative 
"On top of the vwrld. II 
"Scared, a wee bit u.ncertain. II 
Neutral: II I had been vV'orking for three months before so 
it didn t t make m1.y difference. II 
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Mixed: "Exci ted. Afraid of ,,'.That vvas before me." 
The initial imlJact of starting vvork was, for mo st, 
from 
a positive experience, carrying over/the eagerness to leave 
school. 
(25) Induction To the Firm. 
Induction of new employee s totheir place of employment 
should cover several factors to facilitate settling in and to 
provide necessary information. Some of these factors were 
investig<'3 .. ted, the results tabulated in Tables 22,23,24 and 
52 (Appendix) 
(a) Shown AroQnd the Firm: A tour of the entire work 
place may not always be provided, but it was hO}Jed that new 
ap:i?rentices vvould have been grB.nted this. 
Females vvere more likely than males to have been shown 
around all or much of the firm for which they were vvorking, 
while male s tended to be ShOV\711 little or none. (Table 22 , 
r= 17.077, two-tailed, p< .. 005). This may rem:Llt from 
females being employed in a smaller vvorkspace than vvere males, 
al though more joiners than carpenters V'lere shown arol)nd all 
or much of the finn (r = 13.001, two-tailed, p< .005). In all 
82.17 percent of females and 56.86 percent of males vvere shown 
arol,md all or much of the firm, '.''lith 17.05 percent of females 
ancl 37.91 IJercent of male s being s~10vv.Ll arol)nd little or none. 
TABLE 22. NlJIl1bers of subjects vIho were shovm arol,md all, 
much, little, or none of the firrn. 
Shovm Around Firm. 
All of I',/Iuch of Little of None of No 
• .l-
l u. it. it. it Answer. 
.. 
Grou~9s iTo. 1~ Ho. % TTo. (?~ ITo. ~~:~ 110 • oi. IV 
B1 14 63.64 4 18.18 1 4.55 2 9.09 1 4.55 
H2 41 69.49 6 10.16 8 13.55 4 6.77 0 0 
B3 24 66.67 7 19.44 4 11. 11 1 2.78 0 0 
H4 8 66.67 2 16.67 1 8.33 1 8.33 0 0 
J 29 61.7 9 19.14 5 10.63 3 6.38 1 2.12 
01 28 32.18 14 16.09 21 24.14 18 20.69 6 6.9 
02 3 15.78 4 21.05 3 15 .. 78 8 42.1 1 5.26 
Females 87 67.44 19 14.73 14 10.85 8 6.2 1 0.78 
Me,les 60 39.22 27 17.65 29 18.95 29 18.95 8 5.23 
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(b) Introduction To 1NorkIl1ates. Table 52, (Appendix) 
tabulates numbers ( CLYLd percentages ) of subjects who were/ 
v'Jere not introduced to their vvorkrilates. Few subjects were 
not introduced, namely 10.08 percent of females 8.J."ld 14.38 
percent of males. 
(c) Explanation of Com-parry Ru~es and Regulations. One 
would imagine an explanation of company rules and regulat-
ions to be a vital, necessary procedure in induction. 
However, it proved to be lacking for a good many aPlJrentices. 
(See Table 23.) 
T~j"BLE 23. Number of subjects receiving or failing to receive 
an explanation of company rules and regulations. 
Explanation Given 
Yes No No j) .. nswer 
Groups No. (:;t, No. 3~G No. (fl" ;'" jO 
H1 15 68.18 7 31 •. 82 0 0 
H2 45 76.27 14 23.72 0 0 
H3 24 66.67 12 33.33 0 0 
H4 I 7 58.33 5 41.67 0 0 
1~1 I 20 I 42.55 25 53.19 2 4.25 40 I 45.98 45 51.72 2 2.3 
·1 C2 6 31.57 13 68.42 0 0 
I 
Females 91 70.54 38 29.46 0 0 
males 66 43.14 8~ 
..J 54.25 4 2.61 
Although most females had the company rules and 
regul~ltions explained on first st2Lrting v'fork (70.54 percent), 
males did not, a total of 54.25 percent failing to receive 
such explanations. Females were more likely than males to 
have been informed of the rules and regulations. O~ =19.377, 
two-tailed, p < .005) 
Cd) Told Source of HelJ2 or Information. Table 24 
indicates numbers of those who were/were not told who to go 
to for help or informEtion. 
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TJ'lBLE 24. NW11ber of subjects who were/were not told who 
to go to for help or information. 
Told Source of Hel~o. 
Yes No No Answ"er. 
Groups No. % No. Cf'? /'0 No. » 
H1 15 68.18 7 31.82 0 0 
H2 38 64.4 20 33.89 1 1.69 
H3 20 55 .. 56 16 44.44 0 0 
H4 7 58.33 5 41.67 0 0 
J 38 80.85 8 17.02 1 2. 12 
C1 58 66.67 28 32.18 1 1.15 
C2 I 12 63.15 7 36.84 0 0 
I 
Females J 80 62.02 48 37.21 1 0.78 
Males 108 70.59 43 28.1 2 1. 31 
Males fared slightly better than females here; 
62.02 percent of females were told who they cou~d go to for 
information or help, compareo_ vvi th 70.59 percent of male s. 
However, 37.21 peI"cent of females and 28.1 IJercent of males 
were not so informed. 
Joiners vvere more likely than carpenters to have been 
told, on starting, who to go to for help orinformation. 
( V2 ..i~ = 9.118, two-tailed, p< .010) • 
It appears that basic induction procedures for appren-
tices have obvious shortcomings, particularly for males ~nd 
largely in the area of explanation of company rules ru~d 
regulations. 
(26) Information Lacking. 
Subjects VJere asked for details on information they 
thought, in retrospect, should have been provided when they 
began the apprenticeship. (See Table 25.) 
TABLE 25. Items about which subjects felt they sould have been told on starting the apprenticeship. 
Should Have Been Told 
Vlork Rules, Safety Job Desc. Source of Exams Apprentice Nothing Other 
Process, Conditions -ription, Info. ship 
Equipment Explain Stages 
. . . . . . . . . 
Groups No. cf I" No. % No. % No. % No. % No. % No. % No. of I" No. 1> 
H1 1 4.55 2 9.09 0 0 0 0 0 0 0 0 1 4.55 7 31.82 0 0 
H2 2 3.38 6 10.16 0 0 2 3.38 0 0 1 1.69 . 2 3.38 35 59.32 8 13.55 
H3 2 5.56 5 13.89 0 0 0 0 1 2.78 2 5.56 1 2.78 17 47.22 2 5.56 
H4 0 0 0 0 0 0 1 8.33 0 0 0 0 2 16.67 6 50.0 0 0 
J 5 10.63 1 2.12 1 2.12 1 2.12 1 2.12 0 0 0 0 16 34.04 2 4.25 
C1 5 5.76 2 2.3 2 2.3 2 2.3 0 0 0 0 0 0 36 41.38 2 2.3 
C2 1 5.26 0 0 0 0 0 0 0 0 0 0 0 0 12 63.15 0 0 
Females 5 3.88 13 10.08 0 0 3 2.33 . 1 0.78 3 2.33 6 4.65 65 50.39 10 7.75 
Males 111 7 • 19 3 1.96 3 1.96 3 1.96 1 0.65 0 0 0 0 64 41.83 4 2.61 
-
No Answer I 
. 
No. % 
12 54.56 
19 32.2 
7 19.44-
3 25.0 
20 42.56 
38 43.68 
6 31.57 
I 
41 31.78 • 
64 41.83 
co 
0'1 
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Asked if there ViaS anything they were not told 
about or shown vvhich should have been explained right at the 
start, 82.17 percent of females and 83.66 percent of males 
ei ther replied Vl no " or gave no ans\!ver. 
Of the remainder, the most frequent areas of concern 
and inadequate information vvere working conditions and rules , 
for 10.08 percent of all females. 
e. g.: "When and how to apply for holidays. II (first 
year) • 
Ii'Sages, sick pay." (second year) 
"It should have been explained that we did-Yl't have 
anytime for tea on our late night, sometimes no lunch on 
busy days." (Third year.) 
Not only were these instances indicative of a 
serious lack of comrnunication, some also appear to be a 
breach of labour regulations. 
Remaining areas of inadequate information were, for 
females, apprenticeship stages (4.65 percent) and terms of 
the apprenticeship. (4.65 percent) 
e. g: obligations and rights. (subgroup of "other".) 
e.g. "I should have had the facts about my apprentice-
shi}J '€l'xplained properly. I should know my rights as an 
aP1Jrentice ..•.• II (Second year.) 
"More ~about what was ahead of me and having to come 
back to school. How long 8000 hours really meant." (fourth 
year. ) 
?lork processes and use of equipment were cited by 
3.88 percent of all females. 
e.g. HHow to control the dryers properly." (first 
year. ) 
Job descrilJtion and explanation, examinations, and 
details about study requirements were next (mentioned by 
2.33 percent of all females.) 
e.g. II I should have had my duties explained ..• it 
was taken for granted that because I had worked IJart-time 
that I knew\!vhat to do.!! (Second year.) 
"The amount of practical, cleaning duties, v-vhat you 
do at Tech. II (Third year.). 
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Those vvho did require further information on 
starting their apprenticeship, although a minority, have 
been quoted here in greater depth than elsewhere to illust-
rate the seriousness of some of the claims and to highlight 
the deficiencies in imparting to new Emd prospective aPIJrent-
ices the very nature of their apprenticeship, particularly 
in rights and obligations. 
Aspects of work processes and use of equilJment 
accounted for most of the males who had inadequate inform 
ation initially. (7.19 percent). 
e.g. "Different machines I could and couldn't use. 1I 
(Joiner). 
"I wasn 't sho\~m the correct 'Nay of doing foundations 
and tying steel, etc., CLnd of course I was blo'N!l up about 
·J:1erm.s of the 2,~:prentic2sJ:-:.ip (subgroup of "other") s 
work conc_i tions send rules ~ s2,fet~T requirements ~ 8.l1Q j 0 tl 
de scription an(1 explanation each aCCO"\"'111 ted for 1.96 }Jercen-c; 
of all males. 
year Carpenter,) 
"Safety on the job .iI (first year Carpenter.) 
liThe longer I was there the more I found I was 
supposed to have done." (Joiner) 
'I think I should have been told about the Apprent-
iceship Commission, Students' Association, etc., so that 
I woulcL'lmow what to do if EL'l.y problems arose." (Joiner) 
(27) Encouragement To Learn. 
Whether apprentices felt they were encouraged to 
learn, or l.'ihether they may have instead been left to their 
ovvn devices, vvas investigated. (See Table 53, Appendix.) 
most felt that someone in the firm encouraged them 
to learn, a total of 85,.27 percent of females anct 85.62 
percent of males. 
(28) Comparing Work and School. 
For full details see Table 54 (Appendix.) 95.35 
percent of females and 94.12 percent of males felt work 
was better than school. 
89. 
(29) Reasons For Preferring Work to School. 
With so many subjects preferring work to school, it 
was hoped to ascertain reasons for this. Results are tab -
ulated in the Appendix, Table 55 and 56. 
In COmlJ2,ring work and school, 75.19 percent of females 
and 71.9 percent of males made positive statements about their 
job. 
e.g: "I'm involved with people and enjoy doing them 
a service. 1I (Third year female.) 
"You're doing something you like and getting paid 
for it.!! (First ye2r carpenter.) 
12.4 percent of females and 16.34 percent of males 
gave a mixture of positive comments about work and negative 
cOmLQents about school. 
e.g. "At work you are treated as an individual, where-
as at school you are just one of a mass. II (Third year female.) 
Of those who felt vvork was worse than school, E10St 
made negative comments about work. (3'.38 percent of all 
females, 1.96 IJercent of all males.) 
e. g.: "You can't have as much fun. Not with friends 
all the time." (first year Carpenter.) 
Overall features of the job are the prime reason for 
preferring work to school. 
(30) Change of Feelings. 
After em ini tiEd enthusiasm (for mo st) on starting 
work, had subjects undergone a change of attitude during their 
time on the job? Results may be seen in Table 57 (Appendix.) 
and Table 26. 
Approximately one third of all subjects said their 
feelings had changed since beginning the apprenticeship 
(females 37.98 percent, males 30.72 percent) the highest 
nunilier occuring in the groups of second and third hairdressers 
(42.37 percent and 41.67 percent respectively.) 
The main reason for this change was, for females, 
related to training. (8.53 percent of all females.) 
e. g. III feel the apprenticeship is far too long. II 
(second year female.) 
"I didn't realise that I had exams, swotting etc. to 
do otherwise I don't know that I would have itaken an 
apprenticeship.1I (second year female.) 
TABLE 26. Reasons for change of feelings since starting apprenticeship amongst subjects who experienced such a change. 
Reasons for Chanlie. 
Greater Dissat- Now Know Conditions Social 
Satisfac isfied Require-
-tion. ments. 
Groups No. % No. ?~ No. 10 ,No. ~~ No. % 
H1 0 0 1 4.55 2 9.09 0 0 0 0 
H2 2 3.88 6 10.16 6 10.16 5 8.47 0 0 
H3 1 2.78 3 8.33 1 2.78 0 0 1 2.78 
H4 0 0 0 0 0 0 1 8.33 0 0 
J 1 2.12 1 2.12 0 0 4 8.51 2 4.25 
C1 7 8.05 7 8.05 1 1.15 5 5.75 4 4.6 
C2 1 5.26 3 15.78 0 0 1 5.26 0 0 
-
Females 3 2.33 10 7.75 9 6.98 6 4.65 1 0.78 
Males 9 5.88 11 7.19 1 0.65 10 6.54 6 3.92 
- '-- - ~~ -
Tech. Course Length 
Training. 
No. % No. % 
1 4.55 1 4.55 
6 10.16 1 1.69 
3 8.33 4 11 • 11 
1 8.33 1 8.33 
3 6.38 1 2.12 
2 2.3 0 0 
0 0 0 0 
11 8.53 7 5.43 
5 3.27 1 0.65 
'-------
Other 
No. % 
1 4.55 
3 5.08 
2 5.56 
0 0 
1 2.12 
3 3.45 
0 0 
6 4.65 
4 2.61 
No 
No. 
16 
35 
19 
9 
36 
59 
14 
79 
109 
fmsvver 
% 
72.73 
59.32 
52.77 i 
75.0 
76.59 
67.82 
73.68 
61.24 
71.24 
U) 
0-
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7.75 percent of females expressed feelings of bore-
dom or dissatisfaction, particularly at the repetitive 
nature of the work. 
e.g.: "Getting no inspiration, feel as if you're not 
learning anything. II (Second ye8T female.) 
Now being aware of the requireTClents was mentioned 
by 6.98 percent of all females. 
e.g: "I have more insight as to 'i'lhat goes on •. it's 
not as I thought it vvould be •.. " (First year.) 
Changed feelings because of working conditions, rules, 
and the boss accol,mted for another 4.65 percent. 
e.g. "I~m not being taught enough in the salon and 
my bo ss can't be bothered. II (Second year. ) 
2.33 percent now experience~ increased satisfaction 
and enjoyment. 
"At first I thought it vlOuld be horrible but now I 
think it's quite good." (third year.) 
Sample conm1ents from the c2otegory liother ll 
"Your rights are not much. There are a lot of 
contradictions in the Apprenticeship Act. Labour Department 
to me is not that good. Our rights are really left to 
employer. II (Second year.) 
"When I look back I have doubts as to whether I would 
start again, but loved it at the time. 1I (Third year.) 
Males found boredom and dissatisfaction the most 
frequent reason for changed feelings (7.19 percent of all 
males. ) 
e. g.: flI'm starting to think about what I'm going 
to do when I'm out of my time and it's certainly not going 
to be Carpentry.1! (Second year carpenter.) 
"I now knovv that it isn't at all a glorious job. 
It's hard, boring, and repetitious. I'll not leave it but 
I vvon't like it either." (Joiner.) 
Working conditions, rules and the boss came next. 
(6.54 percent.) 
e.g.: "Get b18.IJ1ed for all the mistakes.!! (first 
year Carpenter.) 
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IiI have more say on the job." (first year CaqJenter) 
Third most frequent were references to greater satisfaction 
and enjoyment. (5. 88 ~oeiFcent). 
e. g: "I enjoy it more. Ii (Second year Carpenter.) 
"K...now I'm doing better, I can do something right 
the first time and be ple2,secL with the result. II (First 
year Carpenter.) Social aspects (3.92 percent), and 
Tecl~ical Institute courses and training (3.27 percent) were 
next. 
e.g. HHave gro\l'ffi to really like my workmates." (first 
year Carpenter.) 
ill don't really like the length of the block courses. 1I 
(Joiner) 
Examples of "othern comrnents: 
"I'm worried about not passing exams.V! (Joiner.) 
(31) Xeatures Liked Best About the Apprenticeship. 
It was hoped to locate the most popular features of 
the a}Jprenticeships. (See Table 27.) Patterns of response 
varied from group to group. More males than females liked 
their working conditions best. (:x.....2 = 13.795, two-tailed, 
p < .005). There was a trend for more females than males 
to have liked the training and qualifications best and for 
more males to have liked the sense of responsibility. 
(r = 5.266, two-tailed, p < .050.) 
20.93 percent of females found the security of their 
job the factor they most liked in their apIJrenticeship. 
e.g. "Wilen you're finished you have a job behind 
you. " (Fourth year.) 
"The way that you feel fairly stable with your 
employer knovving that he can't just sack you, it takes a 
good reason. n (second year.) 
Second equally most popular were social aSl'Jects and 
the training 8l1.d qualifications (both 20.16 percent. ) 
e. g.: "I like V'lOrking vvi th the others in my salon 
and you also get to meet other people." (first year.) 
"It was an achievement to pass exams and to complete 
my aPIJrenticeship. To have hours accredited to you. It 
(Fourth ye ar. ) 
TABLE 27. Features which subjects liked best about their appronticeships. 
- Features Liked Best. 
Sldlls, ConcH tions Social Trc'cining, Satisfied Pay, Frince 
Processes Qualif. Benefits. 
, 
Groups Ho. ~ No. ~ No. oj I" No. ~ No. d. f'P No. ~ 
H1 4 18. 18 3 13.63 7 31.81 2 9.09 3 13.63 0 0 
H2 10 16.94 3 5.08 9 15.25 13 22.03 4 6.77 1 1.69 
H3 5 13.89 4 11 • 11 8 22.22 8 22.22 5 13.89 1 2.78 
H4 3 25.0 1 8.33 2 16.67 3 25.0 0 0 0 0 
J 8 17.02 9 19.14 7 14.8.9 4 8.51 12 25.53 2 4.25 
C1 14 16.09 21 24.14 19 21.84 10 11 .5 11 12.64 7 8.05 
C2 1 5.26 8 42.1 0 0 4 21.05 2 10.52 4 21.05 
Females 22 17 .05 11 8.53 26 20.16 26 20.16 12 9.3 2 1.55 
male s 23 15.03 38 24.84 26 16.99 18 11.76 24 15.69 13 8" 5 
Security Other 
No. % No. 
2 9.09 2 
17 28.81 5 
5 13.89 4 
3 25.0 1 
3 6.38 1 
17 19.54 4 
2 10.52 0 
27 20.93 12 
22 14.38 5 
% 
9.09 
8.47 
11 • 11 
8.33 
2.12 
4.6 
0 
9.3 
3.27 
-
No AhswelE'. 
No. % 
7 31.81 
11 18.64 
7 19.44 
2 16.67 
7 14.89 
9 10.34 
1 5.26 
27 20.93 
17 11.11 I 
' , 
~ 
w 
I;Vork processes 2l1d skills vvere next in order of 
liking (17.05 percent). 
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e. g ~: "Being able to eX1Jerience and practise nevv and 
your OV'ffi ideas. n ( First year.) 
I1Being able to cut hair an(1 style it. II (Second year.) 
9.3 percent favoured the sense of responsibility, 
achievement, or enjoyment. 
\ year. ) 
cent.) 
enter.) 
e.g.: "Being left in charge of the salon. 1I (Third 
8.55 percent referred to aspects of working conditions 
e.g.: liMy place of employment." (Second year.) 
Males liked best the working conditions. (24.84 per-
e.g.: 11 Variety of 'Nork. II (Joiner.) 
Ii You are inside and outside." (First year Carp-
Social aspects of the job gained second place. 
(16.99 percent) 
e.g: I'Making friends." (First year Carpenter.) 
Third most popular was the sense of responsibility, 
achievement, or enjo~~~ent. (15.69 nercent.) 
e. g.: lIThe work ••• the satisfaction of doing a 
job - being taught and then doing it right - YO~~le learnt 
something. II (First year CarlJenter.) 
Close behind were work processes and skills 
(15.03 percent) ffild the secure nature of the job. 
e.g. TIThe lJuilding. 1l (Second year CaqJenter.) 
IIGuaranteed 1,rvork for three years in a very delJressed 
industry.1'I (first year Carpenter.) 
11.76 percent liked the training and qualifications. 
e • g.: "Learning more about the trade. Il (Joiner.) 
The area most Joiners liked was the sense of respon-
si bili ty, achievement or en~oyment (25.53 percent), ,!Vi th 
vvorking conditions second. (19.14 percent.) 
Features most popular i{Jere thus varied, with vvork-
ing conditions (for males) and security, social aspects, 
training and qualifications (for females) taking 
precec1ence. 
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(32) Features Disli~ed About the Apprenticeship. 
i\.s it is rare for anyone to like all aspects of 
'Vvork, subjects vvere asked to state vvhat tl1.ey most (1isliked 
about their apprenticeship. (See Table 28.) 
In contrast to maizels' findings (1970) pay provided 
the chief source of discontent for females (27.13 percent). 
e.g. "Foor wages. 1V (first ye"ar.) 
Secondly~ working conditions. (21.71 
e. g.: "Sometimes still being treated 
(Fourth year.) 
, \ percen-c). 
like a :Junia r. n 
nGetting my hands dirty and losing my nails. I! (Third 
year. ) 
Aspects of training and examinations featured as the 
tl · d .L d· I· 1 " , t.L1 ' . b . (18 '"" t) . 1.1r aspec~. ~s l~eQ aDOU ~fle appren-ClceS_lp .0 percen 
e.g.: IiNot being shown enough by enrployer. Having to 
learn certain skills for myself." (Third year.) 
"If vou fail an eXEI.m (e.g. First Qualifying) you 
have to wait until the next year to sit it again and not 
even allovved to sit the Second Oualifying as well even if 
you had been learning that work all year. 1I (First year.) 
The Technical Institute and length a.""1d content of 
course s (sub)group of "other") dis satisfied 1 0.077 percent of 
females. 
e.g. "The block courses at Tech. aren't long enough-
\Tvork is all crarmned in and have to svvot it at last minute.:! 
(Second year.) 
"The theory vvork. II (Fourth year. ) 
At 4.65 percent each, exams and length of apprentice-
shi P CaIJ.e next. (subgroup of "other".) 
e • g. "Exams. II (Fourth ye ar. ) 
"It's too long." (Fourth yezi.r.) 
Work processes and skills, and social aspects V'lere 
both mentioned by 3.88 percent. 
e.g. "I'm not keen on perming hair." (First year.) 
II I hate the vvay people think of you as inferior 
just because you are still in your aP1Jrenticeship. II 
(First year.) 
TABLE 28. Features which subjects disliked about their apprenticeship. 
Features Disliked. 
Processes, Conditions 
Skills 
Social Trrrining 
Groups No. % No. % No. 01 No. 7~ 
" 
H1 1 4.54 2 0.09 1 4.54 3 13.63 
H2 3 5.08 16 27.11 2 3.38 13 22.03 
H3 1 2.77 7 19.44 2 5.55 7 19.44 
H4 0 0 3 25.0 0 0 1 8.33 
J 0 0 17 36.17 5 10.63 1 2.12 
(;1 9 10.34 14 16.09 17 19.54 5 5.75 
C2 0 0 4 21.05 3 15.78 1 5.26 
Females 5 3.88 28 21.71 5 3.88 24 18.6 
Males 9 5.88 35 22.88 25 16.34 7 4.58 
Pay, Fringe Other 
Benefits 
:No. % No. d 
" #", 
5 22.72 9 40.91 
21 35.59 27 45.76 
6 16.66 g) 13.88 
3 25.0 6 50.0 
1 2.12 11 23.4 
14 16.09 16 18.4 
1 5.26 6 31.57 
35 27.13 47 36.43 
16 10.46 33 21.57 
No Answer 
i 
I 
No. 7~ I 
1 
5 22.721 
7 11.86 
I 
13 36.11 
3 25.0 
14 29.78 
26 29.89 
4 21.05 
28 21.71 
44 28.76 
-
'---
ill 
m 
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11.63 percent of Ilother" COytllTlents could not be re-
classified. 
e. g: IlHoV'! employer of large ch2.in of firms can enter 
N. Z. and rip off young worker lI'1ho don't knovv any better 
and you can't do a thing alJout it or you get it in the 
ne ck. It (Third year.) 
For m9_les~ vvorking conditions VTere most often 
mentioned as the fE.ctors disliked about the apIJrenticeship. 
(22.88 percent of all males. ) 
e.g.: IlFrosts, boring vvork.!1 (Second year Carpenter.) 
"The v'laY the CaTlJenters look on you, some of them 
use you for the dirty jobs and sometimes you are used lj.ke 
a labourer. 11 (First year Carpenter.) 
"Picked on to do the rotten jobs. n (Joiner.) 
Social aspects were next. (16.34 percent.) 
e. g. nUsu8,11y eXIJec-ced to know everything about 
everything or nothing about any thing depending on the IJerson 
I am working vli thVl (First year Carpenter.) 
11.76 percent referred to the Tec~~ical Institute or 
length of course s. (SubgroUlJ of "other".) 
e.g. I1Going to Tech. for so long at a time. n (Second 
year Carpenter.) 
Pay came next, lNith 10.46 percent of males. 
e.g.: II:tOV'! pay when first starting." (Joiner.) 
7.84 percent disliked "nothing.!l (subgroup of "other H .) 
5.88 percent referred to specific work processes. 
e.g.: "Labouring and concrete work.l! (First year 
Carpenter.) 
Aspects of training were mentioned by 4.58 percent. 
e. g~l •.• when you Ire being shoV'ffi ho1,v to do something 
and the prople showing you have very different ideas and I 
get into trouble with someone (else) for doing it the wrong 
way. fI (Joiner.) 
Overall, more males than females (J~ = 12.034, two-
tailed, p < .005), disliked soci21 aS1Jects of the alJprentice-
ship, while more females disliked the IJay (J~ = 6.353, tV'!o-
t ai 1 ed, p < • 050. ) 
Features most disliked about the apprenticeship are 
those which are most likely to result in job turnover or 
98. 
indissuading would-be alJlJrentices from undertaking an 
u 
apprenticeship. Tq recapi tl,11ate, these were (for females) 
pay ane_ working conditions and, for males, working conditions, 
the latter lending support to I':Taizels (1970) 
(33) Choose the Job Again. 
One's attitude to a job l118,y be changed after 
experience with the job's requirements. Even if tilat 
experience has been favourable, this may not necessarily 
mean, that one v'lould choose the same job again given a second 
ch811.ce. Table 58 (Appendix) shows reslJonses to this question, 
while Tables 29 and 30 respectively show reasons for choos-
ingor not choosing the same job again. 
Although most subjects wOl.lld choose the job again 
(fer.mles 62.02 percent, males 54.9 percent), apliroximately 
one third were uncertain, (females 32.56 percent, males 
34.64 percent). 
Tho se '01,'110 'Nov_ld choo se the job again gave as the 
main reason the feeling of enjoyment, achievement, or 
responsibility. (49.61 percent of all females, 39.87 percent 
of all mal e s. ) 
e.g: "I love my work, I really do.1V (First yee,r 
female.) 
., 
nIt's real smooth m&'1., real cool. (Joiner.) 
The second reason for choosing the job again was the 
security of the occupation, (females 5.43 percent, males 
3.27 IJercent.) 
e. g. "It I S a solio_ trade, always of use. l! (Second 
year Carpenter.) 
"It's sonet~.'1ing you can fall back on.!1 (Third year 
female.) 
Of those vlho \fwuld not choose their job again, only 
half gave reasons, the main one for females (2.33 percent 
of all females) being aspects of thB training. 
e.g: "I tried in it, I was a success in it and no-
body helped me one step along the way. It's nice to have 
a helping hand sometimes.1! (Third year.) 
males who would not enter 
mostly prefer another OCCUIJation. 
males) 
he same job again would 
(3.92 percent of all 
e. g.: VI I vvould try something different. H (Joiner.) 
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TABLE 29. Reasons for choosinG the sarne job again, given by those subjects who would so choose. 
Reasons for Choosin~ Ap,ain • 
... Processes Conditions Social Training Satisfied Pay Security Other 
Groups No. % No. % No. % No. % No. % No. 7~ No. % No. % 
Hi 0 0 1 4.54 0 0 0 0 14 63.63 0 0 0 0 1 4.54 
H2 1 1.69 0 0 2 3.38 0 0 30 50.85 0 0 3 5.08 5 8.47 
H3 1 2.77 0 0 1 2.77 0 0 17 47.22 0 0 2 5.55 1 2.77 
H4 0 0 1 8.33 0 0 0 0 3 25.0 0 0 0 0 0 0 
J 1 2.12 1 2.12 0 0 1 2.12 23 48.94 1 2.12 1 2.12 1 2.12 
C1 2 2.3 2 2.3 1 1.15 0- 0 32 36.78 0 0 4 4.6 3 3.45 
C2 0 0 1 5.26 0 0 0 0 6 31.57 1 2.12 2 10.52 1 5.26 
Females 2 1.55 2 1.55 3 2.33 0 0 64 49.61 0 0 5 3.88 7 5.43 
Males 3 1.96 4 2.61 1 0.65 1 0.65 61 39.87 2 1.31 7 4.68 5 3.27 
'----
No Answer. 
No. % 
6 27.271 
16 27.11 
10 27.78 
5 41.66 
12 25.53 
I 
38 43.68! 
7 36.84 
! 
40 31.01' 
58 37.91 
1.0 
1.0 
100. 
Ti"BLE 30 Reasons for not ~hoosing the same job agaln, 
given by subjects who vvoulc1 not return given a 
second chance • 
.---~---'--
Reasons For Not Choosing Again. 
Training Pay Other No iLYlsv:rer. 
1 
Groups No. 01 No. 1s No. n-:' No. 3{; I /'0 /':) 
-
-rl H1 0 0 0 0 0 I 0 0 I H2 i 2 I 3.38 0 0 1. 69 0 I 1 I 0 I I i H3 1 2.77 0 0 0 I 0 1 2.77 I ! H4 , 0 0 0 0 0 0 2 16.66 
1 
I I i 
J 0 0 0 0 5 110.63 
1 
2 4.25 I i C1 0 0 0 8 3 I 3.45 I 2 2.:3 ~ I ! C2 I 0 0 1 5.26 0 0 iJ 1 5.26 ~ 1 J 
i , Females 3 2.33 0 0 1 0.78 ! 3 2.33 I , , 
Males 0 0 1 0.65 0 5.23 5 3.28 u 
-
The level of l.,llcertainty on whether or not to 
choose the same job again may be cause for concern amongst 
employers and training institutions. As few gave re2,sons 
for definitely not choosing the job 2,ge, in , it is difficl11 t 
to draw firm conclusions on reasons for this Ul1.certainty. 
One can merely assume it might be a function of dissatis-
faction with the apprenticeship system or with the job. 
(34) Five YeGrs Hence. 
Asked if they expected to be in the same job in five 
years' time (see Table 59 A:;;Jpenc1ix), more females than 
males expected to be Or- =22.857, P < .001) more males 
expected to "De in a different job or were uncertain. 
The females' reslJonses \',Tere thus similar to those of 
bo th rdcEwan' s (1972) a.."1cl Svvift' s (1973) male sub j e c t s. 
Whereas 41.81 percent of males (females 62.02 percent) 
expected to be in the S81118 job, 50.98 g;Jercent were 
uncertain or expectecL to be in a different job completely. 
Certainly females a~')peared from this to be a more stable 
employnent l'Jrospect. 
11.63 percent of all females expected to be married 
in five years time with the gree_test exr}ectation amongst 
third years (25 IJercent) compared vvith only 6.45 percent of 
first, second, and fourth years combined. 
Subjects were asked if they thought the apprenticeship 
system could be improved (See Table 60, Appendix) and, if 
so, to give their suggestions for improvernent.(Table 31). 
:More females than males thought the apprenticeship 
system could be improved Of =9.577, two tailed, p< .010) 
63.57 percent and 42.48 IJercent respectively. 
For females (17.05 percent) the main need for 
imlJrOVement was seen to be training methods, especially 
at the salons. 
e.g: "The salons could be made to give far more 
tuition for apprentices as Tech. is the only time that 
you get tuition properly. II (Third ye2~r.) 
Length of apprenticeship showed need for improvement 
for 13.18 percent of females. 
e • g.: n.8hortened by about a year. 'I' (Third year.) 
10.08 percent felt pay should be ir~lproved. 
e.g. " •... the wages are rotten especially if you're 
not living at home and also for the amount of work you do 
you should earn more." (First year.) 
The eX81uination ancL certification system ViaS cited 
by 9.3 percent with several requests for internal assesSlnent. 
e.g. II ••• probably internally assessed on work during 
year, not eX2JD. theory on end. 1t (Second year.) 
8.5.3 percent of females vvanted more say and better 
treatment for apprentices (sub r2:roulJ of llother.H) ~ -
e.g.: "People from the Labour Department should corne 
around and check the jD..niors and intermec1i2otes are getting 
I (""- ~ :::1 - B (S d ) proper ~ralnlng ana wages. econ year. 
II AyJprentices should be given a little more control 
over their work concH tions and the treatment they receive. n 
( Se cond :sre 8_r. ) 
The Tecl'lnical Institute was seen as in need of imlJ-
rovementby 3.88 percent. 
e.g.: II I don't think you should go to Tech. in 
block courses •.• you should go once a fortnight." (First year.) 
TABLE 31 Subjects' suggestions for improvements in the apprenticeship system. 
Imnrovements. 
Pay Length Tech.Inst Training Exams, Cert- Travel 
ification 
Groups No. % No. % No. 0 1 1° No. e! I" No. % No. % 
H1 4 18.18 0 0 2 9.09 4 18.18 3 13.63 0 0 
H2 4 6.77 9 15.25 3 5.08 10 16.94 5 8.47 0 0 
H3 I 13.88 0 2 5.55 5 0 7 19.44 2 5.55 0 0 
H4 3 25.0 3 25.0 0 0 1 8.33 2 16.66 0 0 
J 2 4.25 1 2.12 4 8.51 1 2.12 0 0 2 4.25 
C1 3 3.45 6 6.9 12 13.79 7 8.05 2 2.3 0 0 
C2 1 5.26 1 5.26 2 10.52 0 0 0 0 0 0 
Females 13 10.08 17 13.18 5 3.88 22 17 .05 12 9.3 0 0 
Males 6 3.92 8 5.23 18 11.76 8 5.23 2 1.31 2 1.31 
~ .-
Other 
No. % 
3 13.63 
14 27.73 
6 16.66 
2 16.66 
4 8.51 
8 9.2 
3 15.78 
25 19.38 
15 9.8 
-
No Answer. 
No. % 
8 36.36 
24 40.67 
13 36.11 
4 33.33 
33 70.21 
53 60.91 
12 63.15 
49 37.98 
98 64.05: 
a 
f\) 
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Further comrnents labelled "'Other" referred to improved 
service necessary by the Labour Department, more information 
on vvhat the job involves, and on apprentices I rights. 
Variations between groups indicated that fourth year 
hairdressers smv the pay and length of apprenticeship equally 
as the areas most in need of improvement, (25.0 percent) 
while first years felt pay was the second most important need. 
This was the only group not to refer to length of apprentice-
ship. 
For males, the Tec~nical Institute was the area most 
in need of improvement. (11.76 percent). 
e. g. "Tech. should be split up into three week courses. Ii 
(Second year Carpenter.) 
Length of aplJrenticeship and trB:;ining methods were 
both mentioned by 5.23 percent. 
e.g.: "Shorter time in apI-,renticeship." (Joiner.) 
"By going to different firms and seeing what different 
ideas are being done.!I (Joiner.) 
"There is not enough teaching on the actual job." 
(First year Carpenter.) 
Improved pay (3.92 percent) and more sa~ and better 
treatment for apprentices (subgroup of Uother!1, at 3.27 per-
cent) vvere next. 
With nearly two thirds of females expressing the 
belief that the apprenticeship system could be improved, it 
would be advisable to take note of their reasons. To recap-
itulate, the major need was seen to be for improved trairrimg 
especially at the salon, followed by a change in length of 
apprenticeship. 
(36) Useful Technical Institute Subjects. 
The usefulness of Technical Institute subjects vvas 
investigated, the results tabulated in Tables 61,62 (AIJpendix.) 
15.5 percent of females and 20.26 percent of males did not 
answer this question. Females found Practical the most use-
ful subject at the Technical Institute (44.96 percent), 
followed by Theory (30.23 percent), Art (23.26 percent), and 
English (17.05 percent). 15.5 percent fOl..,md all subjects 
useful, 2.33 percent found most subjects useful &~d 1.55 
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percent felt none were. Practical was seen as more useful 
than Art (if = 8.285, two-tailed, p -< .010) or English. 
(r = 15.313, two-tailed, p <' .005.) 
For males, Practical was also the most useful (30.07 
percent), followed by Theory (18.95 percent) I'!~aths (3.27 per-
cent), and Liberal Studies (1.96 percent). 29.41 percent c 
found all subjects useful, 5.82 percent found most subjects 
useful, and 5.23 percent felt none vvere. 
For Carpenters, Practical was seen as more useful than 
Maths (r = 12.046, two-tailed, p < .005) aJ.'ld similarly for 
joiners. Or' = 17.926, two-tailed, p <' .005.) 
(37) Less Useful Technical Institute Subjects. 
Similarly, respondents ViTere asked which subjects were 
less useful. Results may be seen in Tables 63,64.(Appendix.) 
45.74 percent of females 8nd 71.24 percent of males did 
not answer this question. English was quoted most frequently 
by females as a less useful subject (35.66 percent of all 
females), followed by Art (27.91 percent), Practical (6.2 per· 
cent), Theory (3.8 percent), and Health (1.55 percent). 
English 1;11as seen as less useful t han Theory (r =31.376, two-
tailed, p < .005) or Pr2~ctical (X2 =25.355, tw·o-tailed, 
p ( .005). Art was also considered less useful than Theory 
(if =21.952,tvro-tailed, p( .005) or Practical (r = 16.569, 
two-tailed, p < .005.). 
Amongst males, the subject most frequently seen as less 
useful was Liberal Studies (11.76 percent of all males) 
followed· by Theory and Experiments (both 5.23 percent) 
Practical (3.92 percent) and Maths (1.31 IJercent). As only 
about one quarter of all males answered the question on 1 ess 
useful subjects, it might be assumed that although the 
OlJportuni ty to comment was provided, there was no particularly 
strong feeling against particular subjects among most of the 
males, and that only those keenly motivated to comment did so. 
This is interesting, as there has apparently been strong 
feeling amongst some Tecli..nical Institute tutors that Liberal 
Studies were a waste of time and vvere seen as such by the 
male apprentices. In fact, only 11.76 percent indicated this. 
(38) II/lost Popular Features of Technical Institute 
Courses. 
Subjects 'lv-ere asked whether or not they liked their 
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Technical Institute courses (see Table 65, Appendix). 
The most popular features of the courses were then obtained, 
and the results may be seen in Table 32. 
Most subjects liked their Technical Institute courses 
(fema.les 82.95 percent, males 71.24 percent), although second 
year Carpenters were equally di vicled between liking and not 
liking them. (47.36 percent.). 
Approximately equal numbers of females liked social 
aspects (28.68 percent) and increased training and qualif-
ications (27.91 percent) most of all in their Tecn~ical 
Institute courses. 
e.g. : uLearning new things and meeting others in the 
same career as myself." (First year.) 
"It helps me understand the things '{\Ie do In the salons 
to-the clients' h2vir." (Third year.) 
15.55 percent liked the Fractical classes. 
e.g. liThe practical work with clients and manl'lequins. n 
(Second year). 
For 10.85 perc-ent the change in routine In being able 
to get away from the salon vvas a popular fe8,ture. 
e • g.: " A change of environment." (Fourth ye2,r. ) 
Theory and references to tutors and class size each 
gained COIT@ents by 7.75 percent of females. 
e. g: Ii ••• talking out things, the corrnnUIlication betvveen 
teacher and pupil." (Second yectr.) 
"Theory in hairdressing. IV (First year.) 
Intere st aIld variety (subgroup of "other") were cited 
by 3.;1 percent. 
e.g.: ilThey (courses) are interesting." (First year.) 
2.33 percent mentioned specific courses and content. 
e. g: "Practi cal and Art. IV 
5.42 percent of all females TD.c:cde "other" con:ments which 
could not be reclassified. 
e. g: TIThe canteen. n (Second year.) 
"Freedom to think for yourself.n (Third year.) 
Males gave most emphasis to Practical and use of equip-
ment, and increased training and qualifications as the featu-
res they liked best. (both 17.65 percent). 
TABLE 32. Most Popular Features of Technical Institute Courses. 
, 
Features Liked Best. 
Specific Tutors, Practical, Theory Social, Changed 
Course ClEW s Machines Routine 
Size 
Groups No. ~ % No. % No % No. l~ No. % No. )~ 
H1 0 0 0 0 3 13.63 1 4.54 10 45.45 4 18.18 
H2 3 5.08 8 13.56 9 15.25 8 13.56 14 23.72 6 10.16 
H3 0 0 2 5.56 6 16.67 1 2.78 9 25.0 3 8.33 
H4 0 0 0 0 2 16.67 0 0 4 33.33 1 8.33 
J 0 0 2 4.25 9 19.14 1 2.12 7 14.89 5 10.63 
C1 4 4.6 0 0 16 11:3.4 0 0 11 12.64 6 6.9 
C2 1 5.26 0 0 2 10 .. 52 0 0 0 0 0 0 
Females 3 2.33 0 7.75 20 15.55 10 7.75 37 28.68 14 10.85 
Males 5 3.27 2 1.31 27 17 .65 1 0.65 18 11.76 11 7.19 
Training J Hours 
Qualific-
ations 
No. % No. % 
8 36.36 0 0 
13 22.03 0 0 
12 33.33 1 2.78 
3 25.0 0 0 
5 10.63 8 17.02 
20 22.99 7 8.05 
2 10.52 8 42.1 
36 27.91 1 0.78 
27 17.65 23 15.03 
Other 
No. n? I" 
1 4.54 
8 13.56 
3 8.33 
0 0 
3 6.38 
15 17 .24 
0 .0 
12 9.3 
18 11.76 
No 
Answer 
No. 
4 
6 
3 
3 
14' 
12 
'7 
16 
33 
,/0 ' 
18,~ 18 
10.16 
8.33 
25.0 
29.79 
13.79 
36.84 
12.4 
21.57] 
..... 
o 
0\ 
I 
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e.g: "Practical sessions." (First year Carpenter.) 
"Learning specialised parts of the trade.!9 (Joiner.) 
II The time you are all01lved to perfect a skill whereas 
at work you're always on the move and can't take a bit of 
time to correct yourself." (Joiner.) 
The hours spect at the Institute per day appealed to 
15.03 percent. 
e.g: "Long h,mch times and late starts.1i (Second year 
Carpenter. ) 
11.76 percent referred to social aspects. 
e.g. "Meeting other a!J~:jrentices in the same sort of 
vvork as you. n (First year Carpenter.) 
Change in routine was liked by 7.19 percent. 
e • g.: "Not vvorking so hard. 11 (Joiner.) 
5.22 percent liked the interest and variety. (Subgroup 
of nothero.) 
e.g.: "They are interesting:and you are ahvays learning. H 
(First year Carpenter.) 
3.27 percent mentioned specific courses ru~d content. 
e.g:npractical and Liberal Studies" (Second year 
Carpenter. ) 
Tutors and class size, for 1.31 percent, were important. 
4.57 percent made lIother" cornrnen ts which could not be re-
classified. 
e.g: "A good hard exam." (First year Carpenter.) 
Variations between groups showed that second year 
carpenters liked the hoummost of all (42.1 percent), while 
hours were the second choice for Joiners. (17.02 percent.) 
There vms a trend for more females than males to like 
the TeclL'1.ical Institute courses (r = 5.416, two-tailed, 
p < .050) and for more females to prefer the social aspects 
of their courses. (X2 = 5.891, two-tailed, Jl < .050.) 
(39) Improvements in Technical Institute Courses. 
Asked if they felt the Technical Institute courses 
could be improved, subjects responctecl as in T.~ble 66 (Appen-
dix.) Suggested improvements are outlined in Table 33. 
IITost females (52.71 percent) fe~t the Technical 
Institute courses did not need im.provement, compared vvi th 
40.52 percent of males. Hovvever, 38.76 percent of females 
TABLE 33. Subjects' suggestions for improvements in Technical Institute Courses. 
Improvements. 
Length Buildings, Assessment Methods, Teachers Don't 
Equip. Content Know 
Groups No. % No. % No. I~ No. % No. % No. % 
H1 0 0 1 4.55 1 4.55 6 27.27 0 0 0 0 
H2 5 8.47 0 0 1 1.69 13 22.03 2 3.38 0 0 
H3 2 5.56 0 0 1 2.78 6 16.67 2 5.56 1 2.78 
H4 0 0 0 0 0 0 5 41.67 0 0 0 0 
J 5 10.63 0 0 0 0 5 10..63 6 12.76 0 0 
C1 6 6.9 0 0 1 1.15 18 20.69 3 3.45 0 0 
C2 1 5.26 0 0 0 0 4 21.05 0 0 1 5.26 
Females 7 5.43 1 0.78 3 2.33 30 23.26 4 3.1 1 0.78 
Males 12 7.84 0 0 1 0.65 27 17.65 9 5.89 1 0.65 
Other 
No. % 
0 0 
5 8.47 
2 5.56 
0 0 
0 0 
3 3.45 
4 21.05 
7 5.43 
7 4.58 
No Answer. 
Ho. % 
14 63.63 
36 61.01 
24 66~67 
7 58.33 
30 63.82 
56 64.37 
9 47.36 
81 62.79 
95 62.09 
I 
• I 
-' 
o 
OJ 
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and 47.06 percent of males felt there was room for improv-
ement, all groups eXCeTJt Joiners seeing the main need in 
training or teaching methods and course content. (23.26 per-
cent of all females, 17.65 percent of all males.) Nearly 
two thirds of subjects did not indicate suggested improvements. 
Examples: 
"More practical work. Introducing more modern 
tec:h..niques and equipment. II (First year female.) 
IlMore practical v'lork and to be able to put theory 
into practice. It's easier to see it done then you m:10w exactly 
vv'hat all the paper vvork means.!1 (Second year feynale. J 
II No art~" (Third year female.) 
"By teaching some more recent and up to date hair 
cutting. ,I (Fourth yea:r female.) 
"They should have more Drawing periods.V! (Joiner.) 
"Separate classes for those who vvork on Cottage and 
those on Concrete Construction jobs. Classes graded according 
to ability. (First year Carpenter.) 
tlBrought up to date. n (Second year Carpenter.) 
In contrast, most Joine:rs (12.76 percent) felt that 
teachers were the main area for improvement. 
e.g: "Joinery teachers, not Carpentry." 
VIith females, 5.43 Jelercel-:,.t felt that the length or 
spacing of courses could be improved. 
e.g. II more time here at the Tech.1i (Second year.) 
"Cut the classes down in time." (Third year.) 
3.1 percent of all females mentioned teachers. 
e.g. "Sometimes they way the teachers talk to you 
it's like being back at school.1! (Second year.) 
Assessment methods inspired 2.33 percent to cormnent. 
e • g: "By internally assessing the exams. It (First year.) 
HAble to see exam papers after being marked to see 
where we went wrong. it (Second year.) 
1.55 percent felt Tec:h..nical courses should be optional 
or abolished; 3.87 percent made nother" unclassifiable 
co~-,-:rl1ents . 
e.g: n A longer lunch.n (Third year.) 
Males made the second greatest number of references 
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to the length and spacing of courses. 
e.g: II At faster, shorter pace." (First year 
Carpenter. ) 
"They could be for a shorter time.1! (Joiner.) 
5.89 percent of all males eommented on teachers. 
e.g: "Having younger teachers which are keeping up 
with the trade itself.l1 (Joiner.) 
2.61 percent felt courses should be optional or 
abolished and 1.96 percent made Hother ll comments. 
(40) Ftlrther Comrnents. 
Subjects vI'ere invited to make further comments. 
Results may be seen in Table 67 (Appendix.) 
26.36 percent of females al'ld 16.34 percent of males 
a.""1sV'rered this question. 6.98 percent of all females commented 
further on the length of the apprenticeship. 
e.g: lilt's very interesting but towards your last year 
it gets frl.lStrating because it's too long. Sometimes you 
feel like giving up although you probably wouldn't - it's 
these second thoughts that make people 1Jull out. IU (Third year) 
A further 6.2 percent made statements eXlJressing sat-
isfaction. 
e. g: "I enjoy the job I'm in and the aPI)renticeship 
doesn't really affect me. I just take things as they come. 
I feel we all have our ups and dovms in any job and it can't 
be good all the time.l~ (First year.) 
4.5 percent asked for greater Labour Department action, 
particularly in making checks on employers. (subgroup of 
liothers H .) 
e. g: !lThey should be stricter on em1Jloyers and how 
they treat their apprentices. Half the time we don't get tea 
breaks, morning and afternoon teas and any half-hours or time 
II 
isn't added onto our hours. They would add up! (Second year.) 
"There should be a constant quarterly check on the 
employers to make sure that their job is being carried out 
teaChing of em-lJloyees under alJprenticeship contr9"cts or 
that they are capable to teach. 1I (Third year.) 
4.65 percent mentioned pay. 
e.g: II Lovv vvages, long 81Jprenticeship.H (Second yeC:cr.) 
I,?orking conditions al'ld SlJecific t8"sks vlfere cited by 
111. 
3.1 percent. e.g. II •• • doing 1110re than what SUPIJOsed to 
but being Vl1.cler paid. Far. too much cleaning ••.• l! (Fourth 
yeST. ) 
Pilllongst 1118-le s, the mo st freCiuen t COr:J.llle~'1.ts related to 
the security of the job. (3.92 percent of all males.) 
e. g: VI... en. alJprentice ship is a good start to life 
as the apprentice has his trade viJhich he can alvvays rely on 
CLl1.d use. 'ir (Carpenter.) 
Length of apprenticeship, Technical Institute courses, 
working conditions and tasks were each mentioned by 2.61 perc-
ent of males. 
e.g: 11It is too long. I can't cut the time dOIPm. I 
feel good work should do this, shov~d be rewarded.!1 
(Carpenter.) 
"I'm not getting enough v8Tiety of vwrk. H (Carpenter.) 
liThe boss cov.ld get off my back." (Joiner.) 
(41) Descriptions of Job. 
Further attemlJts liVere made to locate SOllrces of sat-
isfaction or discontent in the apprenticeship, by asking 
subjects to indicate those items which described their job, 
pay, etc. Responses to c1escri~Jtions of the job may be seen 
in Table 68 (ApIJendix ), and tend to sUPIJort Ii1cEv.ran "S 1972 
findings of apprentices' reported attitudes towards their 
jobs. 
Overall most subjects described their job in positive 
terms, 91.47 percent of females and 2,2.35 percent of males. 
The most frequent positive descri~tions, for females, 
were: creative and useful (both 90.7 percent); challenging 
(89.92 percent); satisfying (86.82 percent); good and gives 
a sense of accomplishment (both 86.05 percent) pleasant 
(82.95 percent); and fascinating (61.24 percent). Uext in 
order were: res}Jected by others, and heal thy. 
The most frequent negative descriptions by feraales vvere, 
first, tiresome (61.24 percent), then routine (51.61 percent), 
frustrating (41.0 percent), and endless (33.33 percent). 
It ap~Jears from the study that "tire some II was taken to mean 
"tiring", so has been treated as S1wh. 
]:1aleE: gave the positive descri:ptions most frequently 
as follovvs: go od (2,5.62 percent), useful and gives sense of 
aCCOmlJlishment (both 83.66 percent), satisfying (81.05 percent), 
challenging (79.74 percent) creative (69.93 percent), 
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healthy (69.28 percent), pleasant (66.01 percent). T,'Iost 
frequent negative descriptio2:1s 'Nere : rOlJ.tine (43.79 percent), 
tir~;some/tiring (41.83 percent), frustrating (36.6 percent)? 
and endless (25.49 percent.). more females than males des-
cri bed their job as fascinating, creative and pleasant Yvhile 
more males than females describee:" their job as boring. 
(X2 = 51.31, p<' .001.) 
Of the ten most frequent job descriptions, eight '1vere 
comrD.on to both me,les and females . Although overall the job 
was d.escribed in positive terms, attention must still be given 
to the most frequent negative items. 
(42) Descri-ptions of Pay. 
Descriptions of pay IPlere analysed ane:' tabulated in 
Table 69, (Appendix.) 
most females (64.34 percent) described their pay in over 
-all negative terms, vvhile 1110 st males were posi ti ve 
(49.02 percent). Mo st frequent de scriptions by fem2,le s 'sere: 
underpaid (52.14 percent), less than I deserve (55.81 IJercent), 
can barely live on income (45.74 percent) and. bad (42.64 lJer-
cent). 32.56 percent felt their income was adeQlmte) 10.85 per 
-cent said their income IJrovides luxuTies, ffild 4.65 percent 
felt tlJey lI'Jere highly ]Jaid. 
jI"lales vvere more s8,tisfied it seems_: 61.44 lJercent 
described their income as adequate, the most freql).ent des-
cription given. Next in or2,er ':vere: less thELn I deserve 
(37.25 percent), under paid, 8l'ld income lJrovides lux1.1ries 
(both 35.95 percent). 26.8 percent said they could barely 
Ii ve on income, vvhile 24.18 percent thought the pay was 
bad ane:' 10.46 percent felt they were highly paid_. 
Of the four most frequent lJay descriptions, only one 
was COillYilOn to both males 8..nd females. The females' con-
sistently negative descriptions of t~",-eir pay concl..,U~S with 
the e2,rlier finc.ing that P2-Y 'Nas the fee,ture most disliked 
about tl'le aprrentic e ship. 
(43) Descriptions of Chccr'lces for Fromotion. 
For detailed results, please refer to Table 70, 
(ApIJendix) • 
Some subjects experienced difficulty with this queEtion 
for, as some pointed out, ap::',rentices cal1.c'1ot be IJrOmoted, 
they must wait "lmtil qualified. Still, most described their 
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chances in positive terms, females 51.94 percent and males 
48.37 percent. 
Females described their chances in the following 
frequency: good opport"Lmi ty for advancement (62.79 percent); 
promotion on ability (44.96 percent); fairly good chance for 
promotion (40.13 percent); good ch&"'1.ce for promotion 
(39.53 percent); IJrOmotions don't halJ::''Jen very often (37.98 
percent); and, opportl)J:1i ty somewhat limited. (37.21 percent.) 
riiales also felt, most frecruently, that ther$ v.rere 
good opportunities for advancement (52.94 percent), follovved 
by: promotion on ability (44.44 percent); promotions don't 
halJpen very often (43.79 percent); good chances fOln prom-
otion (41.1:33 percent) and opportm'li ty somevvhat limited. 
(32.68 percent). 
Three of the four mo st frequent descriptions -,vere 
CO[.81110n to both males and females. 
(44) Descriptions of Immediate Supervisor. 
Table 71 (Appendix) indicates that again, most 
subjects described their immediate supervisors in overall 
positive terms, females 61.24 percent,males 69.93 percent. 
Most freCiuent descriptions, by females, were: knovvs 
job well (73.64 percent); praises good work (6d.34 percent); 
up to date (62.02 percent); arom'ld when needed (58.14 percent); 
tells me \ivhere I stand (56.59 IJercent); tactful, and influences 
others (both 53.49 percent); intelligent, and leaves me on 
my ovm (both 51.94 percent.) 
Negative com.'nents began to appear at this point: 
quick temlJered (37.98 percent); asks my advice (posi ti ve, 
37.21 percent); hard to please, and 8nnoying (both 34.11 
percent); stubborn (33.33 IJercent); impolite (25.58 percent); 
doesn't supervise enough (24.81 :;Jercent); lazy (14.73 per-
cent); and bad (7.75 percent). 
male s siYl}i18Tly described t:eeir iIDll1ediate sUl::,ervisor 
as: kI10ViTS job well (80.39 IJercent). Next, were: uJ;J to date 
(65.36 percent); praises good work (62.75 percent); doesn't 
supervise enough (60.72, percent); intelligent (60.13 percent); 
influences others, les,ves me on my ovm, and aro"LLnd i;;.rhen 
needed (all 59.48 l::ercent); tells me where I stand (513 .17 IJer-
cent); tactful (55.56 percent). 
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Negative comments increased here: hard to IJlease 
(36.6 IJercent), quick tempered (34.64 percent); stubborn (30. 
72 percent); asks my advice (30.07 percent); impolite 
(29.41 percent); tells me vvhere I stand (2[3,.76 percent); 
lazy (13.73 percent); bad. (5.23 percent). 
More males than females felt their sUIJervisors did not 
sur,ervise enough. (X~ == 28.[3,0,tvm-tailed, p <. .005.) 
Of the ten mo st freo"L1.ent descri:ptions, eight were comm-
on to both males and females. 
(44) Descriptions of Coworkers. 
For detailed reSl.;u ts 1-::1e8,se refer to Ta.ble 72 (Appendix.) 
The descrilJtion II snl,;t,rt ll vvas oIllittecL froIn the analysis, as 
subjects interpreted it in several different ways. 
82.95 percent of femstles and 77.7[3, Ilercent of El.ales 
described their co-vmrkers in }Jositive terms. 
Most frec;uent descriptions, by females were: stimulating 
(76.74 percent), responsible (72.[3,7 percent); intelligent 
(70.54 percent); active (62.79 percent); fast (55.[3,1 percent); 
loyal (54.26 percent); am.bi tious (51.94 percent); narrow 
interests (31.01 IJercent); lazy (25.5[3, percent); talk too 
nmch (22.48 percent); no priv8,CY (18.6 percent); easy to make 
enemies, and slovV' (both 14.73 percent); boring, ::md hard to 
meet (both 10.85 percent); unpleasant (5.43 percent); and 
stupid (4.65 percent). 
I'Hales also chose I!stimulatingll most frequently 
(77.12 IJercent); followed by responsible (74.51 percent); 
active (67.97 percent); fast, &l.d intelligent (both 64.05 
lJercent) i ar.abi tious (53.49 IJercent); loyal (50. 98 ~Jerc ent ) ; 
talk too much (28.10 percent); narrow interests (24.1[3, per-
cent); easy to make enemies (22.[3,2 IJercent); no privacy 
(1[3,.95 percent); stupid (17.05 percent); hard to meet 
(16.34 percent); lazy (15.69 percent); boring (15.03 percent); 
unlJleas8l'1t (14.3[3, IJercent); ELnd slm? (13.07 percent). 
more males than females described their co-workers 
as stupid (Jf == 8.04, tvvo-tailed, p < .010), lazy, or 
unpleasant (X~ == 7.484, two-tailed, p < .025). Again, eight 
of the ten most frequent descrilitions were cormTIon to both 
males and females. 
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III SCHOOL STUDY. 
Each item in the school queo:::tionnaire was coded, 
grou~Jed, and analysed by comput2tion of frequencies and 
percentages of responses, follovved by t2bulation. As ment-
ioned earlier, statistical analyses were not administered 
in vie"w of the small, heterogeneous sample 'vvhich 'Nas cLivided 
in to numerous subgroups, SOEle vvi th an IT of only one. Follo'Ning 
is a SUIi][J1!:O:ory of the results with a discussion of these. 
( 1) Age. 
Table 73 (Appendix) sho'Ns that of the female subjects 
83.33 jJercent were aged 15 - -]6 years, compared with 48.48 
IJercent of m21es. T,{ore fem21es than males livere represented 
in the u1'1der 15 group (16.67 r::ercent : 3.03 percent ) with more" 
males than females aged 16 2nd T-l}Jwarcls. (48.4 percent). 
Several males vvere in form 5 repeat classes, hence tlle weight-
ing in the older age group. 
(2) Parents' Occupation. 
Asked a~out their parents' occupations, subjects 
revealed that most intenci.ed entering an occupation different 
;from th2.t of tbeir same sex IJ8Tent; 1 c,. 18 lJercent of male s 
(and no females) intended entering the S81'ne OCCUIJation, 1ivhile 
no subjects boped to enter a related occupation. 
As in the A:yprenticeship Study, females I resl)onses 
may have been IJ2rtly a fm'lction of their mothers not currently 
holding paid employment. For full details, refer to Tables 74, 
7 5 U~lJpendix.) 
The res1)~ts failed. to confirm those of Keys (1926), 
Harris (1928) or Baldock (1971). 
(3) School Subjects. 
Table 76 (Appendix) inciic8.tes that females were 
equally divided on subjects taken, half studying tecr.mical 
subjects, the others taking general courses. Most males 
were taking teclTIl.ical subjects (84.85 percent) such as wood-
work and te Clll'lical dravving, course s v!i th a distinctly vo cat':" 
ional orient2tion. 
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(4) Intentibn to Sit EX8:minations. 
All females intended sitting School Certificate, 
com:parecL '"'lith 78.79 IJercent of males. From Tables 77-79 
(Appendix) it can be seen t~1at 21 ~ 21 IJ:JrCent of males either 
did not kIlOW if they would sit it, or d.efini tely intended not 
to, a nllItl0er iJorh2,ps surprising considerins that the eX8L1S vvere 
only a few Elonths dist2.1'1t. 
Very few sUDjects had a definite intention to sit 
University Entrance, (3.03 IJercent of males and no fe121ales); 
more male s th8l'l feme,les had. decided not to (60.61 IJercent 
50 percent) vV~1ile more fem2,les than raales Vlere undecided 
(50 percent: 36.36 percent). 
Possibly the results indicate that fev7er males th2m 
females were r,rqJarec1 to COlllE'.it thel11Selves to sitting eX2,m-
inations, but it E1S,y be that the feInales were more prepared to 
leave their o~Jtions open at t:-ne time of the survey. 1'110 st 
subjects did not knOl:V if they 'v'.rould sit any further exams. 
(5) Expected Leavin~ Age. 
As seen in T2Lble 80 (Appendix), most subjects 
expected to leave school at 16 - 17 years of age (females 
66.67 percent, I1lE3-1es 60.60 percent.) 
(6) Further EducE.tion. 
'Tables 81,82 (A1J])endix) inc1icate that half of the 
females intended entering 2m a:p::~renticeshi}J releva.Ylt to the 
Tecb.:.n.ical Institute study, but 81.82 IJercent of males intend-
ed taking 2, non-relevant aj~'prentice shiT). Only 66.67 IJercent 
of females and 63.84 percent of ~nales seellleG. aware of having 
to study for a Trades Certificate, perhaps indicating a need 
for more detailed and specific careers instruction. 
(7) Hobbies Clubs. 
In 2.1'1 d;tempt to locate areas in which reslJondents Y 
backgrolmds bore direct relevance to t~leir pr01JOsed OCCllIJ2,tio:n 
, 
consider8,tion v'ms macLe of hobbies in v,Thich subjects l['lere 
involved. 
Tables 83,2'4 (ApIJendix) show that although most had 
hobbies not related to their intended apprenticeship, 16.67 
percent of females and 33.33 per·cent of m2,les claimed holJ!Jj_es 
which were clirectly relcdec1, for examlile: cLesigning hairstyles 
(h2Lirdresser); rebuilding cars (lJ8.1'1el bee,ter); electronics 
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(electroteclll1.ician). A further 6.06 percent of males had 
hobbies indirectly related to future OCculJation 
e.g~ shooting. (butcher.) 
UneXIJectedly, no femaieE and only 6.06 percent of 
males belonged to clubs either vvi t:1.in or outside school which 
were relateo_ to their intended occu}J9,tion. (See Table SA, 
Appendix.) 83.33 IJercent of females 82.r1.d 54.55 percent of 
males claimed membership of clubs vvhich Viere not related to 
future occupation (e. g: sports gro-u_ps.) 
(8) IIoliday/After School Jobs. 
As seen in T2bles 85,86 (AppencUx) nearly all subjects 
had at some tiT_'le taken a holiday or after school job (83.33 
percent of females, 93. 94 ~Jercent of males.) I\'~ost of these 
jobs were not related to intended futllre occupation, although 
16.67 I)ercent of females CLl1.cl_ 21.21 lJercent of males did have 
directly related jobs. 
(9) Looking Forward to Le,::tving School. 
As overseas studie s fOlmd l:mils eager to le:::cv-e school, 
current subjects vvere asked to describe how Eluch ~Gl1ey \"lere 
looking forward to leaving school. (See Table 87, Appendix.) 
83.33 percent of females:::md 57.57 IJercent of males were 
looking forward to leaving school either J:very muchn or"quite 
a lot," althous-h more males thaII females feat"lu~ed in the 
neutral and negective c8,tegories. Th"L1S 36.36 percent of 
males (16.67 percent of females) claimed they had not 
thought much about it, Vii th another 6.06 percent of males 
(no females) not looking forward very much to leaving school. 
Overall, the females seemed to hold a more llositive and 
eager attitude tovvard leaving school. 
Parents' and Teachers v feelinfts. 
------- ,. ~ 
Asked their opinion of how their ]Jarents 2.illcl. te8,chers 
would feel when respondents left school, the latter responded 
as in ~~l)leQ 8R 80 (A~-'Je~c~l·~) -'- Ct.. ~.....!.- U v, :,). .ki i.",' _ ..l..J. .. 1 .t:l... • 
Most sub:jects felt their }Jarents vwuld not mind them 
leaving school (66.67 percent of females and 78.79 percent 
of males); imagir.!.ing t~~eir teachers' feelings, Inost males clid 
not knO'N v.rhat their teachers vIOuld feel (57.58 p:::;rcent) 
vvi tn ferJales equ8,11y divided betiNeen not ImolcJing and feeling 
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their teachers If/ould not mind them leaving. 
It appears that most subjects felt they vvould not 
be leaving against their parents' -wishes. 
(11) Reasons For Choosing Careers. 
An investigc,'tion was made of what, for each inch vidual 1 
constituted the most important reasons for choosing a career. 
(See Table 34) 
T,E"BI,E 34. School pupils' reasons for choosing a career. 
--,-- ] Total rp' Mentioned. _lmes f---. 
-
Grouns. 
I . Females :r:,lales I 
Re asor..:s C; for Career Choice No. 01 /0 No. rl 
Admired & Respected 1 I 16.67 
j 0 I 01 
Use Speci8.1 Abilities 2 33.33 1 8 24.24i l 
I 
I 
l 
57.581 Interest in the V!ork 4 66.67 ~ 19 ; 
Eoney I 1 16.67 ! 22 ! Earn I 66.671 , l 
I I 3. 031 Helpful to Others 0 0 ! 1 I 
:Meet People I 3 50.0 1 3 I I 9.09 I 
9.091 Sport & Leisure I 0 0 I 3 I Contribute to Commu..11.i ty 1 16.67 1 I 3.03 l I 1 
Secure & Stable 0 0 11 33.33 
Promotion 0 0 1 3.03 
pther 0 0 0 0 
As in the apprenticeship study several subjects 
indicated reasons for career choice but failed to rank thern.. 
Consequently each item in this question has been ranked 
according to the nu..mber of times mentioned by all subjects, 
irrespective of \'vhether the item vms 8h08en but unranked, 
a first choice, or a second choice. 
The three items mo st freqllently cited by females as 
being the most important reasons for choosing careers were: 
a real interest in the actual vvork (66.67 percent), a chance 
to meet interesting people (50.0 percent), and a chance to 
use special abilities. (33.33 percent). 
For males, the three most frequent items were: a chance 
119 " 
to earn money (66.67 percent), a real interest inthe actual 
vvork (57.58 percent), 8l1.d secure and stable employment 
(33.33 percent). 
Although money was the most imlJOrtant reason for males 
in choosing a career, for females this factor was ranked fourth 
equal. Secure end stable employment (males' third most 
important reason) was not cited by any females, while meeting 
people - the females t second most important factor - was ra:nk-
ed by males as fifth equal. 
From their responses, males appeared to place more value 
than females on the financial revvards from vwrk, while females 
emphasised intrinsic rewards. 
(12) Looking Forward to Starting Work. 
To find whether or not enthusiasm for leaving school 
would carryover into starting work, subjects were asked how 
much they vvere looking forward to starting work. 
(see Table 90, Appendix.) 
Females again vvere more positive in their replies, 
83.33 percent (lvlales 42" 42 percent) looking forward "very much" 
to starting work. Ivlost male s (45 .. 45 percent; female s 16.67 per-
cent) claimeo_ they looked forwarc_ to work "qui te a lot, II a fur-
ther 12.12 =gercent claiming they hadn't thought about it. 
The impression is given thcot feInales had been more 
actively involved than male s in considering their future CLnd 
iL~ninent departure from school. 
(13) Feelings On Starting Vlork. 
Subjects were asked hoyv they thought they would feel 
on starting work. Results may be seen in Table 91 (Appendix.) 
Half of the females expected positive feelings when 
asked to describe how they thought they would feel on starting 
work, with 33.33 percent feeling negative. For males the 
figures were 60.61 percent and 18.18 percent respectively. 
Examples of positive statements: 
II I will enjoy it very much." 
" Finally in the vvorking world and in the job I'd been 
wanting for so long. II 
Negative statements: 
" Scared of making a mistake." 
II Out of place and homesick. n 
Statements which 1.'Jere a mixture of posi ti ve and 
negative feeling included: 
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'1.1 A li ttle nervous at first .. A...nd happy when you earn 
resrect." 
Despite arparently not having thought particularly 
about leaving school, males tended to be more expectant of 
positive feelings than were females. 
(14) Comparing lYork :.iVi th School. 
Asked how they eXlJected vvork to comlJare with school, 
subjects responded as in Table 92 (Appendix) 1m attempt was 
made to elicit reasons for these expectations and results are 
shown in Table 35. Support is given to Tenen (1947), Jahoda 
(1949), Norse & Weiss (1955), Carter (1966), and l',[aizels (1970.) 
TABLE 35. Classification of school pupils' feelings about 
work compared with school. 
Groups 
Females 
il'vIales 
Nature of COL®1ents. 
1. I 2. 
Positive I 
. 1 ~~llli~~~:S ! Negative COIlments on School 
No. 
3 , 50.0 
4 ! 12.12 
mix of 
1 & 2 
1 16 o· 67 
3 9.09 
Negative 
Comments 
On Job 
No·1 5S 
No • 
il . .c'"1SWer. 
O! 0 
8 i 24.24 
! 
All fems,les expected work to be better than school, 
compared with 57.58 percent of males. 27.27 IJercent of males 
thought vrork vvould be the same as school, while 12.12 percent 
thought it 'lv-ould be worse. 
In stating reasons for these eXIJectations, most females 
made negative comments about school (50.00 percent; males 12.12 
percent) While males, insteaCJ_, more often rnade po si ti ve comments 
about vvork. 
From those who thought work v>1Ould be better than 
school, example s of po si ti ve COl11i'nents included: 
Ilyou have your career in frolJ.t of you and are paid for 
enjoying yourself.f! 
11 You are doing vvhat you like best. II 
Negative comrJ.ents about school: 
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11 school is boring and I want to leave •.. " 
n ••• I don't like doing homevvork, swatting for tests •• ~I 
~fj. mixture of positive feelings about work and negative 
feelings about school: 
l' At school you keep on doing the same things, at work 
I will be doing something I enjoy." 
Examples of statements from those who expected work 
to be the same as school: 
H •• You have to learn new things all the time. n 
Ii Make friends at both lJlaces. 11 
From those who thought work would be 'Norse than school: 
lilt's vvorse but will get better. Everyone's on your 
back for your money." 
" You have to work longer hours. n 
(15). Feelings About School. 
As the desire to leave school was likely to be high, 
investigations were then made into subjects' feelings about 
school. Results are tabulated in Tables 93 - 95. (Appendix.) 
The gre2~test nmnber of responses expressed overall posi-
tive feelings about school (females 50.00 percent, males 
54.55 percent) with 33.33 percent of females and 39.39 lJercent 
of males feeling negative overall. 
66.67 percent of females cited !I goocL clubs and spru-rts 
teams" and noffers a good standard of education!': as first equal 
amongst positive descriptions of their school. males also 
chose these two descriptions most often, with 36.36 percent 
citing the former, aYld 45.45 percent citing the latter. 
\flli th negative descriptions of their schools, females 
chose "too strict about our hehaviour, n !1not enough practical 
training provided,!! and II too many rules IV as first equal. 
§O.OO percent of females chose ee,ch of these.) Males opted 
for nnot enough practical tr2:ining l'Jrovided li (]O.]O percent), 
fol101.Ned by "too many rules" (27.27 percent) and "too strict 
about our behaviour." (24.24 percent.) 
Descriptions included as 1I 0 ther" v'Tere: 
"Not a bad school. A bit boring." 
Although eager to leave school, most subjects nonetheless 
did not feel negatively about school but vvere looking forward 
to entering a new phase of life. 
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(16) Reasons For Job Choice. 
Subjects were asked vrhy they had decided on the part-
icular apprenticeship they intended entering (See Table 36.) 
Female s were distributed equally (50.00 llercent) 
amongst choosing their future job because of liking specific 
aspects of the job process, or because of an interest in the 
job. 
1\lales most frequently cited an jx~terest in the job as the 
reason for their choice (45.45 percent) with liking aspects of 
the job process second. (30.30 percent). Money/working condi-
tions/ so cial aspects vvere next mo st frequent (15.15 }'Jercent each), 
followed by a sense of responsibility, achievement, and 
challenge. (3.03 percent.) 
Examples of reasons given: 
I! I like cutting or do ing peollle's hair. (fem2cle). 
II there are many op);ortuni ties that branch out of 
this jo b. n o.:Iale.) 
As in the Apprenticeship Study, it appears that the 
decision to take a specific job is likely to have been made 
largely on the basis of job ap::;Jeal. 
(17) Hm'v Subjects Came to Hear of the Job. 
Sources of job information vvere sought, particularly 
the manner in which subjects le2Tnt of the existence of 
particular jobs. Table 96 (A1Jpendix) tabulates these 
results. 
The most frequent means of hearing about their chosen 
job were, for females, by seeing others do it (50.00 percent), 
through friends (33.33 percent), through their family, or 
through a visit. (both 16.67 percent.) Results thus support 
Esslinger (1976). 
The most frequent sources for males were the family 
(48.48 percent), seeing others do it (33.33 percent) and 
friends (24.24 percent). Car::;ers talks, visits, and through 
a holiday job were each cited by 6.06 percent. 
ExamlJles of sources included as nother.1I 
"Doing it myself.!! 
19 Films.f! 
II Through a careers pamIJhlet. 11 
TABLE 36. School pupils' reasons for choosinc; their particular apprenticeship. 
Reasons For Choice. 
Like Aspects Interested Respon~ Money, No Other 
of Joh Pro- in Job. si bili ty, frinr;e Answer 
cesses. Achiev ..... benefits, 
ment Working con. 
Groups No. % No. % No. ~{, No. % No. % No. % 
Females 3 50.0 3 50.0 0 0 0 0 0 0 0 0 
~1ales 10 30.30 15 45.45 1 3.03 5 15.15 2 6.06 2 6.06 
-
Security, Family 
Qualificat- Involved 
ions. 
No. % No. % 
0 0 0 0 
0 0 0 0 
Don't 
Know 
No. 
0 
0 
....... 
I\) 
w 
% 
0 
0 
124. 
Generally, subjects first heard of occupations through 
informal means. 
(18) Information.Required. 
School pupils about!; to enter the work force require 
specific information on careers. Particularly if' they have 
already made their job choice they wish to know more about 
what to expect on starting work. Subjects were asked to 
specify areas in which they required information (see 
Table 37.) 
T/iBLE 37 Items on which school IJupils required information 
about their chos8:1 alJprenticeship. 
r Inf d rma t ion Reo uire d -2E-"':'-... -~--r---.-===1 
r ~pe'ciiic'TTraining, I Pay Vlork Subjects 
I, " Processes,i Qualif- I Conch tions To Take. 
I ! Duties lations ~ 
i II ~ ~ 
!IGroups INo. % No. % I No. 
I I 
5;~ No. % No. -1 }IU 
IFemales! 2 33.33 2 ,33.33! 1 I~'ales I 5 15.15 11 133.33/19 16.67 1 16.67 1 16.67 57.58 11 33.33 0 0 
I ! ~ I ~ 1I1lhere Job Nothing I I Available I 
f ' 
!GrOUiJS I No. I 9; I - I 1 No. 
Don't I No 
Know I Answer. j 
No. e1. ~ No .1 % / .... J ~ 
1 I 
,I I 
0 I o I 1 16.67 j 
Ij 
Females! o! 0 1 16.67 I 1 3. 03 1 4 12.12 
I i 
I 1 ! 3.03 1! 3.03 I _.~I ____ ~_~II ____ ~ __ ~ __ ~ __ ~ __________ ~ 
Specific work processes and duties, and the training 
and qualifications required for their chosen job were both 
ci tea by 33.33 percent of females in stating what they viTOuld 
like to lmovv before starting vvork. Pay, working conditions, 
subjects to take, and Hnothing" were each mentioned by 
16.67 percent. 
For males the most frequent question concerned pay 
(57.58 percent), followed by training and qualifications 
required, and vvorking conditions (both 33.33 percent). 
SlJecific work duti8s all(1 processes accounted for 15.15 per 
cent, with 3.03 percent vvanting to kr10W "nothing." 
Again it seems that males were more interested in 
the money they would receive than in any other factor, 
reiterating the finding cited e8Tlier that the chance to 
earn money was, for males, the most import2llt reason for 
choosing a career. 
Sample answers: 
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II The money, how long the a~OlJrenticeship is, if you 
need to go to night school or any other school through the 
apprenticeshilJ. n 
.~:~ 1~Vllether men are gOlng to 2tCCept a 1;i1iOn18.11 vV"oodvvorlcer. 
What possibilities the job offers. Just generally what it is 
like." 
It is again evident that occUlJation2~1 decisions have 
been made on the basis of inadequate y,nowledge. One third 
of 811 subjects did not kl1.0 1.'-j I:vhat was involved in basic train-
C!ualifications. This represents a serious ing and gainin:<; of 
lack of al'lareness considering the nUI!lber of years of training 
involved in aPIJrenticeships and th,?,t decisions have been 
made vvi thout lmovvledge of this requirement. 
(19). Adequacy of Information .About the Job . 
.Asked whether they thought they had enough information 
about their chosen jobs, subjects replied 8,S in Table 97 
(Appendix.) 
Females and males both stated they did not have 
enough information about their chosen job (66.67 percent 
and 42.42 percent respectively.) Wb.ile 33.33 percent of 
females felt they did have enough inforr.1ation, males were 
more cautious, 24.24 percent feeling they had enough, with 
33.33 percent (and no females) not being sure. 
It is interesting that although nearly 58.00 percent 
of males had earlier stated they v-ranted information about 
pay, only 42.00 lJerc:ent felt here that they did not have enou-
gh information. 
(20) Help in Decision-li.Taking. 
During the transition from school to vvork, young 
people not only receive information from various sources, 
but they may also be given advice or help in deciding on a 
career. .Asked who gave the most help in their decision to 
take their intended OCCUIJc,tion both females &"'1c1 males claimed 
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overwhelmingly ths"t they mack their ovm decision in taking 
their chosen job. (66.67 percent and 57.58 percent respect-
ively) Please refer to Table 98 (Appendix.) However, whereas 
females next gained help equally from friends or careers coun-
sellors (16.67 percent each), males referred to their parents 
as the next source of help after themselves. (33.33 percent). 
Ii further 6.06 percent were helped by other relatives and 
3~03 percent by friends. 
For males, parents appeared to have played an import-
ant role in providing help ELespi te the fcoct that few ~18re 
involved in the same type of work as that intended by their 
sons. It is likely then thElt the parents were ~11so not 
adequately informed on all aspects of the apprenticeships 
they were helping their children to decide on. 
(21) Useful School Subjects. 
Respondents were asked which of their school subjects 
they thought "vould be most useful. (See Table 99, Appendix.) 
As the pupils intended entering various 'apprenticeships 
it was difficult to obtain an accurate picture of the school 
subjects eXIJected to be most useful in their chosen jobs. 
However, females felt 3nglish was likely to be the most useful 
(83.33 percent), followed by r,'~aths (33.33 percent). Woodwork, 
Home Econ<nmics, History, and Economics were each mentioned 
by 16.67 percent of females. 
T\'Iaths, fer males, vvas expected to be the most useful, 
(51.52 percent) followed by Science, V/oodwork, and Tecli.nical 
Drawing (each chosen by 27.27 percent), then Engineering 
(24.24 percent). r,,'Ietahvork and English were thought useful 
by 12.12 percent 3.03 percent thought none of their subjects 
would be of use. 
(22) Potentially Popular Features of the Job. 
ReS1JOnSeS to the qL18stion, nwhat t}:.ing:s do :you think 
you may like best about your new job?", indicate a'-similar 
trend to that obtained in eliciting the most important 
reasons for choosing a career. (see Table 38.) 
Responses to this question, H\Vhat things do you think 
you may like best about your nevv job?!!, indicate a similar 
trend to that obtained in eliciting the most important 
reasons for choosing a career. 66.67 percent of females 
indicated that social f2~ctOtjs were vvhat they rmuld probably 
like best. 
TABLE 38. Ji'ea.tures which school pupils expected to like best about their new job. 
-~~'"'~~~~~--"" ... ~~.~~ -~ .. -.~.~-,,~,~.~-~~ .. ~ ... ~~~~-~- ---~~--... ~...,. -~tial' Llkes.~~--·--·"· 
Work ConcH tions Social Training H.espon- :Pay, Fringe 
Processes sibilty, Benefits 
Achiev. 
G!r?0.UPS No. % No. j":~ No. r~ No. ~£ No. % No. I~ 
.. 
Females 3 50~0 2 33.33 4 66.67 0 0 0 0 0 0 
Males 11 33.33 8 24.24 13 39.39 0 0 2 6.06 17 51.52 
--.="",-"., • .,,,~~. . 
" -. 
Security, Other Don't No 
Qualif- Know Answer 
cations 
No. IS No. % No. fa No • ~~ 
1 , 16 • 67 0 L 0 
01 ~O 0 I 
- --
1 16.67 0 0 
o I 0 1 3.03 
'- __ l __________ L_._ .. _~ .... _ ..... 
...;.!s 
I\.) 
--.l 
.. 
e. g.: "Chance to meet people,," 
" •• nevi! friends. n 
',c'ork processes rankea second (50.00 percent )in 
expected 'likes'. 
e.g. 19Haking desserts 2Dd meat dishes." 
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Males expected. IJay aYHl fringe benefits to be the factor 
th~would most like about their new job. (51.52 percent.) 
e • g. : "I·iloney, money lli"ld money. II 
Next, social factors (39.39 percent), work prouesses 
(33.33 llercent), and working conch tions. (24. 24 percent.) 
e. g. "Being outdoors. 11 
"What I'm working on. Conditions - e.g: how well I'm 
taught and treated." 
A further 6.06 percent referred to a sense of 
responsibility, achievement, or satisfaction. 
Yet 2,gain it ViaS evident that males tended to value 
extrinsic factors most, '.;vhile females opted for intrinsic 
factors. 
(23) Potentially Un-poJ?1)~ar Features of the Job. 
With eagerness to start work, young people nay not 
have considered that t]~leir intended occupation may have 
negative aspects about it. It was hoped to tap the extent of 
this avmreness with tllis question and resl,u ts aTe seen in 
Table 39. 
It "vas encouraging that some realism was shovm, in that 
most accepted there might be as}Jects of the job v'!hich they 
would not like. Hovvever, 30.30 percent of males did not 
8..c"lsV'l er this question. 
VTorking conditions were rD.ost often cited by females 
(33.33 percent) as the f:-;,ctor they vvould be mo st likely to dis-
like in their new job. This response rate is identic8,1 to 
tho se who felt they INould like vl'orking conch tions in their 
job. Work processes, social factors, and. training/qualificat 
-ions came next, at 16.67 percent each. 
e.g.: H1Nhere I have to viOrk.1I 
II The heat •.• n 
II First year boring. ll 
Males also expected to dislike working conditions 
T,~BLE 39. Peatures which school pupils expected they might not like abotlt their new job. 
Potential Dislikes. 
Yay, ---~"'l3ecuri ty; O'ther Work Con(li tions Social Training Hespons- ~on't 
Processes ibility; Frinc;e lQualif- IF,,now 
Achiev. Benefits ations 
~ 
-
, I ,,~- ~--1'-Groups No. % No. 0;: No. n;,;\ No. of No. 1G I No. ,,1 /~ 11"TO·1 ;0 (d r ;0 /0 I. o. ~o. /0 
I 
Females 1 16.67 2 33.33 1 16.67 1 16.67 0 010 0 0 001 0 o 0 
~,~ales 2 6.06 10 30.3 4 12.12 3 9.09 0 0~~.06 0 ,_~~ 12.12 113•03 
u 
--
No 
Answer 
No. 
0 
10 
"I /0 
0 
30.3 
4 
f\) 
'-D 
• 
, 
most of all (30.30 percent), followed by social factors 
( 12.12 percent), a...nd training (9.09 percent); pay and V'JOrk 
processes were cited by 6.06 percent. 
e. g. "Alvvays greasy." 
" Boss; study." 
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Nearly one third of males did not reply to this 
question, but it is impossible to kl'lOW what proportion of this 
represents those who eKpected to dislike nothing, those who 
had not thought about it, and those 1,1'111.0 merely did not bother 
to answer. 
(24) Awareness of Training/Qu.:-:llifications Needed. 
Subjects were asked 'vvhat tn.iining or qualification,s 
they would need for their intended job. The intention was 
to measure awareness of the requirement of a Trades Certificate 
at the end of training and/or the number of hours or years which 
might be involved. 
_1I,.s seen in Table 100 (Appendix) only 50.00 percent of 
females knevv vvh2_t tr2ining or c~ualifications they would need 
for their job, compared with 75.76 percent of males. 33.33 
percent of females and 21.21 percent o:f males did not know 
at all, a high i'Jercentage. The resJ:·onses by females correspond 
with the finding that training/qualifications was one of the 
most frequently mentioned factors on which females required 
more information before starting the job. 
16.67 percent of fernales and 3.03 percent of nmles 
made responses which \lvere not specific. 
e. g: VlBe interested in electronics. tl 
Sever2_1 subjects thou;£:ht no trcdning or qualifications 
were required, and were included amongst the "don It Imow" 
group. 
( ? 5 ) 1:;'" m 'e" T k -H m "Da T _ .wS tL_ a"t G. a __ e -,o._.e .L J. 
Subjects were asked to give an estimate of their weekly 
take-home pay in the first yeaT of work. 
At the time of the study, the Labour Department ViaS 
contacted to obtain current rates of pay for begilliling 
apprentices in the various areas represented here. Subjects 
were then gradecl in categories of those who Imew wi thin 
$5.00 vvhat their weekly take-home pay viould be during the 
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first year of the apprenticeship; those who guessed too 
high (over $5); those 1Nho guessed too lovv (u.nder ~~5); those 
who did not know at all. 
For resl.,uts, see TCoble 101 (l-lJ)pendix). In estimating 
their weekly pay, 50.00 percent of females c,nd 63.64 percent 
of male s vI/ere accurate to vri thin $5. F.li th female s, the next 
largest group guessed too high (33.33 percent) while the 
second lcTgest group of males did not know (12-;18 percent). 
-The S8,me nm!lber of males (9.09 percent) guessed too high and 
too 10 VI! , v,rhile 16.67 percent of females guessed too low. 
1Ioney featured lJrominently in males' earlier responses 
and about tvvo-thirds vvere E~ccurately able to estimate their 
initial income. 
(26) Plans If Job Unavailable. 
ifh th subjects having :already decided on their future 
occup2ction, would they have considered &'1. al ternati ve if their 
plans should not eventuate? Asked what they would do • ..e-ll. 
unable to obtain the job they wanted, most planned trying to 
get another job if l.,u~successful in entering the job of their 
choice (females 66/.67 percent, males 2-1.82 percent.) Refer 
to Table 102, (Appendix). 
]Core females than males intended returning to school 
instead (33.33 percent: 12.12 percent) while one male p1811ned 
not lec,ving school until he k'ileV-T he coulcI get the job he 
wanted. 
(27) Second Choice of Job. 
Assurning their first cho ice of job was u.navailable, 
subj ects we:ce asked to st2~te their second choice. (See Table 
103, Ali pendix.) 
If UYlable to obtain their first choice, 30.30 percent 
of males (and no females) planned as an alternative a job 
simi18T to their first choice. 66.67 lJercent of females and 
42.42 percent of males opted for an l.,mrelated job, while 
percent of females and 12.12 percent of males did not 
len_ow I'vhat their second choice would be. 
seems that males were so dedicated to their first 
choice, they would seek a similar job if that choice was 
unavailable; in other 1Nords, they '<vere c:tetermined to obtain 
a job as close as possible to their choice. Females, in 
contrast, a:PIJe8xed less fixed in their intention and more 
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~orepared to seek an 8.1 ternati ve. 
(28) Five Years Hence. 
Table 104 (Appendix) shows responses to the question 
of what subjects expected to be doing in five years' time, 
when in fact they would not long since have finished their 
apprenticeships. 
Most subjects thought they would still be in the 
same .job in five years' time, 83.33 percent of females and 
72.73 percent of males. 9.09 percent of males (and no females) 
expected to be in a different jo b J vvhile 16.67 percent of 
females and 12.12 percent of males did not know. It seems 
that mo st female s planned to be vvorking at approximately 
tvventy years of age, when many of them might have been 
expected to be married • 
.At the stage of not yet having begun their apprenticeship' 
subjects thus expected to maint2"in a stable work history for 
at least five years, a response which is not surprising. 
IV. GENERAL DISCUSSION. 
(1) Comparison of Apprenticeshi':J and School Studies. 
The results of both the apprenticeship and school 
studies were compared, with points of clgreement and salient 
differences outlined below. 
Trends were similar for school pupils and apprentices 
in that few intended employment in the same occupation as 
their same-sex parent. 
Most apprentices and pupils similarly vvanted to leave 
school either livery much" or "quite a lot," although in 
percentages, male school pupils indicated a weaker response 
than did male apprentices. 
School pupils and ap:prentices alike felt overall that 
their parents I atti tudes to their leaving school vvere neutral 
but did not kX10W hO'ii their teachers felt. 
Female apprentices and pupils agreed exactly on the 
order of the three most important reasons for choosing a 
career, namely: a real interest in the actual work, chance 
to meet interesting people, and chance to use special abilit-
ies. 
Male apprentices ancl pupils similarly chose the same 
reasons, namely: a chance to e2~rn money, a real interest 
in the actual work, and secure and stable employment, the 
only difference being that the school pupils placed money 
first, compared with third for the apprentices. 
Comparison of school pupils' expected feelings on 
startin[' vvork and ap}Jrentices' actual feelings indicated 
similar percentages would - or did - feel positive. 
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More female apprentices experienced negative feelings 
on starting work than there were school pupils expecting to 
feel that way (33.33 percent and 20.16 percent respectively). 
However, more male pupils expected to experience negative 
feelings than there vvere apprentices who actually did so 
(18.18 percent and 11.11 percent respectively.) 
Although male apprentices overwhelmingly found work bet-
ter them school, the schoo 1 male s were le ss optimistic 
(94.12 percent and 57.58 percent resIlectively.) Females in 
both groups were certain of the superiority of work. Male 
apprentices 8..c'1.d pupils alike, in giving reasons for preferring 
work to school, tended mostly to make positive statements 
about vwrk. 
Both sexes in both groups used as the most frequent 
descriptions of their school, "offers a good standard of 
education,ll and "good clubs and sports teams." "Not enough 
practical training provided," was amongst the three most 
frequent negative comments for all groups. 
Pupils and aPIJrentices alike chose their particular 
apprenticeships because of a liking for the job. 
Whereas most apprentices stated they had received 
sufficient pre-entry information about their apprenticeships, 
most pupils felt they needed further information. 
Considering information required or lacking before 
starting the apprenticeship, there appeared to be a trend 
tovvard an inverse relationship between apprentices and pupils. 
Factors which had been inadequately explained for the greatest 
numbers of apprentices vvere those very factors mentioned as 
in need of further explanation for the lowest numbers of 
pupils. For example, male apprentices mentioned work proc-
esses and. use of equipment most frequently, compared with 
male pupils' overwhelming interest in pay. 
In both groups, most subjects felt they themselves 
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had played the major role in deciciding to take the apprent-
iceship. Male apprentices and pupils alike claimed their 
parents were the next major force, while more females than 
males were influenced by careers or guidance counsellors. 
English vms thought to be the most useful school 
subject for the apprenticeship by both groups of females, 
with males agreeing on r'!Iaths as the most useful, followed 
by Woodwork and_ Technical Drawing. 
iiihile female apprentices rated job security most highly 
amongst aspects liked best in their apprenticeship, Vii th 
social factors and training and qualification';) both clo se behind, 
female pupils expected social factors to be the most liked 
aspect, followed by work processes. 
male alJprentices placec1 pay less prominently than did 
male pupils who expected the money and fringe benefits to be 
the most liked aspects of their future job. Having already 
obtained their financial reward, the apprentices instead fOlLnd 
working conditions more popular than any other factor, foll-
ovved by social aspects. 
Fay 1 although disliked by female alJprentices, did not 
feature as a potential IVdislike" amongst female llupils, the 
latter feeling working conditions would be most disliked. 
Males in both groups agreed in their choice of the 
two mo st disliked factors, namely working conch tions followed 
by social aspects. 
As earlier, it must be emphasised that the school res-
ults were based on a small heterogeneous sample, and should 
be considered l!Vi th caution. 
Overall there was a great similarity between responses 
of both apprentices 8.L'1.d school pupils on questions cor:rrnon to 
both groulJs. Thus, relationshilJ of parents' occupation to 
the aPIJrenticeship, desire to leave school, awareness of 
parents' an 8.._' teachers' feelings, reasons for choosing careers; 
and feelings on starting work 'Nere similar for both apprentices 
ancl pupils. 
Comparing work with school (for females only), feel-
ings about school, reasons for choosing their particular 
occupation, help in decision making, useful school subjects, 
and features disliked about the job (for males only) also 
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indicated a similarity of response amongst both groups. 
Intending and practising apprentices therefore seem to share 
a comrnon set of variables in their transition from school 
to work. 
(2) Comparisons With Other Studies. 
In both the aPIJrenticeship and school studies, findings 
failed to confirm those of Keys (1926) Harris (1928), or 
Baldock (1971), in that very few subjects had entered the 
same occupation as their same-sex parent. Only 11.76 percent 
of males and 1.55 percent of females had done so, compared 
with 16 percent of Keys' subjects, 60 percent of Harris's, 
and 25 percent of Baldock's. 
The school study gives support to the findings of Tenen 
(1947), Jahoda (1949), Morse & Weiss (1955), Carter (1966), 
and Tvlaizels (1970), in that most subjects expected work to be 
better than school. 
Al though the prime reason for alJprentices leaving 
school was the fact that a job was lined up, dissatisfaction 
or boredom with school was the second main reason, lending 
some support to the findings of Tenen (1947), Jahoda (1949), 
Morse & 1fieiss (1955), Carter (1966), and Maizels (1970), in 
th2ct pupils are e2_ger to be free of the strictures of. rules 
and teachers. This Elso supports Harris in that social and 
emotional factors were frequent reasons for leaving school 
early. 
A real interest in the actual work was seen as the 
most important reason for choosing a career. Reinforced by 
the fact that a liking for the job was the major reason for 
starting the apprenticeship, support is given in both the 
apprenticeship and school studies to Keys' finding. that 
occupational choice was based on having taken a fancy to the 
job, and for Harris's finding that school children do not 
possess adequate vocational Imowle¢l.ge of their chosen career. 
The results obtained from vvomen in the current 
apprenticeship study failed to support Ruben's (1949) find-
ing that financial motives were the strongest single factor 
inducing women to seek work, although not all of Ruben's 
subjects were recent school leavers. 
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With career choice for most apprentices being made 
over a year before leaving school, findings are similar to 
those of l\kEvvan (1972) who found most decided more than six 
months before leaving school. 
Both apprenti~ship ~nd school findings support 
Hereford (1957) and Idaizels with school appearing to have 
little influence in career choice. most felt they had made 
up their own minds in choosing their job, supporting the 
findings of t~aizels, Powel & Bloom (1962), and T:lcEwan, while 
parents VIere also a major influence, SUlJPorting Jahoda, 
Caplow (1954), Keeling (1962), Ca,rter, Hill (1969) Baldock 
(1971), Swift (1973), Glass (1975) I\·1eade (1975) and Esslinger 
( 1976) • This did no t apply to current female school ~oupils 
however. Counsellors, teachers and friends had very little 
influence for apprentices or male school pupils. BLlt for 
female school subjects, the trend was similar to that found 
by Esslinger, namely that the major sources of occupational 
information 'Nere workers 8...t."ld friends. 
iHi th female apprentices relying on careers and 
guidance cOQ~sellors as the prime information source, results 
differ from those of Tf:aizels who found, for girls, that 
parents filled this role. 
Female apprentices were more likely than males to 
have entered the apprenticeship t:hrov.sh their ovm initiative __ 
in line iNi th IiIaizels; however, as most males entered through 
the help of their parents, these findings fail to confirm 
those of r:Ic Ew an , in which males largely used their Oiivn 
initiative. 
In contrast to maizel2, iJllho fmm.d females changed 
employment through reactions to people and to the atmosphere 
of the vvork environm.ent, rather than for reasons of payor 
the job itself, the current study showed the features most 
disliked about the apprenticeship I'vere in fact pay and work-
ing conditions. This is not to say t:hat those so dissatisfied 
intended changing jobs, but is &'1. indication of fa.ctors likely 
to influence such change. 
V.'orking conditions and social aspects were most dis-
liked by males. Similarly, Idaizels fOUJ.1.d males left vJork 
through dislike of the job, employers, co-workers, cmd pay. 
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This last factor~featured less prominently in the current 
study. 
Pailing to confirm ]kEwa.n's or Swift's (1973) findings 
that male alJprentices intended persisting in their careers ~ 
the current study indicated more than half of the Elale ~ 
allprentices intended entering a different occupation vvi thin 
five years or were uncertain of their future. However, 
responses of female apprentices were similar to those of both 
McEwan's and Swift's males, 62.02 percent expecting to be in 
the same jo b in five years' time. 
Overall, subjects felt favourably towards their jobs, as in 
LTcEv'lan's study. Similarly, they described their chances of 
promotion) immediate supervisor, B-nd cO-1Jitorkers in po si ti ve 
terms. _iU though males VTere posi ti ve about their pay, females 
were not. 
V. CONCLUSIONS AND REC01ISNDNJ::1IONS 
Both the apprenticeship and school studies have 
revealed areas of inadequate information and pre-entry 
preparation for intending apprentices. To facilitate trans-
i tion from school to \Nork, and in the Ion€'; run to preserve a 
more stable work force, it will be necessary to extend and 
modify current practices in careers instruction, induction, 
and training procedures. 
On examining the transition from school to work of 
intending and current al)prentices (especially in hairdressing, 
cELrpentry and joinery) both similari ties and differences emer-
ged. 
Amongst current and intending apprentices, few chose 
the same occupation as their same-sex parent. Yet males, 
after making their own decision to take &'1. apprenticeship, 
relied on their parents' help in entering it. With this 
hea~J involvement of parents apparently inexperienced in the 
particular career, a relatively minor influence from the 
school, 8,nd inadequate provision of information even on 
starting the job, vital information may be neglected. 
Similarly, females - although relying chiefly on 
careers and guidance counsellors for information - are 
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apparently not receiving pertinent facts relating to working 
conditions, or rights ~~d obligations of apprentices. 
The overall lack of school influence may result in 
part from the schools' failure to provide students with the 
specific information they require. It may be that it is not 
until these students have started the apprenticeship that 
they realise the gaps in their information ~nd discover the 
questions they should have asked. 
Wi th most apprentices making their career choice 1.Nell 
before leaving school, there should be ample time for compre-
hensive careers instruction prior to cOlnmitting oneself to 
an apprenticeship. As the fifth form timetable is usually 
tight, due to School Certificate preparation, such instruct-
ion may be better placed at fourth form level. 
Specific areas in which further guidance shoulcL be 
given by counsellors vvi thin the schools include: 
clarification of necessary preliminary educational 
requirements and relevant subjects; 
- explanation of the Trades Certificates, their purpose, 
structure, and requirements; 
clarification of the length of the apprenticeship -
not just in hours, but in terms of years; 
explanation that further study and exam.inations are 
required after the student has left secondary school; 
exar.o.ination not only of the positive side of work, 
but also the less popular aspects, such as repetition, bore-
dom, routine tasks, hours of work, working conditions 
(e.g: heat, cold, rush hours). SlJecific work processes and 
duties should be covered; 
- the function of the Labour Department, Ap1'Jrenticeship 
Boards, and Irrade Unions in monitoring apprenticeships, check-
ing on conditions in which a}JlJrenti ces are er.n-JJloyed, (etc.) 
vvi th details of how apprentices can make further enquiries 
as to their rights and oblig2tions; 
- explanation of pay scales, sick leave provisions, 
holid2Ys, etc; 
The above might be achieved by: 
individual cOlLnselling; 
discussion/fact-finding groups, making use of filmsj 
books, vvork experj_ence, visiting alJlJrentices, employers, 
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officials from the Labour Department, Tra&e Unions, etc. 
Perhaps interested parents could also be encouraged to attend 
such groups ifiTith their children out of school hours, (or 
within school time if they are able to attend); 
careers visi ts to relevant vvork places; 
preparation of easily read sUl1lIrlaries covering the 
above factors, available to pupils and parents alike. 
One vlould expect that employ8es would. receive induction 
training on commencing with a firm, yet the current study 
indicated males were less likely than females to have been 
shovvn arol.,md the firm, 1Nhile more than half did not have the 
company rules ane'. regu.lations explained. Approximately one 
third of all subjects were not told who to go to for help 
or information. Such basic ino_uction procedures (including 
introduction to work-mates, which many did not receive) should 
be automatic on comrnencing employment, and could IJrovide a 
valuable ol'portl.,mi ty for apprentices to clear up any mis-
conceptions or to gain relevElL"'1.t and necessary information. 
Further needs were highlighted by the study. For 
instance, apprentices should be informed of minimmTI legal 
rights to tee". and meal breaks. This information cOll_ld be 
given by the school, the Apprenticeship Board, or Labour 
DelJartment officials and should defini tely be given by 
employers. To assume ths.t employers vvill automatically in-
form ~pprentices of their rights is apparently not enough, 
particularly in the case of hairdressers. Although most 
seem to have C0l111Jlied, it appe3.rs that several have abused 
the system. Extra time vvcrked through sacrifice of such 
breaks is not counted towards fulfilling the apIJrenticeshi1') 
requirement of hours, and is not revvarded financially. Rather 
it appears to be a means of acquiring cheap labour. 
If the interest and motivation of alJprentices to 
continue in their chosen career is to be maintained, it may 
be necessary to sh8.re out the less IJleasant work duties In 
what is seen to be a more equi table fashion. m:any subjects, 
male a.nd female, complained of 1Nhat they considered unfair 
treatment, particularly in their first year, in the form of 
constant cleaning duties a.nd -un - or semi-skilled labour 
(e.g: sh8.mpooing and observing for one year) a.nd - for males 
being the tE<.rget for prcwtical JONes and blame-laying. 
Length of apprenticeship was a frequent target for 
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criticism. Reduction of time could be considered for those 
making outstanding (above average) progress and displaying 
competence, measureable both by internal assessment and 
external exmnination. 
Pay levels for hairdressing apprentices are also much 
in need of improvement. 
Creation of a check list of suggested training 
objectives to be achieved per 100 hOlJ.Ys could provide employ-
ers with a useful guide to facilitate more systematic on-the-
job instruction of apprentices. This would not be intended 
as a rigid, step-by-step training programme, but rather a 
means of ensuring more structure and purpose to the apprent-
ices' on-the-job training. 
A need for frequent checks on apprentices in the field 
and interviews with both apprentices and employers on progress 
being made seems to be indicated. 
The length of block courses at the Tecn_nical Institute 
was another source of discontent, particularly for Carpenters 
an~ Joiners viho frequently found major changes had occured 
on their building sites during their absence, and which they 
had not been able to observe or participate in. 
A greater number of shorter courses would help to over-
come this problem c~nd would also avoid the situation where 
employers are faced with long absences of their apprentices 
from the work place. 
More relevant, up-to-date practical work vms also 
seen as necessary in the Institute courses. 
Apprenticeship pre-entry progrmiITileS run prior to formal 
cOIT' .. :mi tment to an apprenticeship, or immedi8.tely upon entering, 
cOlJ_ld be arranged, covering those areas of basic information 
outlined earlier. 
Even for those who have at school received some 
of the basic information, reiteration is still of value. 
Apprenticeship to a tr8.de rather than to am employer 
might be pessible, thus enabling apprentices to experience 
work and differEnt techniques at a variety of firms. 
Insurance would have to be made that basic instruction was 
given on each site. 
A system of deferred apprenticeship is another poss-
ibility, and perhaps train.ing-by-stages, in which if the 
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apprenticeship is not COmlJleted, credit is given for 
skills mastered, and the aPIJrenticeship can be resumed at 
a later date. 
Further recol11J11ei'1dations could include: 
greater encouraeement for females to enter a wider 
range of apprenticeships t particularly in the. traditionally 
'male' areas; 
- graded classes at the Technical Institute enabling 
slo'lver le2,rners to be grouped together fur extra instruction, 
while the more able can progress at a faster rate cd a level 
more suited to their abilities; 
a greater use of pre-apprenticeship training schemes, 
as exist for maori and Island young people; 
extension of the adult apprenticeship scheme; 
more incentives for employers to take on apprentices, 
wi th additional subsj_dies to those enJIJloying apprentices who 
prove - through internal assessment and external examin:,l-I:iion 
- to achieve better than average results. The aim would be 
to encourage more in-depth on-the-job training. 
In retrospect, the current study could have been 
modified &"1eL improved. 3arlier planning may have enc_bled 
an OIJlJOrtuni ty to administer the questionnaire to first 
and third year apprentices as originally intended, rather 
than just to those groups which haPl'Jened to be available at 
the time. 
The pilot study of the al'Jprenticeship questiol'Lnaire 
fEtiled to reveal some difficulties which later emerged during 
the final stuc1y. In particular, question 11, "Have you 
passed any of these exams?ll should have included em option 
allo'Ning IJasseS in individual School Certificate papers 
to be indicated. 
The misinterpretation of ~ltiresomeH in question 57, 
and the ambigtli ty of !lsmmnt!~ in question 59 were also not 
apparent in the pilot study, yet caused difficulty for many 
during the final stucly. 
Several subjects required help vvi th reading some 
que stions and Vii th recording their re sponse s to open-encled 
questions, the mo st frequent need being assistance \Ni th 
spelling. However, most subjects appeared to be able to 
cope 1Ni th the questionnaire content. 
Inappropriate or facetious answers were fe'N and VIi-ere 
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usually given by males. As noted earlier, these vvere 
recorded as rlno C:!l1SV;ler" responses. r,10st subjects seemed to 
respond sincerely to the questio~naire, although more males 
than females tended to avoid the open-ene.ed questions. The 
re sponse s given by female s 'v?ere generally longer and more 
complex than those given by the males, vvhile males tended 
to be more explicit and picturesque in their choice of 
language. 
The ana,lysis of the date, could nave been made easier 
had the questions been so designed as to take advantage of 
computer tecD_nology. Although this was the original intention 
it later IJroved to be not possible, ane. it became necessary 
to record and. tally responses manually. 
Two items in the apprenticeship questiorLnaire yielded 
no useful information a..nd could have been omitted, namely 
question four (IlPresent occupation") and eight ("VVhat High 
Schools did you go to?") Similarly, item five (a) could have 
been omitted from the school questionnaire ("what is the 
name of your school?") 
Each of the major sections of the a~prenticeship 
questionnaire could form the basis of complete studies in 
themselves, n8mely: home and school; apprenticeship pre-
entry, and the apprentice ship sy-stem; the Tedm.ical Institute; 
and job satisf8,ction. .A.s the object of the current study 
was to obtain an overview of the transition from school to 
'vvork, it vms felt that the length of the apprenticeship 
questioYLYlaire and the mass of data obtained were justified. 
Thi s study could be extended in several \lTays. For 
instance, more comprehensive coverage could be made of 
apprentices at all stages of an apprenticeship, namely first 
years, second years, etc., rather tha...Yl at selected stages. 
A further possibility is to make a longitudinal study follow-
ing intending a:pprentices fror.'l the secondary school through 
the various stages of their apprenticeship to the point of 
com181etion of the apprenticeship or dr0181Jing out. The 
reasons for dropping out could form the basis of a further 
study amongst those aPIJrentices 1;'111.0 did not complete their 
training or vrho entered a different field of employment upon 
completion of their training. Finally a survey could be made 
of employers to s-cscertain their attitudes to the alJprenticeship 
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system 2_nd to the apprentices in their care, tb_eir own 
role concept ffild training practices, and to determine areas 
in v/hich they see the greatest needs for improver:J.ent. 
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A P PEN DIe E S 
Table 40 Age distribution of apprentices, in years and months 
Age in Years and Months 
I 
··15.0-16.0 16.01-17.0 17.01··18.0 18.01-19.0 19.01-20.0 20.01-22.0 22.01-24.0 Over 24 No Answer Groups 
No. % No. % No. % No. % No. % No. % No. % No. % No. % 
H1 0 0 8 36.36 9 40.9 2 9.09 1 4.54 1 4.54 0 0 0 0 1 4.54 
H2 0 0 7 11.86 30 50.84 18 30.5 2 3.38 0 0 0 0 1 1.69 1 1.69 
H3 0 0 0 0 1 2.77 21 58.33 12 33.33 1 2.77 0 0 0 0 1. .2.77 
H4 0 0 0 0 0 0 5 41.66 5 41.66 2 16.66 0 0 0 0 0 0 
J 0 0 14 29.78 19 40.42 12 25.53 2 4.25 0 0 0 0 0 0 0 0 
C1 0 0 20 22.99 42 48.26 16 18.39 3 3.45 3 3.45 1 1.15 2 2.3 0 0 
C2 0 0 1 5.26 9 47.36 4 21.05 1 5.26 3 15.78 0 0 1 5.26 0 0 
Females 0 0 15 11.62 40 31.0 46 35.66 20 15.5 4 3.1 0 0 1 0.77 3 2.32 
Males 0 0 35 22.88 70 45.75 32 20.92 6 3.92 6 3.92 1 0.65 3 1.96 0 0 
Table 41 Relationship of father's occupation to apprenticeship 
Father's Occupation 1 1 
I 
Did Not I Same :B.~lCl-ted Different Apply· No Answer Groups 
No. % No. % No. % No. % No. % 
HI 0 0 0 0 18 81.81 1 4.54 3 13 .63 
H2 0 0 0 0 53 89.83 3 5.08 3 5.08 
H3 0 0 0 0 29 80.55 2 5.55 5 13 .88 
H4 0 0 0 0 11 91.66 0 0 1 8.33 
J 2 4.25 6 12.76 33 70.21 2 4.25 4 8.51 
C1 13 14.94 4 4.6 60 68.97 5 5.75 5 5.75 
C2 3 15.78 0 0 14 73.68 1 5.26 1 5.26 
Females 0 0 0 0 III 86.04 6 4.65 12 9.3 
Males 18 11. 76 10. 6.54 107 69.93 8 5.23 10 6.54 
Table 42 Relationship of mother's occupation to apprenticeship 
Mother's Occupation 
Re1Cl-ted I Different Did Not No Answer Groups SCl-me. Apply 
No. % 
... NO. % No. % No. % No. % 
HI 0 0 0 0 8 36.36 11 50.0 3 13 .63 
H2 1 1.6 0 0 35 59.32 20 33.89 3 5.08 
H3 1 2.77 0 0 19 52.77 14 38.88 2 5.55 
H4 0 0 0 0 7 58.33 5 41.66 0 0 
J 0 0 0 0 17 36.17 27 57.44 3 6.38 
C1 0 0 0 0 26 29.89 51 58.62 10 11.49 
C2 0 0 0 0 10 52.63 7 36.84 2 10.52 
Females 2 1.55 0 0 69 53.48 50 38.75 8 6.02 
Males 0 0 0 0 53 34.64 85 55.56 15 9.8 
Table 43 Apprentices' form in final year at secondary school 
Leaving 1 Form on 
Groups 3rd Form 4th Form 5th Form 6th Form 7th Form No Answer 
iNo % No •. % No. % No. % No. % No. % 
HI 0 0 4 18.18 16 72.72 2 9.09 0 0 0 0 
H2 0 0 10 16.94 42 71.18 6 10.16 1 1.69 0 0 
H3 0 0 8 22.22 25 69.44 3 8.33 0 0 0 0 
H4 0 0 1 8.33 11 91.66 0 0 0 0 0 0 
J 0 0 6 12.76 36 76.59 5 10.53 0 0 0 0 
Cl 0 0 3 3.45 50 57.47 30 34.48 4 4.6 0 0 
C2 0 0 1 5.26 13 68.42 5 26.31 0 0 0 0 
Females 0 0 23 17.82 94 72 .86/ 11 8.52 1 0.77 0 0 
Males 0 0 i 10 6.54 99 64. 71 1 40 26.14 ! 4 2.61 0 0 i , ,) 
Table 44 Number of secondary schools attended by each apprentice 
Number of Schools 
Groups 1 2 3 4 or more No Answer 
No. % No. % No. % No. % No. % 
HI 22 100.0 0 0 0 0 0 0 0 0 
H2 56 94.1 3 5.08 0 0 0 0 0 0 
H3 35 97.22 1 2.77 0 0 0 0 0 0 
H4 11 91.66 1 8.33 0 0 0 0 0 0 
J 43 91.48 2 4.25 0 0 1 2.12 1 2.12 
Cl 80 91. 95 4 4.6 1 1.15 0 0 2 2.3 
C2 17 89.47 2 10.52 0 ·0 0 0 0 0 
Females 124 96.12 5 3.87 0 0 0 0 0 0 
Males 140 91.5 8 5.23 1 0.65 1 0.65 3 1.96 
i 
Table 45 School examinations passed by apprentices 
Exams Passed 
School, ) U.E. C.M.A. Other No Bursary 
Groups Cert •.. Answer 
No. % No. % . No. % . ,No. % 'liNo . % .INo. % 
Hl 9 40.9 0 0 0 0 1 4.54 1 4.54 11 9.09 
H2 17 28.81 1 1.69 0 0 4 6.77 1 1.69 36 61.01 
H3 7 19.44 1 2.77 0 0 0 0 2 5.55 27 75.0 
H4 0 0 0 0 0 0 0 0 1 8.33 11 91.66 
J 24 51.06 0 0 0 0 5 10.63 1 2.12 20 42.55 
Cl 52 59.77 11 12.64 0 0 6 6.90 1 1.15 22 25.29 
C2 7 36.84 0 0 0 0 0 0 2 10.52 10 52.63 
Females 33 25.58 2 1.55 0 0 5 3.87 5 3.87 85 65.89 
Males 83 ~4.2~. 11 .7.19 0 0 11 7.19 4 2.61 52 33.99 
Table 46 Apprectices' reported strength of desire to leave school 
Desire to Leave 
Very Quite :Didn't ,Not Very Not At No 
Groups Much .a.Lot .Mind. Much All Answer 
No. % No. % No. % No. % INo. % INo. % I 
HI 10 45.45 8 36.36 4 18.18 0 0 0 0 I 0 0 
H2 21 35.59 19 32.2 12 20.33 4 6.77 2 3.38 I 1 1.69 
- I 
H3 11 30.55 12 33.33 13 36.11 0 0 0 0 0 0 
H4 4 33.33 3 25.0 5 41.66 0 0 0 0 0 0 
J 14 29.78 17 36.17 14 29.78 2 4.25 0 0 0 0 
Cl 31 35.63 28 32.18 19 21.83 6 6.9 2 2.3 1 1.15 
C2 8 42.1 8 .42.1. 3 15.78 0 0 0 0 0 0 
Females 46 35.65 42 32.55 34 26.35 4 3.1 2 1.55 1 0.77 
Males ~3 34.64 53 34.64 36 23.53 8 5.23 2 1.31 1 0.65 
Table 47 Number of full-time jobs held by apprentices between leaving school and starting work 
Number of Jobs Held (full-time) I 
Groups No Jobs 1 Job 2 Jobs 3 Jobs 4 Jobs. . .. SJobs .No Answer 
No. % No. % No. % No. % No. %. No. % No. % 
HI 14 63.63 3 l3 .63 1 4.54 2 9.09 0 0 0 0 2 9.09 
H2 42 71.18 10 16.94 4 6.77 0 0 1 1.69 1 1.69 1 1.69 
H3 30 83.33 5 l3 .88 0 0 0 0 0 0 0 0 1 2.77 
H4 7 58.33 3 25.0 0 0 0 0 0 0 0 0 2 16.67 
J 33 70.21 5 10.63 3 6.38 1 2.12 1 2.12 0 0 4 8.51 
C1 63 72 .41 14 16.09 4 4.6 0 0 2 2.3 3 3.45 1. 1.15 
C2 14 73.68 0 0 1 5.26 0 0 0 0 3 15.78 1 5.26 . 
Females 93 72.09 21 16.28 5 3.88 2 1.55 1 0.78 1 0.78 6 4.65 
Males no 71.9 19 12.42 8 5.23 1 0.65 3 1.96 6 3.92 6 3.92 
Table 48 Number of part-time jobs held by apprentices between leaving school and starting work 
Number of Jobs Held (part-time) I 
Groups No Jobs 1 Job 2 Jobs 3 Jobs 4 Jobs 5 Jobs No Answer 
No. % No. % No. % No. % No. % No. % No. % 
Hl 7 31.81 6 27.27 6 27.27 1 4.54 0 0 0 0 2 9.09 
H2 36 61.02 13 22.03 4 6.77 2 3.39 0 0 0 0 4 6.7 
H3 23 63.88 9 25.0 1 2.77 0 0 0 0 0 0 3 8.33 
I 
H4 6 50.0 3 25.0 0 0 0 0 0 0 0 0 3 25.0 
J 29 61.7 8 17.02 5 10.63 0 0 1 2.12 2 4.25 2 4.25 
Cl 42 48.28 22 25.29 9 10.34 7 8.05 2 2.3 1 1.15 4 4.6 
C2 10 52.63 2 10.52 4 21.05 2.10.52 0 0 0 0 1 5.26 
Females 72 55.81 31 24.03 11 8.53 3 2.33 0 0 0 0 12 9.3 
Males 81 52.94 32 20.92 18 11.76 .9. 5,88 3 1.96 .3 .1.96 7 4.58 
Table 49 How soon before leaving school the decision was made to take an apprenticeschip 
When Decided I 
More than '7-12 months 1-6 months On leaving After No I 1 year before before before scho.ol leaving Answer 
Groups leaving leaving leaving school 
No. % No. % No. % No. % No. % No. % 
Hl 5 22.72 4 lB.1B 7 31.Bl 2 9.09 4 lB.1B 0 0 
H2 19 32.2 7 11.B6 14 23.72 9 15.25 10 16.94 0 0 
H3 13 36.11 6 16.67 9 25.0 4 11.11 4 11.11 0 0 
H4 2 16.67 0 0 2 16.67 7 5B.33 1 B.33 0 0 
I 
J 16 34.04 B 17.02 9 19.14 9 19.14 5 10.63 0 0 
Cl 27 31.03 9 10.34 27 31.03 7 B.05 17 19.54 0 0 
C2 B 42.1 2 10.42 5 26.31 1 5.26 3 15.7B 0 0 
j 
Females 39 30.23 17 13 .1B 32 24.Bl 22 17.05 19 14.73 0 0 
Males 51 33.33 19 12.42 41 26.B 
.. 
17 . . 11.n 25.l.6.34 00 
Table 50 Apprentices' reasons for starting an apprenticeship 
! Reasons for starting 
I Skill, Trade, I No Like the 
I 
Job 
I 
Family 
r 
Other No 
Groups I seCUri~Y i Alterna~ive Job Available Invo1veo. . .. Answer 
.No .. % I No. % I No .. % No. % No •. % No. 15 i No . 15 
HI I 5 22.72 I 0 0 12 54.55 2 9.09 0 0 2 9.09 1 4.54 
H2 21 35.59 ! 0 0 28 47.45 2 3.38 1 1.69 6 10.16 1 1.69 
H3 13 36.11 0 0 19 52.77 0 0 0 0 1 2.77 3 8.33 
H4 3 25.0 I 2 16.67 4 33.33 0 0 0 0 2 16.67 1 8.33 
J 8 17.02 1 2.12 25 53.19 8 17.02 0 0 6 12.76 4 8.51 
I 
C1 19 21.84 4 4.6 42 48.28 2 2.3 1 1.15 13 14.94 6 6.9 
C2 5 26.31 0 0 9 .47.36 2 10.52 0 0 3 15.78 0 0 I 
Females 42 32.56 2 1.55 63 48.84 4 3.1 1 0.78 11 8.53 6 4.65 
Males 32 20.92 5 3.27 76 49.67 12 7.84 1 0.65 22 14.38 10 6.54 
Table 51 Sources of most help for apprentices in deciding to take an apprenticeship 
Source of Help in Deciding 
Parents Friends 1 Teachers I R~latives I CO\lns~llors I S~lf. .Other No Answer i I i Groups I 
I 
! No. % I No. % No. . No. % No .. No .. % No. % I % , % No .. % 
HI 8 36.36 1 4.55 0 0 I 0 0 1 4.55 I 12 54.55 0 0 1 4.55 
I H2 23 38.9 1 1.69 0 0 1 1.69 1 1.69 33 55.9 0 0 0 0 
H3 13 36.11 1 2.77 0 0 0 0 2 5.56 20 55.56 0 0 0 0 
H4 6 50.0 0 0 0 0 1 8.33 0 0 4 33.33 1 8.33 0 0 
J 17 36.17 0 0 2 4.25 0 0 0 0 25 53.19 2 4.25 1 2.12 
C1 24 27.59 3 3.45 1 1.15 2 2.3 2 2.3 50 57.47 3 3.45 2 2.3 
C2 3 15.78 2 10.52 0 0 0 0 0 0 14 73.68 0 0 0 0 
Females 50 38.76 3 2.33 0 0 2 1.55 4 3.1 59 45.74 1 0.78 1 0.78 
Males 44 28.76 5 3.27 3 1.96 2 1.31 2 1.31 89 58.17 5 3.27 3 1.96 
-
Table 52 
Groups 
HI 
H2 
H3 
H4 
J 
Cl 
C2 
Females 
Males 
Table 53 
Groups 
HI 
H2 
H3 
H4 
J 
Cl 
C2 
Females 
Males 
Numbers of apprentices for whom introduction to 
workmates was/was not given 
i 
- Introduction Given 
Yes r No No Answer 
: 
; 
No. % I No. % No. % I 
I 
, 
15 68.18 7 31.81 0 0 
56 94.92 3 5.08 0 0 
35 97.22 1 2.78 0 0 
10 83.33 2 16.67 0 0 
38 80.85 7 14.89 2 4.25 
72 82.76 13 14.94 2 2.3 
17 89.47 2 10.52 0 0 
116 89.92 13 10.08 0 0 
127 83.01 22 14.38 4 2.61 
Numbers of apprentices who did/did not feel 
encouraged to learn 
,! Encouraged to Learn 
Yes I No. No Answer 
No % No. % No. % 
20 90.09 2 9.09 0 0 
48 81.35 9 15.25 2 3.38 
31 86.11 5 13 .89 0 0 
11 91.67 1 8.33 0 0 
39 82.97 8 17 .02 0 0 
77 88.5 8 9.2 2 2.3 
15 78.94 4 21.05 0 0 
110 85.27 17 13 .18 2 1.55 
131 85.62 20 13 .07 2. .1.31. 
Table 54 Apprentices' comparison of work and school 
Work Compared with School 
Better WorSe I t'ro.Answer Groups I 
I No. % No. % No. % 
HI 22 100.0 0 0 0 0 
H2 54 91.53 3 5.08 2 3.38 
H3 35 97.22 0 0 I 1 2.77 
H4 12 100.0 0 0 I 0 0 
J 46 97.87 1 2.12 0 0 
Cl 79 90.8 5 5.75 3 3.45 
C2 19 100.0 0 0 o. 0 
Females 123 95.35 3 2.33 3 2.33 
Males 144 94.12 6 3.92 3 1.96 
Table 55 Apprentices' reasons for preferring work to school 
I 
i 
Nature of Comments 
1) Positivel2) Negative Mixture I Negative 
I 
No 
I Groups About Job I About School of 1 + 2 IAbout Work Answer I 
No. % I No. % No. % I No. % No. % I 
HI 18 81.81 0 0 3 13 .64 I 0 0 1 4.55 
H2 44 74.57 0 0 8 13 .55 1 1.69 3 5.08 
H3 24 66.67 1 2.78 5 13 .89 4 11.11 2 5.55 
H4 11 91.67 0 0 0 0 0 0 1 8.33 
J 33 70.21 1 2.12 9 19.14 0 0 3 6.38 
Cl 59 67.82 0 0 16 18.4 0 0 7 8.05 
C2 18 94.73 1 5.26 0 0 0 0 0 0 
Females 97 75.19 1 0.78 16 12.4 5 3.88 7 5.43 
Males 110 71.9 2 T:.:n 25 16.34 0 0 10 6.54 
Table 56 
Groups 
Hl 
H2 
H3 
H4 
J 
Cl 
C2 
Females 
Males 
Table 57 
1 
Groups 
Hl 
H2 
H3 
H4 
J 
Cl 
C2 
Females 
Males 
Apprentices' re.aS0.ns for preferring school to work 
1) Negative 
About Work 
No. % 
o 0 
2 
o 
o 
1 
2 
o 
2 
3 
3.38 
o 
o 
2.12 
2.3 
o 
3.38 
1.96 
Nature of Comments 
1 2) positive I 
I About SChOOli 
No. 
'.0 
o 
o 
o 
o 
3 
o 
o 
3 
% 
o 
o 
o 
o 
o 
3.45 
o 
o 
1.96 
Mixture 
.0.:1;.1 +.2 
No .... ~ 
o 0 
1 
o 
o 
o 
o 
o 
1 
o 
1.69 
o 
o 
o 
o 
o 
0.78 
o 
1 No 
I ... Answer 
! 
I No, . 
o 
o 
o 
o 
o 
o 
o 
o 
o 
o 
o 
o 
o 
o 
o 
o 
o 
o 
Nurnbersof apprentices whose feelings have/havenot 
changed since starting the apprenticeship 
Have Feelings Changed? 
Yes ! No No Answer 
i 
I 
. No. % No. % No . % I 
I 5 22.73 17 77 .27 I 0 0 25 42.37 34 57.62 0 0 
15 41.67 21 58.33 
! 
0 0 
4 33.33 8 66.67 I 0 0 
12 25.53 34 72.34 1 2.12 
28 32.18 58 66.67 1 1.15 
7 36.84 ],.2 63.15 0 0 
49 37.98 80 62.02 0 0 
47 30.72 104 67.97 2 1.31 
Table 58 
Groups 
HI 
H2 
H3 
H4 
J 
Cl 
C2 
Females 
Males 
Table 59 
Groups 
I 
I HI 
H2 
H3 
H4 
J 
Cl 
C2 
Females 
Males 
Numbers o,f apprentices who would/would not choose 
the same job again 
Choose Job Again 
i 
Yes No .Don't Know J No Answer 
I 
No. % No. % ~o. % 1 ~o. % 
I I 
, 
17 77 .27 0 0 5 22.72 i 0 0 
I 
I 
39 66.1 I 3 5.08 17 28.81 0 0 
I 
21 58.33 2 5.55 I 13 36.11 0 0 
3 25.0 2 16.66 7 58.33 I 0 0 
27 57.44 7 14.89 12 25.53 1 2.12 
47 54.02 5 5.75 34 39.08 1 1.15 
10 52.63 2 10.52 7 36.84 0 0 
80 62.02 7 5.43 42 32.56 0 0 
84 54.9 14 9.15 53 34.64 2 1.31 
Apprentices' expected occupation in five years' time 
Expected Job in 5 Years 
Same ! Related Different Don't 1 • d I No 
I 
I Marrle f 
Know I Answer 
i I I I 
No. % INo. % No. % No. % No. % No. % 
18 8J..81 0 0 0 0 2 9.09 1 4.54 1 4.54 
37 62.71 2 3.38 5 8.47 10 16.94 4 6.77 1 1.69 
18 50.0 0 0 4 11.11 5 13 .88 9 25.0 0 0 
7 58.33 0 0 0 0 3 25.0 1 8.33 1 8.33 
18 38.29 1 2.12 11 23.4 11 23.4 0 0 6 12.76 
39 44.83 1 1.15 21 24.14 23 26.44 0 0 3 3.45 
6 31.57 0 0 6 31.57 6 31.57 0 0 1 5.26 
80 62.02 2 1.55 9 6.98 20 15.5 15 11.63 3 2.33 
63 41.18 2 1.31 38 24.84 40 26.14 0 0 10 6.54 
I 
Table 60 
Groups 
HI 
H2 
H3 
H4 
J 
Cl 
C2 
Females 
Males 
Table 61 
Useful 
Technical 
Subjects 
Practical 
Theory 
Art 
English 
Most 
All 
None 
No Answer 
Numbers of apprentices who thought the apprenticeship 
system could/could not be improved 
Improvements? 
Yes 1 No I 1:')"0 Answer , 
No. % I No. % I No. % 
I i 15 68.18 5 22.72 I 2 9.09 
I 37 62.71 15 25.42 7 11.86 
23 63.88 I I 11 30.55 2 5.55 
7 58.33 3 25.0 2 16.66 
17 36.17 23 48.93 7 14.89 
42 48.28 36 41.38 9 10.34 
10 52.63 6 31.57 3 15.78 
82 63.57 34 26.36 13 10.08 
69 35.10 65 42.48 .19 12.42 
Technical Institute subjects thought useful by female 
apprentices 
J 
I Groups 
, 
I HI H2 H3 H4 Total i 
No. % No. % No. % No. % I No. % I. 
I 
12 54.55 20 33.9 21 58.33 5 41.67 58 44.96 
2 9.09 19 32.2 13 36.11 5 41.67 39 30.23 
7 31.82 15 25.42 7 19.44 1 8.33 30 23.26 
3 13 .64 9 15.25 8 22.22 2 16.67 22 17.05 
3 13 .64 0 0 0 0 0 0 3 2.33 
4 18.18 9 15.25 4 11.11 3 25.0 I 20 15.5 
0 0 1 1.69 1 2.78 0 "6~67 I 2 1.55 1 4.54 12 20.33 5 13 .88 2 20 15.5 
I 
Table 62 
Useful 
Technical 
Subjects 
Practical 
Theory 
Maths 
Liberal 
Studies 
Most 
All 
None 
No Answer 
Table 63 
Less 
Useful 
Subjects 
Practical 
Theory 
Art 
English 
First Aid 
Health 
Electrical 
No Answer 
Technical Institute subjects thought useful by male 
apprentices 
Groups 
i I J I Cl C2 Total 
No. % I No. % No. % No. % 
i 
25 53.19 16 18.39 5 26.32 46 30.07 
14 29.79 13 14.94 2 10.53 29 18.95 
2 4.26 0 0 3 15.79 5 3.27 
3 6.38 0 0 0 0 3 1.96 
3 6.38 0 0 6 31.58 9 5.88 
6 12.77 33 37.93 6 31.58 45 29.41 
1 2.13 6 6.9 1 5.26 8 5.23 
9 19.14 18 20.69 4 2l.0~ 31 20.26 
Technical Institute subjects seen as less useful by female 
apprentices 
I 
Groups 
HI H2 I H3 1 F,l4 f 'rotal I 
I I I No. % No. % No. % I No. % I No. % I 
1 4.55 4 6.88 3 8.33 I 0 0 8 6.2 
2 9.09 0 0 3 8.33 0 0 5 3.88 
3 13.64 15 25.42 13 36.11 5 41.67 36 27.91 
8 36.36 22 37.29 13 36.11 3 25.0 46 35.66 
1 4.55 0 0 0 0 0 0 1 0.78 
0 0 0 0 2 5.56 0 0 2 1.55 
0 0 0 0 1 2.78 1 8.33 2 1.55 
10 45.5 25 42.37 17 47.22 7 58.33 59 45.74 
i 
i 
I , 
Table 64 
Le.ss 
Useful 
Subjects 
Practical 
Theory 
Maths 
Technical Institute subjects seens as less useful by male 
apprentices 
I Groups 
J r Cl .<;:2 .. . .Tota], . 
No. % No. % ~o. . ~. . .No. . ~. 
5 10.64 1 1.15 0 0 6 3.92 
1 2.13 5 5.75 2 10.53 8 5.23 
2 4.26 0 0 0 0 2 1.31 
Experiments 0 0 8 9.2 0 0 8 5.23 
Liberal 
Studies 
Specific 
Tutor 
No Answer 
Table 65 
Groups 
HI 
H2 
H3 
H4 
J 
Cl 
C2 
Females 
Males 
10 21.28 7 8.05 1 5.26 
0 0 1 1.15 0 0 
28 59.47 65 74.71 16 84.21 
Numbers of apprentices who liked/disliked the 
Technical Institute courses 
Do You Like the Courses? 
Yes No. .1iJo . Answer . 
No. % No. ~. No. % .. 
20 90.9 1 4.55 1 4.55 
48 81.35 9 15.25 2 3.38 
28 77.77 7 19.44 1 2.77 
11 91.66 1 8.33 0 0 
34 72.34 9 19.34 4 8.51 
66 75.86 20 22.99 1 1.15 
9 47.36 9 47.36 .. 1 .5,26 .. 
107 82.95 18 13.95 4 3.1 
109 71.24 38 24,84 q 3.92 
18 11. 76 
1 0.65 
109 71.24 
Table 66 
Groups 
HI 
H2 
H3 
H4 
J 
Cl 
C2 
Females 
Males 
Numbers of apprentices who thought the Technical 
Institute courses could/could not be improved 
Course Improvements? 
Yes No ijo . AnSwer 
No. % No. % No. % 
i 
8 36.36 12 54.55 I 2 9.09 
I 
25 42.37 30 50.84 4 6.77 
12 33.33 21 58.33 3 8.33 
5 41.67 5 41.67 2 16.66 
22 46.8 18 38.29 7 l4.89 
37 42.53 40 45.98 10 11.49 
13 68.42 4 21.05 2 10.52 
50 38.76 68 52.71 11 8.53 
72 47.06 62 40.52 19 12.42 
Tab-Ie 67 Further comments made by apprentices 
Nature o! Comments 
Training I Length of Satisfied Dis- Security Technical Work Con- Pay ! Other No 
on Job Apprentice- satisfied Institute ditions, Answer 
ship Task Groups 
No. % No. % No. % No. % No. % No. % No. % No. % No. % No. % 
HI 1 4.55 2 9.09 2 9.09 0 0 0" 0 0 0 0 0 0 0 0 0 17 77.27 
H2 0 0 3 5.08 2 3.38 1 1.69 0 0 0 0 3 5.08 2 2.38 7 11.86 45 76.27 
H3 1 2.78 2 '5.56 4 11.11 0 0 0 0 0 0 0 0 3 8.33 2 2.56 24 66.67 
H4 0 0 2 16.67 0 0 0 0 0 0 0 0 1 8.33 1 8.33 2 16.67 9 75.00 
J 2 4.25 1 2.12 1 2.12 2 4.25 4 8.51 2 4.25 2 4.25 0 0 1 2.12 36 76.59 
Cl 0 0 3 3.45 1 1.15 0 0 2 2.3 2 2.3 2 2.3 0 0 4 4.6 74 85.06 
C2 0 0 0 0 0 0 1 5.26 0 0 0 0 0 0 0 0 0 0 18 94.73 
Females 2 1.55 9 6.98 8 6.2 1 0.78 0 0 0 0 4 3.1 6 4.65 11 8.53 95 73.64 
Males 2 1. 31 4 2.61 2 1. 31 3 1.96 6 3.92 4 2.61 4 2.61 0 0 5 3.27 128 83.66 
--
Table 68 Apprentices' descriptions of their job 
Groups 
Descriptions HI H2 H3 H4 J Cl C2 Females Males 
No. % No. % No. % No. % No. % No. % No. % No. % No·. % 
Fascinating 14 63.64 32 54.23 27 75.0 6 50.0 23 48.93 38 43.68 7 36.84 79 61.24 68 44.44 
Routine 12 ~4.55 28 47.45 18 50.0 8 66.67 24 51.06 34 39.08 9 47.36 66 51.16 67 43.79 
Satisfying 20 90.9 51 86.44 31 86.11 10 83.33 38 80.85 73 83.9 13 68.42 112 86.82 124 81.05 
Boring 0 0 9 15.25 1 2.78 2 16.67 9 19.14 12 13.79 1 5.26 12 9.3 22 14.38 
Good 20 90.9 51 86.44 29 80.56 11 91.67 39 82.97 76 87.36 16 84.21 III 86.05 131 85.62 
Creative 20 90.9 52 88.13 34 94.44 11 91.67 29 61.7 68 78.16 10 52.63 117 90.7 107 69.93 
Respected by Others 9 40.9 25 42.37 20 55.56 6 50.0 20 42.55 36 41.38 10 52.63 60 46.51 6643.14 
Hot 3 13.63 13 22.03 7 19.44 4 33.33 6 12.76 23 26.44 5 26.31 27 20.93 34 22.22 
Pleasant 20 90.9 50 84.74 27 75.0 10 83.33 31 65.95 58 66.67 12 63.15 107 82.95 101 66.01 
Useful 20 90.9 53 89.83 34 94.44 10 83.33 30 63.82 80 91.95 18 94.73 117 90.7 128 83.66 
Tiring 12 54.55 40 67.79 19 52.78 8 66.67 18 38.29 36 41.38 10 52.63 79 61.24 64 41.83 
Healthy 8 36.36 13 22.03 13 36.11 1 8.33 20 42.55 72 82.76 14 73.68 35 27.13 106 69.28 
Challenging 19 86.36 51 86.44 34 94.44 12 100.0 34 72.34 76 87.36 12 63.15 116 89.92 122 79.74 
Frustrating· 5 22.72 24 40.67 18 50.0 7 58.33 15 31.91 35 40.23 6 31.57 54 41.86 56 36.6 
Simple 0 0 4 6.77 2 5.55 0 0 4 8.51 13 14.94 4 21.05 6 4.65 21 13.73 
Endless 3 13 .63 21 35.59 12 33.33 7 58.33 14 29.78 18 20.69 7 36.84 43 33.33 39 25.49 
Sense of 20 90.9 48 81.35 31 86.11 12 100.0 Accomplishment 38 80.85 75 86.2 15 . 78.94 111 86.05 128 83.66 
Positive 19 86.36 53 89.83 34 94.44 12 100.0 36 76.59 74 85.06 16 84.21 118 91.47 126 82.35 
Negative 0 0 2 3.38 0 0 0 0 2 4.25 3 3.45 0 0 2 1.55 5 3.27 
Neutral 1 4.55 1 1.69 1 2.77 0 0 3 6.38 4 4.6 2 10.52 3 2.32 9 5.88 
No Answer 2 9.09 3 5.08 1 2.77 0 0 6 12.76 6 6.9 1 5.26 6 4.65 13 8.5 
Table 69 Apprentices' descriptions of their pay 
Groups 
" 
Descriptions Hl H2 H3 H4 I J Cl C2 Females Males 
No. % No. % No. % No. % No. % No. % No. % No. % No. % 
Income Adequate 8 36.36 20 33.89 13 36.11 1 8.33 31 65.95 50 57.47 13 68.42 42 32.56 94 61.44 
Company 1 4.54 5 8.47 2 2.56 1 8.33 6 12.76 6 6.9 2 10.52 9 6.98 14 9.15 Shares Profits 
Barely Live 
on Income 9 40.9 28 47.45 16 44.44 6 50.0 14 29.78 24 27.59 3 15.78 59 45.74 4l 26.8 
Bad 7 31.89 29 49.15 16 44.44 3 25.0 9 19.14 23 26.44 5 26.31 55 42.64 37 24.18 
Provides Luxuries 3 13.63 6 10.16 5 13.89 0 0 20 42.55 30 34.48 5 26.31 14 10.85 55 35.95 
Insecure 3 13.63 10 16.94 2 '2.56 1 8.33 11 23.4 16 18.39 4 21.05 16 12.4 31 20.26 
Less Than Deserve 12 54.55 34 57.62 19 52.78 7 58.33 18 38.29 33 37.93 6 31.57 72 55.81 57 37.25 
Highly Paid 1 4.55 2 3.38 2 2.56 1 8.33 7 14.89 8 9.2 1 5.26 6 4.65 16 10.46 
Underpaid 13 59.09 34 57.62 22 61.11 6 50.0 16 34.04 32 36.78 7 36.84 75 ,58.14 55 35.95 
positive 6 27.27 14 23.72 9 25.0 2 16.67 21 44.68 42 48.28 12 63.15 31 24.03 75 49.02 
Negative 12 54.55 40 67.79 23 63.89 8 66.67 19 40.42 29 33.33 5 26.31 83 64.34 53 34.64 
Neutral 2 9.09 2 3.38 3 8.33 1 8.33 2 4.25 7 8.06 1 5.26 8 6.2 10 6.54 
I 
No Answer 2 9.09 3 5.08 1 2.78 1 8.33 5 10.63 9 10.34 1 5.26 7 5.43 15 9.8 
Table 70 Apprentices' descriptions of their chances for pr6motion 
Grotips 
" " 
: 
Descriptions Hl H2 H3 H4 J Cl C2 Females Males f---
No. % No. % No. % No. % No. % No. % No. % No. % No. % 
Good Opportunity 14 63.64 35 59.32 25 69.44 7 58.33 24 51.06 49 56.32 8 42.1 81 62.79 81 52.94 
Opportunity Limited 5 22.72 27 45.76 9 25.0 7 58.33 15 31. 91 25 28.74 10 52.63 48 37.21 50 32.68 
Promotion on Ability 10 45.45 28 47.45 18 50.0 2 16.67 18 38.29 40 45.98 10 52.63 58 44.96 68 44.44 
Dead-end Job 0 0 5 8.47 1 2.77 1 8.33 4 8.51 6 6.9 4 21.05 7 5.43 14 9.15 
Good Chance 9 40.9 22 37.28 16 44.44 4 33.33 18 38.29 39 44.83 7 36.84 51 39.53 64 41.83 for Promotion 
Unfair Promotion 1 4.55 11 18.64 5 13.88 2 16.67 '8 17.02 9 10.34 0 0 19 14.73 17 11.11 Policy 
Don't Happen Often 4 18.18 23 38.98 15 41.66 7 58.33 24 51.06 31 35.63 12 63.15 49 37.98 67 43.79 
Regular 6 27.27 6 10.16 9 25.0 1 8.33 2 4.25 12 13.79 0 0 22 17.05 14 9.15 
Fairly Good 9 40.9 23 38.98 17 47.22 3 25.0 14 29.78 32 36.78 8 42.1 52 40.31 54 35.29 
positive 10 45.45 29 49.15 25 69.44 3 25.0 19 40.42 44 50.57 11 57.89 67 51.94 74 48.37 
Negative 1 4.55 19 32.2 7 19.44 7 58.33 15 31.91 19 21.84 7 36.84 34 26.36 41 26.8 
Neutral 8 36.36 7 11.86 4 11.11 1 8.33 5 10.63 13 14.94 0 0 20 15.5 18 11.76 
No Answer 3 13.63 4 6.77 0 0 1 8.33 8 17.02 11 12.64 1 5.26 8 6.2 20 13.07 
Table 71 Apprentices' descriptions of their immediate supervisor 
Groups 
Descriptions HI H2 H3 H4 J Cl C2 Females Males 
No. % No. % No. % No. % No. % No. % No. % No. % No. % 
Asks Advice 4 18.18 23 3B.9B 14 3B.B9 7 5B.33 10 21.27 31 35.63 5 26.31 4B 37.21 46 30.07 
Hard to Please 5 22.72 24 40.67 12 33.33 3 25.0 15 31.91 35 40.23 6 31.57 44 34.11 56 36.6 
Impolite 5 22.72 22 37.2B 5 13.B9 1 B.33 11 23.4 30 34.4B 4 21.05 33 25.BB 45 29.41 
Praises Good Work 15 68.18 34 57.62 25 69.44 9 75.0 29 61.7 53 60.92 14 73.6B B3 64.34 96 62.75 
Tactful 12 54.55 2B 47.45 23 63.B9 6 50.0 2B 59.57 47 54.02 10 52.63 69 53.49 B5 55.56 
Influences Others 9 40.9 33 55.93 21 5B.33 6 50.0 2B 59.57. 50 57.47 13 6B.42 69 53.49 91 59.4B 
Up-To-Date 12 54.55 3B 64.4 21 5B.33 9 75.0 31 65.95 55 63.22 14 73.6B BO 62.02 100 65.36 
Doesn't supervise 3 13.63 20 33.B9 B 22.22 1 B.33 Enough 12 25.53 16 IB .39 3 15.7B 32 24.Bl 93 60.7B 
Quick Tempered 6 27.27 2B 47.45 11 30.56 4 33.33 14 29.7B 29 33.33 10 52.63 49 37.9B 53 34.64 
Tells Me Where Stand 9 40.9 41 69.49 16 44.44 7 5B .33 2B 59.57 50 57.47 11 57.B9 73 56.59 B9 5B.17 
Annoying 7 31. 89 25 42.37 B 22.22 4 33.33 9 19.14 30 34.4B 5 26.31 44 34.11 44 2B.76 
stubborn 5 22.72 25 42.37 B 22.22 5 41.67 10 21.27 30 34.4B 7 36.B4 43 33.33 47 30.72 
Knows Job Well 14 63.64 47 79.66 27 75.0 7 5B.33 3B BO.B5 6B 7B.16 17 B9.47 95 73.64 123 Bll.39 
Bad 2 9.09 7 11.B6 1 2.77 0 0 2 B.51 4 4.6 2 10.52 10 7.75 B 5.23 
Intelligent 9 40.9 37 62.71 21 5B.33 9 75.0 27 57.44 52 59.77 13 6B.42 67 51.94 92 60.13 
Leaves Me on Own. 6 27.27 2B 47.45 23 63.B9 9 75.0 27 57.44 51 5B .62 13 6B.42 66 51.16 91 59.4B 
Lazy 3 13 .63 10 16.94 5 ·13.B9 1 B.33 7 14.B9 13 14.94 1 5.26 19 14.73 21 13.73 
Around When Needed 12 54.55 33 55.93 22 61.11 B 66.67 31 65.95 47 54.02 13 6B.42 75 5B.14 91 59.48 
Positive 12 54.55 41 69.49 26 72.22 10 B3.33 31 65.95 60 6B.97 16 B4.21 79 61.24 107 69.93 
Negative 4 IB .1B 13 22.03 4 11.11 1 B.33 5 10.63 16 1B.39 1 5.26 22 17.05 22 14.38 
Neutral 2 9.09 3 5.0B 4 11.11 1 B.33 5 10.63 4 4.6 1 5.26 10 7.75 10 6.54 
No Answer 4 ' 1B.1B 2 3.3B 2 5.55 0 0 6 12.76 7 B.05 1 5.26 14 6.2 14 9.15 
Table 72 Apprentices' descriptions of their co-workers 
Groups 
Descriptions HI H2 1 H3 H4 J Cl C2 Females Males 
No. % No. % No. % No. % No. % No. % No. % No. % No. % 
. Interesting 17 72.79 44 74.57 30 83.33 8 66.67 37 78.12 69 79.31 12 63.15 99 76.74 118 77.12 
Bori:ng 0 0 7 11. 86 5 13.88 2 16.67 6 12.76 14 16.09 3 15.78 14 10.85 23 15.03 
Slow 0 0 8 13 .55 8 22.22 3 25.0 6 12.76 12 13.79 2 10.52 19 14.73 20 13.07 
Ambitious 13 59.09 25 42.37 23 63.88 6 50.0 24 51.06 37 42.53 8 42.1 67 51.94 69 53.49 
Stupid 0 0 3 5.08 2 5.55 1 8.33 4 8.51 14 16.09 4 21.05 6 4.65 22 17.05 
Responsible 16 72.73 46 77.96 26 72.22 6 50.0 .35 74.46 63 72.41 16 84.21 94 72.87 114 74.51 
, 
Fast 13 59.09 35 59.32 21 58.33 3 25.0 27 57.44 60 68.97 11 57.89 72 55.8i 98 64.05 
Intelligent 13 59.09 45 76.27 26 72.22 7 58.33 28 59.57 58 66.67 12 63.15 91 70.54 98 64.05 
Easy to Make Enemies 1 4.55 10 16.94 5 13.88 3 25.0 8 17.02 24 27.59 3 15.78 19 14.73 35 22.88 
Talk Too Much 3 13.64 13 22.03 11 30.55 2 16.67 16 34.04 24 27.59 3 15.78 29 22,48 43 28.1 
Lazy 3 13.64 19 32.2 7 19.44 4 33.33 5 10.63 17 19.54 2 10.52 33 25.58 24 15.69 
Unpleasant 1 4.55 3 5.08 2 5.55 1 8.33 9 19.14 11 12.64 2 10.52 7 5.43 22 14.38 
No Privacy 4 18.18 13 22.03 4 11.11 3 25.0 12 25.53 14 16.09 3 15.78 24 18.6 29 18.95 
Active 15 68.18 35 59.32 24 66.67 7 58.33 32 68.08 57 65.52 15 78.94 81 62.79 104 67.97 
Narrow Interests 2 9.09 20 33.89 15 41.66 3 25.0 10 21.27 23 26.44 4 21.05 40 31.01 37 24.18 
Loyal 13 59.09 30 50.84 22 61.11 7 58.33 21 44.68 48 55.17 9 47.36 72 54.26 78 50.98 I 
Hard To Meet 0 0 9 15.25 2 5.55 3 25.0 8 17.02 14 16.09 3 15.78 14 10.85 25 16.34 , 
positive 18 81.81 49 83.05 32 88.88 8 66.67 37 78.72 66 75.86 16 84.21 107 82.95 119 77.78 
Negative 0 0 6 10.16 2 5.55 2 16.67 3 6.38 8 9.2 2 10.52 10 7.75 13 8.5 
Neutral 1 4.55 0 0 2 5.55 1 8.33 1 2.12 4 4.6 0 0 4 3.1 5 3.27 
No Answer 3 13.63 4 6.77 0 0 1 8.33 6 12.7.6 9 10.34 1 5.26 8 6.2 16 10.46 
Table 73 Age distribution of school pupils, in years and months 
Age in Years and Months 
Groups Under 15 15.0~15.06 15.07 -16.0 16.01-16,06 16.07-17.0 17+ No Answer 
No. % No. % No. % No. % No. % No. % No. % 
Females 1 16.67 2 33.33 3 50.0 0 0 0 0 0 0 0 0 
Males 1 3.03 3 9.09 13 39.39 10 30.3 1 3.03 5 15.15 0 0 
-
---
'------- -- - -
Table 74 Relationship of father'·s occupation to intended apprenticeship 
-
Father's Occupation 
Same Related Different Did Not No Answer 
Groups Apply 
No. % No. % No. % No. % No. % 
-
Females 0 0 0 0 6 100.0 0 0 0 0 
Males 6 18.18 0 0 26 78.79 0 0 1 3.03 
Table 75 Relationship of mother's occupation to intended apprenticeship 
Mother' S~_Occ.upation I 
--
Same Related Different Did Not No 
Groups P,..pply Answer 
No. % No. % No. ~ .~o. ~ No. % 
Females 0 0 0 0 4 66.67 2 33.33 0 0 
Males 0 0 0 0 17 51.52 13 39.39 3 6.06 
Table 76 Nature of school subjects taken by intending apprentices 
School Subjects 
Groups Technical General Academic Mix No Answer 
No. % No. % No. % No. % No. % 
Females 3 50.0 3 50.0 0 0 0 0 0 0 
Males 28 54.85 5 15.15 0 0 0 0 0 0 
Table 77 School pupils' intention to sit School Certificate 
Intention To Sit S.C . 
Groups Yes No . Don't Know No Answer 
No. % No. % No. % NO. % 
Females 6 100.0 0 0 0 0 0 0 
Males 26 78.79 4 12.12 3 9.09 0 0 
Table 78 School pupils' intention to sit University Entrance 
Intention To Sit U.E. 
Groups Yes No Don't Know ~o.Answer 
No. % No. % No. g, o . ~o. %. 
Females 0 0 3 50.0 3 50.0 0 0 
Males 1 3.03 20 50.61 12 36.36 . 0 0 
Table 79 School pupils' intention to sit other exams 
i 
Intention To sit 
C.M.A. Uni versi ty . 
other Don't No Certificate Bursary Knqw Answer Groups 
No. % No. % No. % No. % No. % 
Females 1 16.67 0 0 0 0 3 50.0 2 33.33 
Males 5 15.15 0 0 0 0 21 63.64 7 21.21 
Table 80 Age (in years) at which pupils expected to leave school 
Age Expected to Leave School (Years) 
15 15-16 16-l7 17-18 Don't 16 17 18 Know Groups 
No. % No. % No. % No. % No. % No. % No. % No. % 
Females 0 0 1 16.67 1 16.67 0 0 1 16.67 1 16.67 0 0 2 33.33 
Males 2 6.06 11 33.33 9 27.27 1 3.03 1 3.03 3 9.09 4 12.12 2 6.06 
-
Table 81 School pupils' intended further education 
Further Education 
Relevant I Non-
I 
Don't 
I 
No 
Apprentice- Relevant Know Answer 
ship Apprentice-
Groups ship 
No. % No. % No. % No. % 
Females 3 50.0 3 50.0 0 0 0 0 
Males 6 18.18 27 81.82 0 0 0 0 
Table 82 School pupils' intended diplomas, degrees, etc. 
Intended Diplomas, etc. 
Trades Other Don't No 
Certif- Know Answer 
Groups icate 
No. % No. % No. % No. % 
Females 4 66.67 0 0 1 16.67 1 16.67 
Males 21 63.64 3 9.09 2 6.06 7 21.21 
Table 83 Relationship of pupils' hobbies to intended apprenticeship 
Relationship to Apprenticeship 
Directly Indirectly Not Did Not No 
Related Related Related Apply Answer Groups 
No. % No. % No. % No. % No. % 
Females 1 16.67 0 0 4 66.67 0 0 1 16.67 
Males 11 33.33 2 6.06 18 54.55 0 0 2 6.06 
I 
Table 84 Relationship o;E vuVils' clubs to intended apprenticeship 
Relationship to Apprenticeship 
Directly !GndirectlY I Not Did Not Related Related Related Apply 
Groups 
No. % No .. % No •.. % .No •. > .%. 
Females 0 0 0 0 5 83.33 0 0 
Males 2 6.06 0 0 18 54.55. .5. 15.15. 
Table 85 Numbers of pupils who did/did not hold 
holiday or after~school jobs 
Held Job 
Groups Yes No .NoAnswer 
No. % No. % No. % 
Females 5 83.33 1 16.67 0 0 
Males 31 93.94 2 6.06 0 0 
No 
Answer 
No .. % 
1 16.67 
8 24.24 
Table 86 Relationship of pupils' jobs to intended apprenticeship 
Relationship to Apprenticeship 
Directly Not 
I 
Did Not No 
I Groups 
Related .R~lated Apply . Am;;wer 
No. % No. % No. % No. % 
Females 1 16.67 4 66.67 1 16.67 
I 
0 0 
Males 7 21.21 23 69.70 2 6.06 1 3.03 
Table 87 pupils' reported strength of desire to leave school 
I Degree of Looking Forward to Leaving I 
Very Quite Haven't Not Not 
r 
No 
Groups Much a Lot Thought Much at all Answer 
No. % No. % No. % No. % No. % No. % 
Females 3 50.0 2 33.33 1 16.67 0 0 0 0 0 0 
Males 6 18.18 13 39.39 12 36.36 2 6.06 0 0 0 0 
- -
Table 88 Pupils' expectations of parents' feelings if subject leaves school 
Expectations of Parents' Feelings 
Will Want Won't Will Want Don't No 
me to Mind me to Know Answer 
Groups 
I 
Leave Stay 
No. % No. % No. % No. % No. % 
I Females 1 16.67 4 66.67 1 16.67 0 0 0 0 
Males 3 9.09 26 78.79 1 3.03 3 9.09 0 0 
Table 89 Pupils' expectations of teachers' feelings if sUbject leaves school 
Expectations of Teachers' Feelings 
Will Want Won't Will Want Don't No 
me to Mind me to Know Answer 
Groups Leave Stay. 
No. % No. % No. % No. % No. % 
. . 
Females 0 0 3 50.0 0 0 3 50.0 0 0 
Males 4 12.12 10 30.3 0 0 19 57.58 0 0 
I 
-
Table 90 Strength of pupils' desire to start work 
--
Degree of Looking Forward to Starting Work 
Very Quite Haven't Not Very Not No 
Groups Much a Lot Thought Much at All Answer 
No. % No. % No. % No. % No. % No. % 
Females 5 83.33 1 16.67 0 0 0 0 0 0 - 0 0 
Males 14 42.42 15 45.45. 4 12.12 0 0 0 0 0 0 
Table 91 Pupils '. expectations of how they will feel on starting work 
Expected Feelings 
Positive i Negative Mixture I Don'·t No 
+ and - .. KnOW Answer Groups ... 
No. 9c? ~o. % No. % No. % No. % 
Females 3 50.0 2 33.33 1 16.67 0 0 0 0 
Males 20 60.61 6 18.18 3 9.09 3 9.09 1 3.03 
Table 92 Pupils' expectations of how work will be, compared to school 
Work in Relation to School 
Groups Better SClI(le Worse I NO .Answe r 
No. % No. % No. % ~o. % 
Females 6 100.0 0 0 0 0 0 0 
Males 19 57.58 9 27.27 4 12.12 1 3.03 
Table 93 Numbers of pupils with positive, negative (etc) 
feelings about school - an overview 
Overall Feelings About School 
. Groups positive Negative. Balance 1 No Answer 
:}l No. % NO. % No. % No. % 
Females 3 50.0 2 33.33 1 16.67 0 0 
Males 18 54.55 13 39.39 1 3.03 1. 3.03 
I 
Table 94 Numbers of pupils i"ndicating positive 
descriptions of school 
I 
Groups 
Positive statements Females Males 
No. % NO. % 
Friendly I 2 33.33 9 27.27 
Up-To-Date 1 16.67 9 27.27 
Good Reputation 1 16.67 10 30.3 
Accepts Different 1 16.67 3 9.09 Points of View 
, 
Good Clubs, Teams 4 66.67 12 36.36 
I 
Helps Everyone 2 33.33 6 18.18 I 
Good Standard 4 66.67 15 45.45 
of Education 
Easy-Going 0 0 4 12.12 
Efficient 0 0 8 24.24 
Other 0 0 1 3.03 
L ___ 
---
Table 95 Numbers of pupils indicating negative 
descriptions of school 
Groups 
Negative Statements Females Males 
I No. % No. % 
Too Strict 3 50.0 8 24.24 
Not Enough Training 3 
I 
50.0 10 30.30 
Too Many Rules 3 50.0 9 27.27 
Set in Ideas 0 0 4 12.12 
Bad Reputation 0 0 1 3.03 
Interested in 2 33.33 7 21.21 Brainy Ones 
Not Enough Discipline 0 0 0 0 
Expect Too Much 1 16.67 5 15.15 
Other 0 0 1 3.03 
--
- ~--- ---
I 
Table 96 
Groups 
Females 
Males 
Information sources through which pupils heard of their chosen job 
Family 
No. % 
1 16.67 
16 48.48 
Table 9~ 
-
Groups 
Females 
Males 
Friends 
No. % 
2 33.33 
8 24.24 
Table 97 
) Groups 
Females 
I Males 
Information Sources 
Careers Visit Seeing Relatives Teachers 
Talk others 
Do It 
No. % No. i No. % No. -% No. % 
0 0 1 16.67 3 50.0 0 0 0 0 
2 6.06 2 6.06 11 33.33 1 3.03 0 0 
-- -
Numbers of pupils who felt they had/did not have adequate 
information about the apprenticeship 
Adequate Information 
Yes No Not Sure No Answer Total 
No. % No. 't No. % No. % 
2 33.33 4 66.67 0 0 0 0- 6 
8 24.24 14 42.42 11 33.33 0 0 33 
Sources of most help for pupils in deciding to take an apprenticeship 
Who Helped The Most? 
Parents Friends Teachers Relatives Myself Careers Counsellors 
No. % No. % No. % No. % No. % No. % 
0 0 1 16.67 0 0 0 0 4 66.67 1 16.67 
11 33.33 1 3.03 0 0 2 6.06 19 57.58 0 0 
I 
Holiday I other No I I 
Job I Answer 
No. % No. % No. % 
0 0 2 33.33 0 0 
2 6.06 3 9.09 1 3.03 
I 
Others No Answer 
I 
No. 't No. 't 
0 0 0 0 
0 0 0 0 
I 
I 
Table 99Scbool sub~ectswhich pupils considered might be useful 
"j 
in theTr jobs 
Useful Males Useful Females 
Subjects 
No. % 
Subjects No. % 
Maths 17 51.52 English 5 83.33 
Science 9 27.27 Maths 2 33.33 
Woodwork 9 27.27 Woodwork 1 16.67 
Engineering 8 24.24 Home Economics 1 16.67 
Technical 9 27.27 History 1 16.67 Drawing Economics 1 16.67 
Metalwork 4 12.12 No Answer 0 0 
English 4 12.12 
None 1 3.03 
No Answer 2 6.06 
Table 100 Pupils' awareness of training requirements and 
qualifications 
, 
Awareness of Requirements 
Know Don't Not No 
I Know Groups Specific Anser 
No. % No. % . . No, . % .No .. % 
Females 3 50.0 2 33.33 1 16.67 0 0 
Males 25 75.76 7 21.21 1 3.03 0 0 
Table 101 Pupils' estimates of weekly take-home pay in first year 
Estimates of Pay 
Know Quess High Quess Low Don't No 
Groups Approx. (Over $5) (Under $5) I Know Answer i 
No. % No. % No. % I No. % No. % 
Females 3 50.0 2 33.33 1 16.67 0 0 0 0 
Males 21 63.64 3 9.09 3 9.09 6 18.18 0 0 
Table l02 Pupils' plans if job unava.:j..lable 
I Plans If No Job I 
Return to I Another r Other No 
SchoOl .. I Job i Answer. I Groups i 
, 
No. % 
1 
No. % No. % No. % 
Females 2 33.33 4 66.67 0 0 0 0 
Males 4 12.12 27 81.82 1 3.03 l. 3.03 
Table 103 Similarity of pupils' second choice of job to first choice 
Similarity to First Choice I 
Similar Not Don't Another No 
Related Know Apprentice- Answer 
ship (Un-
Groups specified) 
No. % No. % No. % No. % No. % 
Females 0 0 4 66.67 2 33.33 0 0 I 0 0 
Males 10 30.3 14 42.42 4 12.12 1 3.03 4 12.12 
Table 104 Pupils' expected occupation in five years' time 
Expected Job 
Same Different 
I 
Don't None 
I 
No 
Groups Know Answer 
No. % No. % No. % No. % No. % 
Females 5 83.33 0 0 1 16.67 0 0 0 0 
Males 24 72.73 3 9.09 4 12.12 0 0 2 6.06 
APPRENTICESHIPS 
This questionnaire is part of a study to find out why young 
people enter into apprenticeships, things they like and 
dislike about their apprenticeships, and how the apprenticeship 
system might perhaps be improved. 
All information in this questionnaire will remain CONFIDENTIAL. 
NO-ONE will see your questionnaire except the person carrying 
out the study. You do not have to give your name if you don't 
want to. Your employer, the Technical Institute staff, and 
your old school will NOT know what you have written. 
The information obtained from everyone answering the 
questionnaire will be combined and no names will be used. 
1. 
1. SURNAME FIRST NAME 
2. Sex (Please tick one) 
Male 
Female 
3. Age now years months 
4. Present occupation •••• ~ ••••••••.•••••••.••• G ••••••••••• ~.~ 
5(a) What is your father's (or male guardian's) occupation? 
.......................................... 0 •••••••• ••••• 
(b) What is your mother's (or female guardian's) occupation? 
• ••••••••• • -•••••••••••••••••••• ' ••••••••••••••••••••••••• 0 •• 
PAST EDUCATION 
6. At what age did you leave school? •••••••••••••••••••••••• 
7. What form were you in during your last year at school? 
(Ple~se tick one) 
3rd Form 
4th Form 
5th Form 
6th Form 
7th Form 
8. What High Schools did you go to? 
• •••••••••••••••••••••• e _ • 0 ••••••••• It ••••• • •••••••••• It •••• 
9. What ~ubjects did you take in your last year at school? 
• ••••••••••••••••••••••••••••• • ' ••••••••••••••••••• ~ •••••••• It 
• ••••••••••••••••••••••••••••• It •••••••••• e _ ••••••••••••••••• 
2. 
10. Which ~f your school subjects are useful in your present job? 
•••• • _S> •••• ,. ••• a _ •••••••••••••• .., •••••••••••••••••••••••••• 0 •• 
•••••••••••••••••••••••••••••••••••••• 0 .......... -••••••••••••• 
11. Have you passed any of these exams? (Please tick those 
which you have passed) 
School Certificate 
University Entrance 
University Bursary 
Canterbury Maths Association Certificate 
Other (Which ones?) 
................................ 
• _ ••••••••••••••••••••••••••••••••••••••••• 1\1 ••••••••• 
12. How much did you want to leave school when you did? (Please 
tick one) 
Very much 
Quite a lot 
Didn't mind 
Not very much 
Not at all 
13. What did your parents feel about your leaving school? 
They wanted me to leave 
They didn't mind 
They wanted me to stay at school 
I don't know 
14. What did your teachers feel about your leaving school? 
They thought I should leave 
They didn't mind 
They thought I should stay at school 
I don't know 
15. Do you now wish you had stayed at school longer? 
Yes 
No 
16. If yes, then why? (If no, then why not?) •••••••••••••••••• 
3. 
17. Do you now wish you had left school earlier? 
Yes 
No 
18. If yes, then why? (If no, then why not?) ••••••••••••••••••• 
....... !IIIa.e •••••••••••••••• O ......... O.~ ••• ~ •••••••••••• $ • ••••••• 
19. What made you decide to leave school when you did? •••••••••• 
••••••••• ~ •••••••• Q ••••••••••• O •••••••••••••••• D ••• 4) •• •••• 0.(110 
••••••••••••••••••••••••••••••• CI ••••••••••••• ..,. ••••• D ••••••••• 
20. Which of the following describes how you feel in general about 
your last school? 
Friendly 
Up to date. 
Good reputation. 
Too strict about our 
behaviour. 
Not enough practical 
training provided. 
Accepts different 
points of view. 
Too many rules. 
Good clubs and sports 
teams. 
Helps everyone to do their 
best. 
Easy going. 
Offers a good standard of 
education. 
Too set in its ideas. 
Bad reputation. 
Only seemed interested in 
the brainy ones. 
Efficient. 
Not enough discipline. 
Expected too much. 
Other (what?) •••••••••••••••• 
21. People have different reasons for choosing careers. Which of 
the following do you consider to be the most important to 
yourself? (Please put a 1 by the reason you find MOST 
important and a 2 by your second choice. LEAVE THE OTHERS BLANK) 
Chance to be admired 
and respected. 
Chance to use special 
abilities. 
•• A real interest in the 
actual work. 
Chance to earn money. 
Chance to be helpful 
to others. 
Chance to meet interesting 
people. 
Plenty of time for sport 
and leisure. 
Chance to make:real contrib-
ution to the community. 
Secure and stable employment. 
Chance for promotion. 
Other (what?) • ••••••••••••••• 
4. 
12(a) How many full-time jobs have you had between leaving school 
and starting your apprenticeship? 
(b) How many part-time jobs have you had between leaving school 
and starting your apprenticeship? 
23. How long have you been in your apprenticeship? ••••••••••••• 
24. When did you decide to take an apprenticeship? (Please tick 
one) 
Over a year before leaving school 
7-12 months before leaving school 
1-6 months before leaving school 
At the time of leaving school 
After leaving school 
25. Why did you start this apprenticeship? •••••••••••• ~ ••••••••• 
••••••••••••••••••••• 0$ ••••••• • ••••••••••••••• 0 .............. . 
26. Who helped you the most in deciding to take this apprentice-
ship? (Please tick one). 
Parents Relatives 
Friends Careers or Guidance Counsellor 
Teachers Hyself 
Other (Please state who) ••••••• 
••••••• O ••••••••• <& •••• IID ...... a ••• 
27. When you decided to enter this apprenticeship, did you feel 
that you had enough information about it? 
Yes 
No 
5. 
28. Before you started work, how did you find out more about your 
apprenticeship? (Please tick those which apply.) 
Through my parents. Through teachers. 
Through friends. Through a holiday job. 
Through relatives. Through a career or 
guidance counsellor. 
Other (what;) ••••••••••• 
29. How did you get into your apprenticeship? (Please tick one.) 
l'ly parents helped me. I answered an advertisement. 
l'ly teachers helped me. 
My friends helped me. 
A careers or guidance 
counsellor helped me. 
I called at the firm. 
I made my own enquiries. 
A relative helped me. 
Other. (What?) •••••••••••• 
30. When you first started your apprenticeship, how. did you feel 
about it? (e.g. excited, unhappy, etc.) •••••••••••••••••••• 
31. When you first started your apprenticeship, were you shown 
around the firm? (Please tick one) 
All of it 
Much of it 
Little of.it 
None of it 
32. Were you introduced to your work-mates? 
Yes 
No 
33. Were the company rules and regulations explained to you when 
you first started? 
Yes 
No 
34. Were you told who you could go to for information or help? 
Yes 
No 
35. 
36. 
37. 
38 • 
39. 
40. 
41 . 
42 • 
6. 
When you began work, was there anything you weren't shown 
or told about that you think should have been explained 
right at the start? (If so, then what?) ••••••••.•••••• 
•••• ~ ••••• ~ ••••••••• G· ..... o ••• e •••••• ~ ...... c •• Q ..... ..,c.a"" •• Q~ • 
• • • • • • • • • • • • • • • • • I!I Go ••• '\I • (I> Co •••••• II.> • C' •••••••• co •• e • ••• e 011 ~ Co •••• e • 
Do you feel that anyone in the firm encourages you to learn? 
Yes 
No 
Is being at work better or worse than being at school? 
Better 
Worse 
In what way is it better or worse? ••••••••••••••••••••••••• 
••••••• C9 •••••••••••• e •••••••••••• '!:' .... • .......... " •••••••••••• 
Have your feelings about the apprenticeship changed since 
you began? 
Yes 
No 
If yes, then in what way have your feelings changed? 
............................................................ 
•••••••••••••••••••••••••••••••• o ••••••••••••• e ••••• ., ....... . 
•• CJI ...... o •••••• &> •••• a •••••••••••• a .... o •••• o ••••• tl!O<e •• ~o ...... . 
What do you like best 
your 
about~apprenticeship? 
•••••• ~.,. ••••• t:Ir .... e ••••••••••••• DO ..................... .. 1:1 .... . 
...... O •••••• ., ••••••••••••••• "' •••••• l»dI ......... O' ........ o;o ••••••• 
What do you dislike about your apprenticeship? 
.............................. 0' ••••••••• 0' •••••••••••• 151 ••••••• 
43. 
44. 
45. 
46. 
47. 
48. 
49. 
50. 
51. 
7. 
If you had another chance, would you choose this job again? 
Yes 
No 
I don't know 
If yes, then why? (OR: if no, then why not? ) ................ 
••••••• ,. ••••• OI.e ••••••••••••••••••••••••• o •• e ................. . 
••••••••••••••••••••••••••• a> ..................... e ••••• (II ••••••• 
What job do you think you will be doing in five years time? 
Do you think the apprenticeship system could be improved in 
any way? 
Yes 
No 
If yes, then in what way? •••••••••••••••••••••••.•••••••••••• 
• CI •• II: •••••••••• O ••••••• O •••• = ••••• ~ ..... " •••••••••••••• •••• ac.18' 
.. ~ ...................................................... '"' ... . 
What courses are you taking at the Technical Institute? 
Which subjects do you find useful? 
Are there any subjects which you find less useful than otherf 
Yes 
No 
If yes, then which subjects are less useful? 
••••••••••• • ••••••••••••••••••••• CI •••• O.:.. ••••••••••••••••••• 
52. 
53 • 
54. 
55 • 
56. 
8. 
Do you like your Technical Institute courses? 
Yes 
No 
What do you like best about your Technical Institute courses? 
........... u ••••• ~ ••• • .•••••• "' ••• _.,.O ••••••• O .......... ............ . 
~U •••••• tD •• .:. ••••• C ••••• 8 •• e ........ ~ •• o ............... e • ••••••••• 
• c;.oQo.:;;:..IIl •• !Ia.~ ..... Q ••• I;iI •••••••• :. •••••••••• !Ia •• C ••••••••••• ••••••••• 
Do you think your Technical Institute courses could be 
improved in any way? 
Yes 
No 
If yes, then in what way could they be improved? 
••••• ~., ••• ~ •. ;a ......... ~o ••••• e.D •• 
$D el2' •••• .o ••• ~ ........ ,:, .. .. ~ •• ~"':Io ...... ".~ "." •• a.' ..... " •••• C' •• Q_ ...... . 
Are there any :Fbrther comments you would like to make about 
you~ apprenticeship? 
................... co .. • , ... 0:. • I;: ';'t • '" 0. II) j» Ci " CI ••• iii ....... Do ........ '" e :a •• 'II ., ,. ....... 
• OI;l$D ........... =.O ........ tiO •••• OO.(9 •••••••••• ., •••• ~~ •• • aC,! ... ".,c;c 
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9. 
57e YOUR JOB. 
Below is a list of words which might describe your job. 
Please put a Y (for yes) beside the words that describe your job. 
Put an N (for no) beside the words that do not rtescribe your job. 
Put a ? if you cannot decide about a word. 
HERE IS AN EXAMPLE: 
Please go ahead. 
Fascinating 
Routine 
Satisfying 
Boring 
Good 
Creative 
Y Good 
Y Useful 
? Hot 
Respected by others. 
Hot 
P2.easant 
Useful 
Tiresome 
Healthy 
Challenging 
On your feet 
Frustrating 
Simple 
Endless 
Give sense of 
accomplishment 
10. 
58. Below, are lists of words which might describe your pay and 
your chances for promotion. 
As before, please put beside each word or sentence a Y (for Yes) 
an N (for No) 
or a? (if. you 
can't 
decide.) 
Please go ahead~ 
(a) YOUR PAY. 
Income adequate for normal 
expenses. 
Company shares the profits 
v;lith employees. 
Can barely live on income. 
Bad. 
Income provides 
luxuries. 
Insecure. 
Less than I deserve. 
Highly paid. 
Underpaid. 
(b) CHANCES FOR PROMOTION. 
Good opportunity for 
advancement. 
Opportunity somewhat 
limited. 
Promotion on ability. 
Dead-end job. 
Good chance for promotion. 
Unfair promotion policy. 
Promotions don't happen 
very often. 
Regular promotions. 
Fairly good chance for 
promotion. 
11. 
59. Below, are lists of words that might describe your immediate 
supervisor and the people you work with. 
As before, please put beside each word or sentence a Y (for Yes) 
an N (for No) 
or a? (if you 
can't 
decide) 
Please go ahead. 
(a) YOUR IMMEDIATE SUPERVISOR. 
(e.g. foreman, charge hand, 
overseer) • 
(b) THE PEOPLE YOU WORK WITH. 
Asks my advice ~ __ Interesting. 
Hard to please. 
__ Impolite. 
__ Praises good work. 
Tactful. 
Influences others. 
__ Up-to-date. 
__ Doesn·t supervise enough. 
¥; Quick tempered. 
Tells me where I stand. 
__ Annoying. 
Stubborn. 
Knows job well. 
Bad. 
__ Intelligent. 
Leaves me on my own. 
__ Lazy. 
Around when needed. 
THIS IS THE END OF' THE QUESTIONNAIRE. 
THERE ARE NO MORE QUESTIONS. 
THANK YOU F'OR YOUR COOPERATION. 
__ Boring. 
Slow. 
Ambitious. 
__ Stupid. 
__ Responsible. 
Fast. 
__ Intelligent. 
__ Easy to make enemieso 
Talk too much. 
Smart. 
__ Lazy. 
__ Unpleasant. 
__ No privacy. 
Active. 
Narrow interests. 
__ Loyal. 
Hard to meet. 
SCHOOL QUESTIONNAIRE 
1. 
SURNAME ••••• 0 ••••••••••••• 0 •• FIRST NAME 
2 • Sex (Please tick one) Male 
Female 
------------------------------------------------------
3 • Age now •.....••..•...... YEARS MONTHS 
4. (a) What is your father's (or male guardian's) occupation? 
(b) What is your mother's (or female guardian's) occupation? 
5 • (a) What is the name of your school? 
5 • (b) What form are you in? 
6. What subjects are you taking this year? 
7. Do you think you will sit School Certificate before you leave 
School? (Please tick one) 
Yes 
No 
Don't know 
8. Will you try to get U.E. before you leave school? 
Yes 
No 
Don't know 
9. Do you hope to pass any of these exams at High School? 
Canterbury Maths Association Certificate 
University Bursary 
Other (which ones?) 
I don't know 
2. 
10. At what age do you expect to leave High School? 
Ll. What further education or training would you like to get after 
you have left High School? (Please tick the ones which apply) 
12. 
13. 
14. 
15. 
16. 
17. 
Apprenticeship (What kind? e.g. mechanic, machinist, 
hairdresser, etc.) 
Cadetship (Army, Navy, Airforce) 
Draughting Cadetship 
Police Cadets hip 
Commercial Training 
Profession Training (e.g. for accountant, solicitor, etc.) 
Technical Institute 
Agricultural College 
Teachers' ~raining College 
University Education 
Don't know 
other (please fill in if your choice was not on the list) 
What degrees, diplomas, or certificates do you hope to get 
after you leave school? 
What hobbies do you have? 
Do you belong to any groups, clubs, or teams at school? (If so, 
then which ones? 
Do you belong to any groups, clubs, or teams outside school? 
(If so, then which ones? 
Have you had a holiday job and/or an after-school job since 
starting High School? Yes 
No 
If yes, then what jobs have you had? •••••••••••••• 0 ••••••••••• 
18. How much are you looking forward to leaving school? (Please 
tick one) 
Very much 
Quite a lot 
Haven't thought much about it 
Not very much 
Not at all 
19. If you decide to leave school before the end of the seventh 
form, how will your parents feel about it? 
They will want me to leave 
They won't mind 
They will want me to stay at school 
I don't know 
20. If you leave school before the end of the seventh form, how 
will your teachers feel about it? 
They will want me to leave 
They won't mind 
They will want me to stay at school 
I don't know 
21. People have different reasons for choosing careers. Which of 
the following do you consider to be the most important to 
yourself? 
(Please put a 1 by the reason you find MOST important and a 2 
by your second choice. LEAVE THE OTHERS BLANK) 
Chance to be admired and 
respected. 
Chance to use special 
abilities. 
•• A real interest in the 
actual work. 
Chance to earn money. 
Chance to be helpful to 
others. 
•• Other. (What?) 
Chance to meet 
interesting people. 
Plenty of time for sport 
and leisure. 
Chance to make a real 
contribution to the 
community. 
Secure and stable 
employment. 
Chance for promotion 
............................................. 
4. 
22. How much are you looking forward to starting work? (Please 
tick one) 
Very m"tJ.ch 
Quite a lot 
Haven't thought much about it 
Not very much 
Not at all 
23. Describe how you think you feel when you start work. 
24. Do you think being at work will be better than, the same as, 
or worse than being at school? 
Better 
Same 
Worse 
25. Why do you think this? •••••••••.•••••.•••••••••••••••••• 
26. Which of the following describes how you feel about your 
school? (Tick those which apply) 
Friendly 
Up toil date 
Good reputation 
Too strict about our 
behaviour. 
Not enough practical 
training provided. 
Accepts different 
points of view. 
Too many rules. 
Good clubs and sports 
teams. 
Helps everyone to do their best. 
Easy going 
Offers a good standard of 
edlication. 
Too set in its ideas 
Bad reputation. 
Only seem interested in the 
brainy ones. 
Efficient 
Not enough discipline. 
Expect too much 
Other (what?) 
THIS IS THE END OF THE FIRST SECTrON. 
PLEASE CHECK THAT YOU HAVE ANSWERED ALL THE QUESTIONS. 
5. 
THIS SECTION IS ONLY FOR THOSE WHO HAVE DECIDED 
WHAT KIND OF JOB THEY HOPE TO GET AFTER LEAVING SCHOOL. 
If you have not decided what kind of job you hope to 
get, then please DO NOT answer any more questions. 
27. What particular job do you hope to get after you leave school? 
............................................................. 
28. Why have you chosen this job? ••••••••••••••••••••••••••••••• 
29. How did you corne to hear about this job? (Please tick the ones 
that apply) 
Through my family. 
Through friends. 
Through a careers talk. 
Through a visit. 
Through seeing others 
doing':the job. 
Through relatives. 
Through teachers. 
Through a holiday job. 
Other (What?) ••••••.•••••• 
30. What things would you like to know about this job before you 
start work? / 
................................................. 
31. Do you feel that you have enough information about this job? 
Yes 
No 
I'm not sure 
32. Who help~you MOST in deciding to take this job? (Please tick 
one) 
Parents 
Friends 
Teachers 
Relatives 
Myself 
Careers Counsellor 
Others (Who?) •••••••••••••• 
33. v.Th1ch of your school subjects do you think will be especially 
useful in this iob? 
6. 
34. What things do you think you may like best about your new job? 
,eo .................. ell •••••••••••••• " •••••••••••••••••••••••••••• 
· .................... ' ....................................... . 
35. What things do you think you might not like about your new job? 
• •••••••••••• " ••••••••••••••••••••• 0 .......................... . 
•••••• ~ ..... "' ....... ~ •• & • ., .................. "' •••••••••••••• ••••••• 
••• " .................... !!!I •••••••••• , ............................... . 
36. What training or qualifications will you need for this job? 
• • Q •••••••• co ................................................. . 
37. How much take-home pay do you expect to earn each week during 
your first year at work? 
38. If you are unable to get this job, what will you do? (Please 
tick one) 
Return to School 
Try to get another job 
Other (What?) •••••••. 
39. What would your second choice of job be if you could not get 
the job you want? •••••••••••••••••••••••••••••••••••••••••••• 
40. What job do you think you will be doing in five years time? 
THIS IS THE END OF THE QUESTIONNAIRE. 
PLEASE CHECK THAT YOU HAVE ANSWERED ALL THE QUESTIONS. 
THANK YOU FOR YOUR CO-OPERATION. 
